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Instructions:

In the chart below, please type the page numbers in your staff performance evaluation document which clearly display compliance with the
requirements. Please note, your plan may include many other sections not listed below.
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Evaluation Plan Discussion

Requirement Statutory/Regulatory Examples of Relevant Information Reference
Authority Page
Number(s)

Evaluation plan mustbe in | IC 20-28-11.5-4(f)(1) Process for ensuring the evaluation plan is in 1
writing and explained before writing and will be explained to the governing
the evaluations are IC 20-28-11.5-4(f)(2) body in a public meeting before the
conducted evaluations are conducted

Before explaining the plan to the governing

body, the superintendent of the school




corporation shall discuss the plan with
teachers or the teachers' representative, if
there is one

Annual Evaluations

Requirement Statutory/Regulatory Examples of Relevant Information Reference

Authority Page

Number(s)
Annual performance IC 20-28-11.5-4(c)(1) Plan and metrics to evaluate all certificated 1-3
evaluations for each employees, including teachers,
certificated employee administrators, counselors, principals and
superintendents
Annual performance 511 IAC 10-6-5 A minimum of two (2) observations as part of 2
evaluations include a formative evaluations that shall take place at
minimum of two (2) reasonable intervals to ensure that teachers
observations have the opportunity to demonstrate growth
prior to a summative evaluation

Evaluators
Requirement Statutory/Regulatory Examples of Relevant Information Page

Authority Number(s)
Only individuals who have IC 20-28-11.5-1 Description of ongoing evaluator training 1
received training and
support in evaluation skills IC 20-28-11.5-5(b) Description of who will serve as evaluators
may evaluate certificated
employees IC 20-28-11.5- Process for determining evaluators

8(a)(1)(D)
Teachers acting as IC 20-28-11.5-1(2) Description of who will serve as evaluators 1

evaluators (optionaf) clearly




demonstrate a record of
effective teaching over
several years, are approved
by the principal as qualified
to evaluate under the
evaluation plan, and
conduct staff evaluations as
a significant part of their
responsibilities

IC 20-28-11.5-1(3)

511 IAC 10-6-3

Process for determining evaluators

All evaluators receive
training and support in
evaluation skills

IC 20-28-11.5-5(b)

511 IAC 10-6-3

Description of ongoing evaluator training

Rigorous Measures of Effectiveness

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)
Rigorous measures of IC 20-28-11.5-4(c)(2) Observation rubrics - for all certificated staff- | T-1-15
effectiveness, including with detailed descriptions of each level of SE-1<12
observations and other performance for each domain and/or indicator C 17
performance indicators
Other measures used for evaluations (e.g., L-1-9
surveys) SP-1-15
IP-1-10
AP -1-14
AD-1-10
TS-1-5
S-1-11
Evaluation Feedback
Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)
An explanation of IC 20-28-11.5-4(c)(4) Process and timeline for delivering feedback |2, 5, 6

evaluator's




recommendations for
improvement and the time
in which improvement is
expected

511 IAC 10-6-5

on evaluations

Process for linking evaluation results with
professional development

Designation in Rating Category

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

A summative rating as one | IC 20-28-11.5-4(c)(3) Summative scoring process that yields 3-5

of the following: highly placement into each performance category

effective, effective,

improvement necessary, or Weighting (broken down by percentage) of all

ineffective evaluation components

A definition of negative IC 20-28-11.5-4(c)(5) Definition of negative impact on student 7

impact for certificated staff growth for all certificated staff
511 IAC 10-6-4(c)

A final summative rating Description of the process for modifying a

modification if and when a final summative rating for negative growth

teacher negatively affects

student growth

Feedback and Remediation Plans

Reqguirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

All evaluated employees IC 20-28-11.5-6(a) System for delivering summative evaluation 4-5

receive completed
evaluation and documented
feedback within seven
business days from the
completion of the

results to employees




evaluation.

Remediation plans IC 20-28-11.5-6(b) Remediation plan creation and timeframe 6

assigned to teachers rated

as ineffective or Process for linking evaluation results with

improvement necessary professional development

Remediation plans include | IC 20-28-11.5-6(b) Description of how employee license renewal | 6

the use of employee’s credits and/or Professional Growth Points will

license renewal credits be incorporated into remediation

Means by which teachers IC 20-28-11.5-6(c) Process for teachers rated as ineffective to 5

rated as ineffective can request conference with superintendent

request a private

conference with the

superintendent

Instruction Delivered by Teachers Rated Ineffective

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

The procedures established | IC 20-28-11.5-7(c) Process for ensuring students do not receive | 6

for avoiding situations in instruction from ineffective teachers two years

which a student would be in a row

instructed for two

consecutive years by two

consecutive teachers rated

as ineffective

The procedures established | IC 20-28-11.5-7(d) Description of how parents will be informed of | 6

to communicate to parents
when student assignment to

the situation




consecutive teachers rated
as ineffective is
unavoidable




Rensselaer Central Schools Corporation

Staff Performance Evaluation Plan

—— 2022-2023

Selected Plan
Rensselaer Central Schools Corporation (RCSC) has chosen to adopt a locally modified version of the state’s RISE
‘plan as its evaluation system.

Annual Performance Evaluations for Edch Certificated Employee

Evaluations shall be conducted on an annual basis for each certificated employee in the school corporation. An
evaluation plan developed in accordance with'[ndiana law, including the instrument used and the schiedule of
observations; will be followed in implementing Board policy and state law.

Evaluation Plan Discussion

The evaluation plan will be discussed annually by a team of administrators and discussed with the teachers’
representative to determine possible changes for the following year. -A written evaluation plan will be explained
to the Rensselaer Central Schools Corporation Board of School Trustees in a public meeting.

Evaluators.

All current administrators have received evaluator training-on the RISE Evaluation from Wabash Valley Service

Center. New evaluators will receive training from.either the sérvice center or the IDOE. In addition; evaluators
‘receive ongoing support from the Standards for Success evaluation program used by RCSC;

» Principals and District Administrators will evaluate teachers, They must have completed all sessions of
the RISE Training for Teachers.

» The Superintendents will evaluate administrators, The-superintendent must have completed all sessions
of RISE Training for Principals.

» School Board members will evaluate 't'he'supefintc.ind__e_m. They must have completed training for
superintendent evaluation.

This evaluation relies on multiple sources.of information. Teachers will be evaluated on:
1. Professional Practice —Assessment of instructlonal kiiowledge and skills that influence student:
learning. All teachers will be evaluated i m the domains of Planning, Instruction, Leadership, and Core

Professionalism.

Length of Service:
Every teacher must: work 120 days or more to receive a summative evaluation rating, If a teacher works less than

120 days throtghout the school year, the teacher will be' observed and evaluated as time permits, but will not
receive a summative evaluation rating.
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Classroom Observations

Teachers with 4 or more years of experience in RCSC, who have prior ratings of Highly Effective or Effective, will
have one Short and one Extended observation per year. One will be held each semester, at the administration's
discretion as to when each will happen (first or second semester). Due to the pandemic, only one Extended
ohservation will be conducted for 2021-2022, The teacher can request a short observation should he/she
desire ane,

Teachers with 3 or less years of experience in RCSC, who have not yet been rated or are rated Highly Effective or
Effective, will have two short observations and one Extended observation. Observations will be divided between
the semesters at administrative discretion. Due to the pandemic, only one short and one Extended observation
will be conducted. The teacher can request an additional short observation should he/she desire one.

Teachers who have been rated as Needs Improvement or Ineffective in the prior year will have three short
ohservations and one Extended observation, with an optional second Extended observation. These will occur
across semesters.

Any teacher can request an additional short observation. Administrators can provide additional observations if
needed.

The Short Observation visits will be for a minimum of ten (10) minutes and the administrators will record the
observation electronically. A copy of the observation report will be shared with the certified teacher,

The data acquired from the Classroom Observations will be collected through Rensselaer Central Schools’
dedicated Standards for Success website. This will make the accumulated data available to teachers and
administrators to have reflective discussions about best practices, future trainings and ultimate improvement.
The Short Observation data will be used to support the Rensselaer RISE Evaluation for all certified employees.

Only administrators will conduct classroom Observations.

Final Rensselaer RISE Evaluation will be turned in to Central Office at the end of the school year.

Observations and Feedback

¢ Short Observations:
Provide written feedback to the teacher within three (3) school days
(Short Observation Length: Minimum of 10 minutes)

e Extended Observations:
Provide written feedback to the teacher within five (5) school days. Post conference will be held within

eight (8) school days.

(Extended Observation Length: Minimum of 40 minutes)
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Summative Teacher Evaluation Scoring

Review of Components
Each teacher’s summative evaluation score will be based on the:

1. Indiana Teacher effectiveness rubric (TER).

The final weighted score is then translated into a rating on the following scale.

Example 2.85
Ineffective Improvement Effective Highly
Necessary Effective
1.0 1.75 2.5 a5 4.0
Points Points Points Points Points

*Borderline points always round up.

The score of 2.85 maps to a rating of “Effective.” Primary evaluators should meet with teachersina
summative conference to discuss all the information collected in addition to the final rating. A
summative evaluation form to help guide this conversation is provided in Appendix B. The summative
conference may occur at the end of the school year in the spring, or when teachers return in the fall,
depending on the availability of data for the individual teacher.

1. Professional Practice — Assessment of instruction knowledge and skills
Measure: Indiana Teacher Effectiveness Rubric (TER)

The final professional practice rating for RISE will be calculated by the evaluator in a four step process:
» Compile rating and notes from observations, conferences and other sources of information.
» Use Professional judgement to establish three final ratings in Planning, Instruction, and Leadership.
» Use established weights to roll-up three domain ratings into one rating for Domains 1-3.
» Incorporate Core Professionalism rating

A. Compile rating and notes from ohservations, conferences and other sources of information.
At the end of the school year, primary evaluators should have collected a body of evidence representing
teacher practice from throughout the year. A mid-year conference allows evaluators to assess the
information they have collected so far and gives teachers an idea of where they stand.
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B. Use Professional judgement to establish three final ratings in Planning, Instruction, and Leadership.
After collecting information, the evaluator must assess where each teacher falls within each competency.
The evaluator should assign each teacher a rating in every competency on the rubric. Next, the evaluator
uses professional judgment to assign a teacher a rating in each of the first three domains.

At this point, each evaluator should have ratings in the first three domains that range from 1 (Ineffective)
to 4 (Highly Effective).

Scoring Requirement: Planning and instruction go hand-in-hand. Therefore, if a teacher scoresa 1 (1) or 2
(IN) in instruction, he or she cannot receive a rating of 4 (HE) in Planning.

D1: Planning D2: Instruction D3: Leadership
Final Rating 3 (E) 2 (IN) 3 (E)

C. Use established weights to roll-up three domain ratings into one rating for Domains 1-3.
At this point, each of the three final domain ratings is weighted according to importance and summed to
form one rating for domains 1-3. How the scores correlate to the rating categories is as follows:

Rating (1-4) Weight Weighted Rating
Domain 1: Planning 3 10% 0.3
Domain 2: Instruction 2 75% 1.5
Domain 3: Leadership 3 15% 0.45
Final Score 2.25

D. Incorporate Core Professionalism Rating
This domain represents non-negotiable aspects of the teaching profession, such as on-time arrival to

school and respect for colleagues. This domain only has two rating levels: Does Not Meet Standard and
Meets Standard. If a teacher has met standards in each of the four indicators, the score does not change.
If the teacher did not meet standards in at least one of the indicators, he or she automatically hasa 1
point deduction from the final score from step 3.

PERFORMANCE LEVEL RATINGS
Each teacher will receive a rating at the end of the school year in one of four performance levels:

+  Highly Effective — A highly effective teacher consistently exceeds expectations. Thisisa
teacher who has demonstrated excellence, as determined by a trained evaluator, in
locally selected competencies reasonably believed to be highly correlated with positive
student learning outcomes. The highly effective teacher’s students, in aggregate, have
generally exceeded expectations for academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.
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*  Effective: An effective teacher consistently meets expectations. This is a teacher who
has consistently met expectations, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be high correlated with positive student
learning outcomes. The effective teacher’s students, In aggregate, have generally
achieved an acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

* Improvement Necessary: A teacher who is rated as improvement necessary requires a
change in performance before he/she meets expectations. This is a teacher who a
trained evaluator has determined to require improvement in locally selected
competencies reasonably believed to be highly correlated with positive student learning
outcomes, In aggregate, the students of a teacher rated improvement necessary have
generally achieved a below acceptable rate of academic growth and achievement base
on guidelines suggested by the Indiana Department of Education.

*  Ineffective: An ineffective teacher consistently fails to meet expectations. Thisisa
teacher who has failed to meet expectations, as determined by a trained evaluator, in
locally selected competencies reasonably believed to be highly correlated with positive
student learning outcomes. The ineffective teacher's students, in aggregate, have
generally achieved unacceptable levels of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

EVALUATION FEEDBACK AND REMEDIATION PLANS
All certificated employees will receive a written completed evaluation within seven (7) business days of
when all aspects of the evaluation have been complete.

All staff rated ineffective can request a private conference with the superintendent by sending a written
request to the superintendent within seven (7) days of receiving the written completed evaluation. The
superintendent will schedule the private conference within fourteen (14) days of receiving the request.

Pre-Conference: Pre-Conferences are not mandatory, but are scheduled by request of teacher or
evaluator. Any mandatory pieces of information that the evaluator would like to see during the
observation (lesson plans, gradebooks, etc.),, must be requested of the teacher prior to the
extended observation.

Post-Conference: Post-Conferences are mandatory and must occur within five (5)
school days of the extended observation. During this time, the teacher must be
presented with written and oral feedback from the evaluator.
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Process for Tying Evaluation Results to Professional Development

An important part of developing professionally is the ability to self-reflect on performance.

The professional development plan is a tool for teachers to assess their own performance and
set development goals. In this sense, a professional development plan supports teachers who
strive to improve performance, and can be particularly helpful for new teachers. Although
every teacher is encouraged to set goals around his/her performance, only teachers who score
an “Ineffective” or “Improvement Necessary” on their summative evaluation the previous year
are required to have a professional development plan monitored by an evaluator. This may
also serve as the remediation plan specified in Public Law 90. The Remediation Plan developed
for teachers rated “Ineffective” or “Improvement Necessary” shall be for no more than 90
days.

Teachers needing a professional development plan, work with an administrator to set goals at
the beginning of the academic year. These goals are monitored and revised as necessary.
Progress towards goals is formally discussed during the mid-year conference at which point the
evaluator and teacher discuss the teacher’s performance thus far and adjust individual goals as
necessary. Professional development goals should be directly tied to areas of improvement
within the Teacher Effective Rubric. Teachers with professional development plans are
required to use license renewal credits for professional development activities.

Teachers in their first few years are encouraged to complete a professional development plan
with the support of their primary evaluator. These teachers will benefit from early and
frequent feedback on their performance. Evaluators should adjust timing of observations and
conferences to ensure these teachers receive the support they need. This helps to support
growth and also to set clear expectations on the instructional culture of the building and
school leadership.

Similar steps will be followed for all certificated personnel.

INSTRUCTION DELIVERED BY TEACHERS RATED INEFFECTIVE

No student will receive instruction for two (2) consecutive years from a teacher or teachers rated ineffective
unless the situation is unavoidable.

When it is unavoidable that a student is assigned to consecutive teachers rated ineffective the principal will
send a letter to the parent. The letter will explain why this situation is unavoidable and will be sent no later
than 30 days prior to the beginning of school.

A record of students who were taught by teachers rated as ineffective will be kept in our student

management system. Principals will be responsible for scheduling students at each school. Principals shall
schedule students, when possible, that avoids assigning them to an ineffective teacher two (2) years in a row.
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NEGATIVE IMPACT

o 511 IAC 10-6-4 (C) (1) For clusses measured by statewide assessments with growth model data, the
department shall determine and revise at regular intervals the cut levels in growth results that would
determine negative impact on growth and achievement. Cut levels shall be published by August 1.

o 5111AC10-6-4 (C) (1) (2) For classes that are not measured by statewide assessments, negative impact on
student growth shall be defined locally where data show a significant number of students across a teacher's

classes fails to demonstrate student learning or mastery of standards established by the state.
Teachers and Administrators will have an understanding of the definitions of negative impact on student

learning at the beginning of the evaluation cycle, as well as the procedures by which a teacher’s rating
will be adjusted if he or she is identified as negatively impacting student learning. A teacher who
negatively affects student achievement and growth cannot receive a rating of highly effective or
effective. For teachers with growth model data (ELA/Math 4-8), negative impact is determined by the
IDOE.

For classes without growth model data negative impact will be measured in a variety of ways:

e For classes that take the NWEA assessment, Negative Impact will be considered to occur when
the average growth rate for students is at or below the 20" percentile,

e For classes without growth model data or NWEA assessments, Negative Impact will be
considered to occur when seventy percent or more of students fail to demonstrate mastery of
the Indiana standards for the class. Mastery is determined from student performance on the
class assessment.

Principal Metrics and Summative Scoring

Review of Components
Each principal’s summative evaluation sore will be based on:

1. Professional Practice — Assessment of leadership outcomes
Measure: Indiana principal Effectiveness Rubric (PER)

PROFESSIONAL PRACTICE (100%)
RISE Principal Effectiveness Rubric (100%): This score is obtained from the evaluation rating from the
RISE Principal Effectiveness Rubric. The process for determining this is outlined in the rubric itself.
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The final professional practice rating for RISE will be calculated by the evaluator in a four step process:
» Compile rating and notes from observations, drop-ins, and other sources of evidence.
» Use Professional judgement to establish final ratings for each competency (2.3 0r 1.2).
» Use each competency rating and professional judgement to establish final ratings for each domain;
Teacher Effectiveness and Leadership Actions.
» Average two domain ratings into one rating for Domains 1-2.

A. Compile rating and notes from observations, drop-ins, and other sources of evidence
At the end of the school year, evaluators should have collected a body of evidence representing
professional practice from throughout the year. To aid in the collection of this evidence, a bi-
weekly walk through and monthly conferences between leaders is recommended. Itis
recommended that evaluators assess evidence mid-way through the year and then again at the
end of the year.

B. Use Professional judgement to establish final ratings for each competency
After collecting evidence, the evaluator must assess where the principal falls within each
competency and use professional judgement to assign ratings.

C. Use professional judgement to establish final rating in Teacher Effectiveness and Leadership
Actions
After collecting evidence, the evaluator must assess where the principal falls within each
competency in each of the two domains. How the scores correlate to the rating categories is as

follows:
RISE Principal Category Points
Effectiveness
Rubric

Highly Effective 4
(HE)
Effective (E) 3or3.5
Improvement 20r25
Necessary (1)
ineffective (IN) lorl5

The final, two domain rating should reflect the body of evidence available to the evaluator. In
the summative conference, the evaluator should discuss the rating with the leader, using
evidence to support the final decision.

At this point, each evaluator should have ratings in the two domains that range from 1
(Ineffective) to 4 (Highly Effective)

D1: Teacher D2: Leadership
Effectiveness Actions
Final Rating 3 (E) 2 (IN)
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D. Average two domain ratings into one final practice score.

At this point each of the final domain ratings is averaged together to form one score. The final
rubric score feeds into a larger calculation for an overall summative rating including the student
learning measures.

Category Ratings

(342) /2=2.5 Final Practice Score

Once the evaluator calculates the Comprehensive Effectiveness Rating, the rating should correlate with
one of the four rating categories as seen below. The rating category received by the principal should be
used for human resources decisions.

Ineffective Improvement Effective Highly
Necessary Effective

1.0 1.75 2.5 35

Points Points Points Points

*Borderline points always round up.

Superintendent Performance-Based Goals/Objectives

Formalized evaluations give boards an opportunity to provide guidance to their superintendents
regarding desired changes in the area of job performance, as well as the reinforcement of existing
strengths that serve the school corporation. Plus, it is an opportunity for the superintendent and school

board to discuss formative improvements.

It is extremely important that everyone is working toward the same goals. School boards and
superintendents cannot achieve corporation goals if the board and the superintendent are working at
cross purposes, or if the superintendent does not have a clear vision of where the school corporation

should be headed. What are the priorities? What are the guidelines?

Consequently, it is critical that the superintendent be involved throughout the process of setting his or
her annual performance-based goals. There are a number of ways to approach this activity, but the most
effective way is to it jointly. After performance objectives have been identified, the superintendent
should draft a set of goals to meet those objectives. It is wise to have the superintendent also
incorporate action steps that include scheduled feedback to the board at regular intervals throughout

the year.

Little will be accomplished unless the hoard gives clear guidance to the superintendent regarding specific
objectives and/or goals to pursue. An effective evaluation process not only suggests the importance of
individual objective and goal performance but includes it as an integral part of the overall evaluation

process.
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It is critical that boards work with their superintendent during this stage of the evaluation process to
establish mutually agreed upon goals and objectives. The superintendent serves as the board’s
educational expert and should be the primary author of objectives and goals, but board members need
to also be included in the formative stages of that process. Objectives and/or goals are the primary
ingredients in the evaluation process. If the superintendent’s goals are not determined, the evaluation
process is ineffective. Assuming that objectives and/or goals are in place, some guidelines to follow
include:

Be sure the objectives and/or goals are:
*  Written
This is the only way to ensure future reference to the goals and to avoid disputes
regarding what was said. The goals should be stated in a manner that allows the board
to monitor the superintendent’s progress. Be as specific as possible regarding what you
want to achieve. Avoid generalities and broad, sweeping statements.

* Measurable
When and how will you know the superintendent has achieved the established
performance targets.

%  Attainable
Do the goals you are asking the superintendent to achieve relate to the overall mission
of the school corporation? Goals that are unimportant, or irrelevant, defeat the purpose
of performance evaluations. Do no ask the superintendent to spend time pursuing
something that is not really important to your school corporation.

* Established with reasonable time-frames for completion.
When does the board expect the goals to be achieved? Establish deadlines and ask for
periodic progress reports to determine whether the action plan is proceeding as
planned. However, do not over-burden the superintendent in the degree that goal
reporting interferes with his or her normal duties and do not expect all goals to be
completed at the same time. Some goals are and need to be ongoing. For those goals
that may be extended for more than one evaluation period, it is critical that planned
progress towards goal completion be monitored and the evaluation be based on that
progress.

The superintendent should report his or her progress at various intervals throughout the year, however a
summary report should be prepared for the board prior to the annual evaluation. The process
recommends a minimum of two goals and/or objectives per evaluation cycle, but the number may
exceed two. The evaluation process form allows for up to six (see Figure 3). Each goal and/or objective
is evaluated as Highly Effective, (exceeding its target), Effective, (met its target), Needs Improvement
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(met a portion of its target), Ineffective, (failed to meet its target), after which is scored based on a scale
of 1—4, with 4 = High Effective, 3 = meeting all targets, perhaps exceeding in some, 2 = meeting half of
the targets, and 1 = meeting less than half of the targets. The final score (1-4) is placed in the box next

to the Goals/Ohjectives Score.

ISBA/IAPSS Superintendent Evaluation Metrics

® Leadership 70%

M Student Learning
Data 10%

H Superintendent
Goals/Objectives
20%

Leadership Outcomes (70%)

Effectiveness Rubric (70%): This score is obtained from the evaluation rating from the
ISBA/IAPSS Superintendent Evaluation Rubric. The process for determining this is outlined the rubric
itself. In this example, it is weighted at 70% of the superintendent’s comprehensive rating.

> Highly Effective (HE)
Effective (E)

>
» Improvement Necessary (IN)
>

Ineffective (IN)

Student Learning Data (10%)

4 points
3 points
2 points
1 point

Accountability A-F Grade (10%): The Accountability A-F Grade is obtained through its own rating
process that incorporates growth and achievement. This rating is available through IDOE in August of
each year to include in the evaluation. It iw weighted at 10% of the superintendent’s comprehensive

rating.
> A High Effective (HE) 4 points
> B Effective (E) 3 points
> C Improvement Necessary (IN) 2 points
» DorF Ineffective (1) 1 point
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Superintendent Goals/Objectives (20%)

This is an opportunity for superintendents to focus on individual goals/objectives mutually
identified by the superintendent school board that address local needs, focus on specific area of school
administration, or that emphasizes areas of personal growth and performance. It is weighted at 20% of
the superintendent’s comprehensive rating.

The guidelines for Superintendent Goals/Objectives are as follows:

1. Must be collaboratively set by superintendent and school board
2. Must be measurable
3. Must represent a minimum of two goals
4, May be corporation or school based
5. Can be reflective of personal growth or achievement
» Exceeds all goals Highly Effective (HE) 4 points
» Meets all goals, may exceed one Effective (E) 3 points
» Meets only one goal Improvement Necessary (IN) 2 points
> Meets no goals Ineffective (IN) 1 point
Computing the Score:
Raw Weight Score
Score
Rubric Rating 3 0.70 2.1
+Accountability A-F Goals 4 0.10 4
+Superintendent Goals/Objective Rating 4 0.20 .8
Comprehensive
Effectiveness Rating 3.3
Scale
Categories
Ineffective Improvement Effective Highly
Necessary Effective
[ Points 1.0 1.75 2.5 35 4.0

Borderline points always round up.
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DOMAIN 1: PURPOSEFUL PLANNING

Teachers use Indiana content area-standards to develop:a rigorous curriculum relevant forall studentszbuilding meaningful units of study, continuous assessments and a-system fortracking student progress as well as plans for

accommodations and changes in response.to a lack of student progress.

1f you have received this documentfrom ahy source other than the RISEwebslte, It may have been 2itered from its original versfon..

At Level & 2 teacher fulfis the criteria for Level 3and’ /| Teacher uses prior assessroent data to formulate: Teacher uses pricrassessmentdatatoformulates | Teacherrarelyormeverusesprior
P — addiionally: - Achievement goals, unit plans, AND lesson-plan. - Achisvement goals, unitplans, OR lesson plans, but rict | assessment-data whien planning.
Datato Plan = Incorporates differentiated instructional strategiesin

planning to reach every student at his/her level of

understanding

12 | SetAmbitious | AtLeveld,ateacherfulfills the criteria for Level 3and: B@nﬂ%iﬂﬂﬁ»&ﬁgﬂﬁ_ Teacher develops anannwal student achievementgeal | Teacher rarely or never devélops
and additionally:, | thati. At | achievementgoalsforthe class OR
Measurable - Plans an ambitious annual student ackievement goal 358..328 goalsare developed, butare
Achievieinesit ~Aligned to content standards; AND The goal may not: extremely generaland not helpfil for
R =Includes benchmarksto help monitor learningand -Align nnnoﬂ.nnn% OR planning-purpases
nform interventions throughout the year "~ Include benichmarks to'help monitor leaming and
4 inform-interventions'throughout the year
13 | Develop Rfaqﬁ,»ﬂuﬁauﬂwunnﬁﬁnggmuﬁn Based on achievement goals, teacher plansumits by:* Based on achievement goals, teacher plans units by: Teacher rarely or never plans.units by.
Standards- additionally: - Identifjing content standards that students will - Kentiying cortent standards tat students willmaster idemifying content smndards’that
Based Unit = Creates well-designed on onitassessmentsthatalignwith | master In, each uhit ¢ 'students will master in each unit-OR
Plans and an end cf year summiative'assessment [eltherstate, Creating assessments before each unit begins for there isTittle to no evidence that
cmers | STy or zescher created) backwards planning . ) teacher plans unitsat all.

s - Anicipates student reaction to content; allocation of - Allocating-an Instructionally approprizté-amount of- ~Create assessments before'éach unit begins for

sirmie per umitis flexible and/or reflects leval of difficulty, | “time for.each unit backwards planning

of eachunit Z_oaﬂu_.._.ﬁndﬁ‘ EE ppropriate amount of time,

2|Page

T-2




BRISE

Driven Lessorl
ns and

Atleveld, = 2 teacher fulfills the criteria forLevel 3 and
additionzlly:

- Plaris fora variety of differentiated Tnstructional
stravegies, anticpating where these will Beneededtor
enhance Instruction

- Incorporatesa variety of of irformalassessments/checks
‘for understanding aswell assummative assessments
wherenecessary 3 and'useszll 2ssessmerits to directly
wform Instruction:

ggsnu!r;wggwﬁ

- Identifying lessor objectives that are aligned tostate
33»3%
Eﬂﬁﬁgﬂsﬂgﬁﬁf__
meaningfu! 3nd rélevantactites/assignments tothe
lesson objectives

- ggwmﬁﬁsﬁﬁgg
| e v i

gﬂ_ﬂa& obfectives that are dligned to'state
~Mztching Tnstructional strategies and
activities/assignmients to the'lésson'dhjectives.

Teachermmaynot:
- Design assignmients that'are mieaningful or refevont
~Planformative assessmentsS to.measure progress’

Teacher rarely-or never plans caily
Tessons. OR-dzily lessons are plenned,
but are thrown together at'the last
minute, thusjaddng meaningful
objectives, Instructional strategies,-or

Track Student
Data and
Analyze

At Level &, a teacher fulfllis the'criterts forlavel 3:3nd

xcn&ﬁﬂa&_ﬂga&%
- Uses'data analysts of stud dent progress 4o drivalesson
plinning for the ?gn»*

E ﬂnﬁﬁuﬂnﬂoﬁﬁ.ggaﬂg?ﬁ

~ Recording studerit assessment/ progress data -
- Ailyzing student progress towards maseery and |-m

. planbing future lessons/units accordingly

~Maintaining 2 grading syitem aligned tostudent
Teaming goals

Teacher may not

-Use data to analyze student progress-towards mastery
orto-phin futurs lessons/units

~Have grading system'that appropiiately alipns with
student leaming goals

assessment/progress.datz and/or has:

Teacher rarely or never uses a data
tracking system to record student

no discernable grading system

tEyou have received this docmant from any source Sther Hi6h the RISE websita; It may have been ditered from itseriginal version.
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DOMAIN 2: EFFECTIVE INSTRUCTION
Teachers facilitate student academic practice 50 thatallstudents are participating-and have the opporturilty to galh mastery of the-objectives in'a classroom environment that fosters a climate of urgency and expectation around
achievemnent,-excellence-dnd respect.

Tencher is highty cffective at developing” | Teacheris effective at developing student understanding Teacher needsimprovementat dévilopingstudent, | Teacherisinefiective at Seveloping student

Competency 2.1: u.annﬂﬁu&np&amﬂa.ﬁg of and mastery of [esson-objectives understanding and mastery.of lesson ohjectives understanding and mastery.of lesson
lesson objettives objectives
.For Levels, much.of the Level 3 evidence s | = Lessonobjectiveisspecific, measurable, and alignedto | - Lesson‘objective conveys what students-areleéaming | - Lesson.objective is missing-more than.one
gme@m&ngaﬁnmugn ‘standards. it conveys wh dents are learningand 2and whatthey will be able to' do by the end of the compenent. It may not be.clear about what
of the following: what they will bé 2ble to do by the end of the lesson _Bann.wﬁau.w:on be aligned to standardsor students 2re lezming.or will be able to doby
Develop student . " measurable. the end of the lesson.
-Studénts can explain what-they are
understanding and mastery : R e -
i uwn ; * | leamning and why it & Imipoitant, beyond - oan&ﬁwf_.ﬁs ina student-fiendly' manner - Objective Is'stated, but,not In a'student-friendly -There may not be 2 clear connection
esson objectives repeating the stated objective and/orexplained tostudentsn easy-to-understand fanner that (ezds to understanding between the objectiveand lessen, or teacher
terms mzy fall to make this connection for students.
=Teacher effectively engages prior
knowledgeof students in connecting to -Importance of the objectivets explained so that ~Teacher attempts explanation of importance of =Teacher may fall to discissimportance of
lesson. Students demonstrate through students understand why they are leaming what they objective, But students fall to understand objective or there may not be a-clear
work cr commients that they understand areleaming. understanding amongst students 2s towhy the:
this cennection cbjective Isimpdrtant.
-Lesson biullds'on students’ prier knowledge of key +Lessongenerally does not build-on prior knewledge | - There may be no effors to connect ohjective
concepts and sillisand makes this connection evident to- | of stiidents or students-fall to make this connection to prior knowledge.of studenss
students
~lessonis Eun.o_.ua..ﬂn. to'mave students towards -Organization of the lesson may-not always be - Lesson is'disorganized 2nd does not lead to
-mastery of the.Gbjective connected to mastery of the cbjective mastery of objective.

Notes:

1. One way in'which an observer could efféctivelygather information to seore this standard Isthrough briefconversations with students (whenappropriate).

2. In some <ituations, it may not be appropriateto mﬂﬂuﬂomnnmﬁgn_ﬂﬂn.gnu_n objectives for various “centers”, early-childhood inquiry-based lesson, etc): In these steuations, the observershould assess whether.or not students are
engaged in activities thatwill lead them towards,mastery of an chjactive, even I it Is notstated.

Ifyou have recehved hisd from any source other thin the RISE webiie; i may Have been altered from iseriginal verzlon. 4| Fage
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Tescher is highly, sffectiveat démonstrating and dearly | Tt

andciearly | Teacher needs Fprovement at demonstratingznd

ve at dEmonstrating , _ Téacherls Ineffective at demonstratingand
Competency2:2: communicating comtent knowledge to studénts. elearly communicatiiig content knowiedge to. tlearly commufiicating content kriowledge'to
students students

For Level 4, much of the Level 3 evidence is.observed ~Teacher demonstrates content knowledge and <Teacher.dellvers content that is factially correct | - Teachermay deliver content that is factually-

Huring.the yeor, as well assomé of the'following: delivers content that Is factually correct incorract
Umn:osmﬂ.mam( and Clearly ~Teacherfully explains conceptsin'as direct and -Content is desr, concise and well-organized - Content occasionially lacks darityand is notas ~Explanations may beundéar or Hicoherent
Communicate,Content fcienta manner as possible, while stl schieving well organkzed'as Tt could be and fail +o biildistudent understanding of key
Knowledge to Students strsdent inderstanding concepts

—Teacher effectively comects.conteit $o cthercomtént | ~Teachier restatasand;rephrases instrucion in -Teacher may failtorestate or rephrase: -Teacher.continues with planned instruction,

areas, stuleits’ experiances and Tritegests, or burrént | muitiple waysto ificrease understanding Instruction in multiple ways'to increase even when It is-Dhvious that studérits are not

.eventsTn order to. make content relevantand bulld  understanding undeftandidig conte

Interest

~Teidher emphasizes key points'or mainideasin | -Teacher does notadequately emphasize main ~Teacher does notemphasize main ideas,

- Explanations spark student excltement andlintenestin | coritent Tdeas, and stidents'are sometimes corifused about' | ‘and stridents are'cften confissed about

the content  keytakeaways content

- Students participate in each othiers’ leaming of - Téacher uses developmentattyappropriate -Explanationssometimesiack developfiientally: | -T¥aches falls to use developmentally

content through.collzboration during the lesson [anguage and explanations " 2ppropriste nguage appropriate language

"« Students ask highen-order.questions and make | ~Teacheriplements in.aaxﬁﬁmoi_ ~Teacher does notalwaysimplement new and -Teacherdoes natimplement new and

connections independently, demonstrating thatthey. | strateglesleamed via profesfional devélopment | Eriproved instructional strategles.leamed'via Improved instructions] strategies Jeamed via:

understand the-content at - higher level J -professiona] development professional-development

Notes: .

1. Content may be communicated by either-direct instruiction R.Enasﬁigﬁd.g&osaﬁ&?\g erlesson. . .

2. Hthe teacherpresents Information with Eaﬁnﬁuﬁén,guﬂmgais»&_mgﬁ misonderstanding 3t the end of the lesson, the teacher should be scored a Level 1 for thiscompetency.
3. Instructional strategies [earned via professional developmentmay Indude triformation learned during instructional coaching sesstons aswell-2s mandatory. or optional schaol or district-wide PDsessions.

uiga%%ggg%gﬁng webslte, it may have been alt<red from t'origine] version
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s e e

Teacher wggﬂmﬁwﬂﬂ .dﬂ&ﬂwgﬂnﬁnﬁ%uﬂngﬁ ﬂnﬁﬁ:ﬁuggﬁﬂgﬂﬂ.ﬁﬂﬂ.a Teacher isineffective at engaging students’in .

Competency2.3: studentsin academiic conterit ‘content. .academic'content ‘academic content
For Level 4, much of the Level 3 evidence Is ~3/4 crmore &n&uﬂ.ﬁﬂﬂ%% In - Fewer then 3/4 of students are engaged incontent | - Fewer.than 1/2 of Students are engagedin
obiserved during the year, as wefl ossomeof | -contentatall times-and not off-task and.many are off-task contentand many 2re off-task

Engage students in theifollowing: . . . i , =

_academic content. - Teacherprovides multiple'ways, 2s'appropriate, of ~Teacher may provide multiple ways of engaging: ~Teacher may only provide one way of engaging’

- -Teacher provides-waysto engagewith . engaging with content, all aligned to'the lesson istudents, but perhaps notaligned to lasson cbjective | with content ORteacher may provide multiple:

comtent that significantly prometesstudent objective ormastery of content ways of engaging students that are not aligned
masteryof the objective . ’ tothelesson objective or mastery of content
~Teacher provides differentiated ways of .= Ways of engaging with content reflactdifferent ~Teacher maymiss opportunities to previdewaysof | -Teacher does net differentiate instructionto
engaging with content specificto Individeal leaming modalities orintelligences. differentiating content-for student engagement target different learning modalitles,
student needs

-Teacheradjusts lesson accordingly tosccommodate. | -Somestudents may not have the prerequisiteskills | - Most students donet have the prerequisite.
~The lesson progresses atan appropristepace | forstudent prerequisite skills and knowledge'so'that necessary to fully engage In content'and teacher’s skills necessaryto fully engage in content'and

sothat studentsare never disengaged,.and all studentsare engaged attemipt to modify instruction for these studentsis teacher makes no'effort to adjust instructionfor
students who finish early have something else : limized or not always.effective thesestudents
meaningful to de

- ELL and [EP students have theappropriate - ELL and |EP students are sometimes given - ElL 2nd IEP students are hot provided withthe
-Teacher effectively integratestechnologyas | accommodationsto be engaged in content 2ppropriate accommeodations to be engaged in y jations'to engage

2teol to engage studentsin academiccontent content content

-Studentswork hard and are desply active ratherthan: | -Students may appear to-actively listen, butwhenit. | -Students do pot actively listen and areovertly
passive/receptive (Se= Notes below-for specific comes time for participetion are disinterested in disinterested in-engaging.
evidence of engagement) engaging

Notes: ¢

1 The mostifmportantindicator of success hereisthat students:are actively enigaged'in the'content. For a'teacherto receive credit for providing students a way of engaging with content, students must be-engaged in that part.of the lesson.

2 Some observable evidence of engagement may incude (but’ts notlimited to): [2) raising of hands to ask and answer questions as well 220 share deas; {b) active istening {riot off-task) during lesson; or (c) active participation in kands-on
tasks/activitles.

3. Teachers may provids multiple ways of engaging with coritent via different leaming modaities (auditory, visual, Kinesthetic/tactile) or via multiple intelligences (spatial, inguistic, musical, interpersonal, logical-mathematical, etc). It may also be
effective to engage students viz two crmorestrategies targeting the same-modality..

6| Page
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R reClive ot Checking for tndecstanding, | Teacher needs provemient 3t checking for understanding

Teacher Teacher s ineffactive at checking for understandi
Competency 2.4: foremaersiartie : B
For Level 4, much of the Level 3 ~Teacher chedks for understanding at aimastail ~Teacher semetimes checls for understanding of content, but | -Teacher rarely or never checks for understanding of
evidenceis observed during the year, o5 | key mements (when chieckingls necessary to misses several key mements. content, ormisses nearly 2ll key momients
Check for well as some of thefollowing: | riform nstryctton golng forwari);
Understanding . :
«Teacher checks forunderstanding 3t —Teacher usés avadety of metindsto chieck for | ~Teacher may usemore than one type of checkfar “Teacher'does ot check for understanding, or uses
higher fevels by asking pertinent, uderstanding thatare successtil o coptwringan | wunderstandi, but s often uniuccessfil i captiringain only oneéffactive method repetitivelito do-so,
seatfold questions that push thinkng | dccurate “plse” of the chasy’simderstanding accurate “pulse” of the dass’s understanding. thus rarely capturing 2n accurate "pulse” of the ’
accepts only High quality student dasils umderstanding
responses (those thatreveal
understanding or lack thereof) ~Teacher userwalt time effectively both after « Teacher may not provide enough wait time afterpasingz | ~Teachie-frequently moves on with cortenthefdre
posing 2 question and biefore héiping students” question for students to thinkand respond before helping students-have a chance to respond to questions.or
~Teacher uses.open-ended questions thinkthrough 2 response with am ahswer or moving forward with conterit #nﬂguﬁgﬁnﬁﬁ:ﬂ%a
tosurface common misunderstandings: helping them think theough the answer.
arid 2ssess stitlent mastery ¢f matertal .
atarange of both lower and higher- ~Teacher doesn’t allow students to “opt-out™of ~Teachier sométimes allows students to “opt-out™cf checks =Teacher frequently allows students;to “opt-out” of
crder thinking “checiksfor understanding 20d cycesbacktothese | for understanding without cycling back o these students checks for understanding 2nd does not cyde backto
: students thesestudents.
- Teacher systematically 2ssesses every student’s’ Teacher may occasionally assess studentmasteryat theend | ~Teacher rarely or never assesses for mastery-atthe
masteryof the nbjectivels) at the end of each. of the lesson through formal erinformal assessments. .| ‘endiofthe lessen
Jesson througfi formal of Informal assessments
‘{see;notefor examples)

Notes:

1. Bamples'of tmes whien chicking for understanding may be useful are- béfore moving on o the next step of the lesson, or partway throughndependent practice.
2. Bxamples of Figw the teacher fayassess studerit understancing and mastery-of.ohjectives:

« Chede for Understanding: thumbs up/down, coid-cilling

« Do Nows, Turn arid Talk/ Palr Share, Guided or Independent Practics, Exit'Slips .

- 5 7| Page
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Teacher i highly effective st modifying. | Teacher s effective-zt moddying insruction s Teacherneedsimprovementat modiying Insructionas | Teacher i neffective at modiiog Instruction 25.

Competency2.5: Instruction as;needed neaded needed needed
For Level <, much of the Leve! FevidenceIs | =Teachermakes adjustmentsto instruction based | -Teachermay ptto make adjustmentsto, umﬁu_ﬂgﬂguﬁuuﬁea&ﬁn
] i shserved during the yecr as well as-some on checks for understanding thatJead toincreased | instruction based on checks for understanding; butthese | instruction.based'onrchedss for understanding, and
Modify Instruction As 'of thie following: understanding for most students ‘attempts may be misguided and may not increase any.attempts at'doing so frequently fail to increase
Needed understanding for all students - undérstanding for students
~Teacher antictpates student
misunderstandings and preemptively -439&%83.9&&5:&:% ~Teachermay primarily respond to misunderstandings by | =Teacher only responds to misunderstandings by
addresses them ‘effective sciffclding techniques using teacherdriven scaffolding techniques {for eample, | using teacher-driven scaffelding techniques.
. rée-explaininig 3 concept), when student-driven technigues
~Teacher is ablerto modify instructionto  could have been more effective
respond to misunderstindings without
taking away from the flow of the léssoncr | -Teacherdoesi‘tgivesip, but continuesto tryto | ~Teacher may persistin usinga particulzr techniquefor ~Teacher repeatedly uses the'same-technique to,
losing engagement address misenderstanding with different respending to a-misunderstanding, even when it lsmot. respond to misunderstandings, even when it isnot
zechniques If the irst try is not successful ‘succeeding, -succeeding
Notes:
1 In orderto be-effective at this competency, 3 teacher most have at least scored 3 3 on competency 24~ in order to modify instruction 2s needed, one mustfirst know howto check forunderstanding.

2. Atsacher can respond 1o rilsunderstandings ising “4catfolding” techniques sach 2s:activating background knowledge, asking leading questions; breaking the taskinto.small parts, using mnemonic devices or 2nalogies, using manipulatives or
hands-on'models, Rﬂuﬁgu_oﬁnﬂ%g cues, etc, d

8| Page
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Teachers highly effective at developingaLhigher | Teacher s cficceive st developinga bigher level Teacherneeds improvement 2t develoginga Teacher s ineffective at devaloping 2 higher level of
Competency 2.6: leve! of inderstanding through rigorous. instruction -of inderstanding through tigorousinstruction | higher level of understanding through rigorois triderstariding through rigorous Instruction and-work
. andwark andwork ‘Tnstruction and work

Develop Higher Level Tor Level 4, much of the Level 3 evidence B observed | = Lesson isaccessibleandrchalienging toaimost | ~Lessonisnot always accessible or dhallengingfor | -Lessen is notaligned with developmental levelof

of Understanding duting the yeor, a5 wll o5 some of the following: Jall stidesits students students {may betoo challenging or too easy)
pﬁ_.o:mw_.w_woaﬁ | ~tessonTsdccessible and challenging to allstudents ~Teacherfrequently develops higherdevel. ~Some questions.used ey not be sfféctivein: ~Téacher may not ise questioning asan effective
Instruction and Work understaniding through efféctive questioning | developing higher-levélunderstanding (too. tool to increase understanding. Students only show
- Students are able 20 answer higher-ievel questions- Jcomplex-or confissing) asurface undérstanding.of concepts.
. .~ Lesson.pushes simost all stisdents forward - Lesson pushes some:studéntsforward, but ~Lesson rarely pushes any students forward.
| - Sudents pose bighendevel questions to-the teachér | dbe o differentiation of instruction basidon | misses ather studentsdue to ack ofdiferentiation | Teacher does notdifferen ate instruction basad on
and ' eadiother each ctisdent's level of undarstanding Based on studesits’ level of imderstanding students’ level of understanding.
-Teacher highlights examples of receit student work (= Students. bave opportuntties to meaningfully | - While:studentsimay have-soie opportunityto = Lessonis aimost always teacher dicetted: Students
that meets high expectations; tnsists.and mothvates ‘practice; apply; and<emenstrate thatthey are | ‘meaningfislly practice and apply concepts, have few oppertunities to meaningfally practics or
studentstodo ttagain i notgreat ; Teaming | instrixction s moreteacher-directed than apply concepts.

Fppropriate
-Teacher encourages students” interestin learning
by providing students with additionall opportunities ~Teachershows patience and-helps students | -Teacher may encourage studentstoworkhard, | ~Teacher gives up on students-easfly and does not
1o apply'and Bulld siills'beyond expected lesson’ . to-work tiard toward mastering thie-cbjective’ | but may not pecsistin.efforts to have students encotrage them'to persist through diffictlt tasks
| elements (e extra creditorenrichment and to persist evenvrhen'Taced with difficult | keeptrying
Zssignments) tasks

Notes:

1. Bamples of types of questions that can develop-higher-level anderstanding: . , .

» Activating higher _n‘mwom%us.ﬁoﬂn-ugiﬁﬁwﬁiﬂ& 25 "analyze”, “classify”, “compare”, “decide”, “evaltate”, “explain”, or “represent”)
« Asking students to explain their reasonifig

» Asking:stidents to explain why they 2re learsing somethinglor to summarize the,mdin idea

» Asking students to apply 3 new skill orconceptina different context*

« Posing 2 question that increases the rigor of the Tlessan content

» Prompting students to make connections to previcos matesfal or priorknowledge )

2. Higher-fevel questioning should result jrf higher-level studentunderstanding. IF 2 does nor, tredit should not begiven. |

3: Challeriging tasks rather'then a.nﬂn.ﬁ.ms.-xvmﬁmm..no creats'y Higher-level of understanding, anid Fsuccessful, should be'credited in this competency

S| Page
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qnmﬂﬂwinmn%nnaﬂ?ﬁ:ﬂ Eiw$§§§g~ time ._.@am.ﬁ.‘nooma_au_.oeusgn un_.sumnuuaw

For Level &, muich of the Level 3 evidence is “Students arrive on-time and are awzre.of the -Seme'students-consistently arrive late (unexcused) - Students may frequently arrive late (unexcused)
observed-during the yeor, os well as some of the | consequences of arriving late (unexcused) for dass without consequences. for class without consequences.
‘Maximize Instructional | foffowing:
Time ~Class'starts on-time -Class may consistently start 2 few minutes late -Teacher may frequently startclass lats.
- Rotitines, transitions, and proceduresare
well-executed. Students know what they are ~Routines; transitions, and procedures are well- - Rotttines, transthions, and procedures are in place, -Theraarefew or no evident routines or
supposed to be doing and when without executed. Students know what they are supposed brit require significant teacher direction orprompting | proceduresin place. Students are.unclear about
prompting from theteacher tohedcingand whenwith miniimal prompting from | to be followed whatthey should be doing and requiresignificant
theteacher direction'from the teacherat all times
- Studentsare always engaged In meaningful
workwhile waiting for the teacher (forexample, | -Students are only-evernot engzged in meaningful | - There is morethan 2 brief.period oftime when ~There'are significant perfods of time inwhich
during attendance) work for brief periods of time (forexample, during | studentsare leftwithout meaningful worktokeep students are not engaged in meaningful work
‘ attendance) them engaged
-Students share responsibility fer operations™ )
and routines and work well together to. -Teacher delegatesime betweelrparts of the = Teacher may delegate lesson time inapprogriately ~Teacher wastes significenttime between parts
accomplish these tasks lesson 2ppropriately so-as best to lead students between parts of the Jesson ofthe lesson due to dassroom management.
.towardsmastery of objective
- All students are on-task and follow instructions
of teacherwithout much prompting ~Almost all students are on-task and follow - Significant prompting from:the teactier is necessary | - Even with significant prompting, students,
-Instructions of teacher without much prompting for students to follow instructions and remainontask | frequently do.not follow directions and are off-
- Disruptive behaviors and off-task- task
conversations are rare; When they occur; they
are always addressed without major < Disruptive behaviors and off-task conversations - Disruptive behaviors-and off-task conversations - Distuptive behaviors and off-task-conversations
interruption tothe lesson are rare; When they ocour, they are almost always. | sometimes ogcur; they may not be addressed inthe are common and frequently cause the teacherto
addressed without major interruption to thelesson. | most effective manner and teacher may havetostop. | have to make adjustments 1o thelesson.
the lessonfrequently to address the probiem.
Notess
1. The everall indicator of success here is that operationally, the classroom runs smocthly'so that time czn be spent on valuable instruction rather than legisticsand discipline.
2 ltsharld be understood thatd teacher'can Have Hisruptive students no matter how-sffective'he/she may be. However, an effective teacher should be zble to.minimize disruptions.amongst these students-and when they do oceur, handle them

without detriment to the leaming of other students.

10| Page
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Teather et improvementat creatinga dpssroom | Teacher =i
culture of respect and collaboration

Teacher s highly effective'at creating 2 ‘Teacheris effectve'at creating a cassroom cultore |

dassroom cultire of respect-and collaboration |- of respect and colteboration

‘Gompetency 2.8:

— muagu.aaﬁ_ of the Leve] 3 evidence is ~Studentsare respectful ofthelrteacher and peess | ~Studentsare geoerally.respectful ofthelr teacher and | - Students are frequently disrespectiul of teacher
D.B#__ . En&?gﬂiagaﬁ peers, but may.occasionally act out'or rieed o be or peers a2 evidenced by.discouraging ramaris or
Cutture of Respectand | fiowiog: reminded of dassroom norms, disruptive befavior .
Collaboration

- Stuidedts are invested in the academicuccess | -Students:are Elven opportunities 2o collaborate =Students are given oppertonities to'collabarate, but | - Studentsare not g .

: ; Ll B o o : . given many opportunities to
of their uﬂaﬂnsn.ssqgiiunaﬂn .and support eachiother Inithe [eaming process ‘maynot always be supiportive.of gach ther or miay collabiorate OR during these times do.notwork
collaboration and assistance need slgnificant assistance from the téachertowork | ‘well together even with tedcherintenvention

: “together
- Students reinforce positive character and )
m%ug negativebehavier -...Bn:ﬂ%gngi behavior | ~Téacher may praise posttive behavior OR-enforce: ~Teacher rarély or never praises. positive
amongst themseives 2nd pses consequences approprately to discourage | “consequences for negative-befiavior; butnot both behavior
) 7 behavh
-~Téacher'hasa good rappertwith students, and <Teachermay focus o the befiavior of a few =Teacher rarefi or never addresses negative
showsgenulnelhterestin ther thioughts and “students, whileIgnoting the-hehavict (positive or behavior ’
opinions.. negative] of others
Notes:

1. if there is one or.more instances of disrespect Enﬁgggﬁrﬂaﬂ&ﬂhﬁaagﬂ Level 1 for thisStandard,
e hool teachers riiore frequentiywill, and aresometimes required to have, expectations, rewards, and eonsequences posted visibly in the classroom. Whether or not these arevisibly posted, it should beevidentwithin the culture of
the dassroom thatstudents understand and abide by aset of Established expectatioris and are'aware of the rewards and consequences of theiractions. o 3

tfyou have received this document from anysSurce other thari thie RISE webalts, fomay have bean altered from R orighvel verzion..
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| Feacher is highly effective atsetting high

.Competency 2.9: expectations for academicsuccess.

academicsuccess.

...rlm.ﬁ._.w?un setting high expectations for

Teacher nesdsiniprovententatsetting high
expectations for academic success.

DRISE

Teacheris ineffective 3t seting high expectations,
for student success.

, = ForLevel 4, muchof the Level 3 evidence is
Set'High Bxpectations | ycrved during the year, as well ds some of the.

for Academic Success

- Students participate in forming academic goals
for themselves and analyzing their progress

- Students demonstrate high.academlc
expectations forthemselves

-Student comments.and actions démonstrate.
that they are excited about théir work and
understand why itisimportant

~Teacher sets highexpectations for students of all

levels:

~Studentsareinvested in theirwork and value

academicsuccess as evidenced by their effortand

quallty of theirwork:

~The classroom isa safe place'to take onchallenges
and risk fallure (students donotfeel shyabout

asking questions'or bad about 2nswering.
Incarrectly)

=Teacher celebrates and praises academic werk.

- High quality work-of all students i= displayedn
the classroom

= Teacher may set high expectationsfor some, butnot

“others

= Students-are generally invested in thelr work, but
may oceasionally spend time offitask or.giveupwhen
i challerig

- Semé students may be-afraid to take on challenges
and risk fallure (hesitant to 2sk for helpwhenneeded
.orgive-up easily)

- Teacher may praise the academicwerk of some, but

notothers

- High quality work o a few, but notall students; may
be displayed ifi the-classroom

=Teacher rarely or neversets high expectations
for students

= Studentsmay demonstrate disinterest or lack of
investment in'their work. For example, students
might be unfocused, off-task, or refuseto
attemptassignments

~Students-are generally afraid to take on
challenges-and risk failure due to fraquenitly
discouraging comments from'the teacheror
peers

~Teacher rarely ornever praises academicwork
or goed behavior

= High quality work Is rarély or never displayedin
the dassroom

1. There are several ways for a teacher to demonstrate high-éxpectations ~tHrough encouraging commesits, higher-level questioning, appropriately rigorous assignments; expéctations written and-posted in the dassroom, individualstudent work

therthan the RISE webslt, i may have been sltered from ﬁéﬁﬁ&u?

12|Page
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DOMAIN 3: Teacher beadership
Teachers develop and sustair the Intense energy a anid leadership within their school community, toensure the 2 achievement of all students.

LoV & I reacher Rl the criteria for Lovel . Teacherwit . Teacherwile - a&ﬂi&o_._iqa a—

2nd additSorally may: - Contrflbute easarid expertise to firtherthe | - Contribute occisional leas and expeitise.to further'the simed at mproving $chool efforts. T
oot il - Seak cut leades3hip roles schools' mission and nifatives schoof's mitstion and Tniatives i 2858.8& as“.a
- Go above'and beyondin dedicating timie for - Dedicate time éfficiently, when needed,to towards helping studentsand peers.
studentsand peers outsiderof class® v&v_snan.nnﬁu& peersoutside ofclass Teachermay not
"= Frequently dedicates $imeto help students and peers
| ‘effidenthy’outside of dass:
3.2 | Collaborate with ‘At Level 4,2 teacher falfills the critesia foc Level S | Teacherwilk: Teacherwilk: Teacher rarely or never participates in
Peers 2nd additiomlly may: uﬂ%mﬁuﬂ_g_:.&__# ~ Participate In occasional opportunities to werk withand opportunities to work with others, Teacher
«Goabove and w.nq.c?__..a seekdng out epportunitics to work with.and learn from Jeam from'others werks Iisolation 2nd & not 2 team player.
- Coachpeersthrough difficult sitisations, ~Askfor assistance; when needed, and provide
|gg.§1§&§ Zssistance to others Inneed Teacher maymots
‘groups such-as Professional Leaming Communities mantv_da & other teachers withassistancewhén
. needed OR.
- ~Regularly seek out opportunities to work with others
3.3 | Seek Professional AtLevel 4,2 teacher fulfils the criteria for Level S Teacherwilk Teacherwilk ggﬂnguﬁn&n
Skillsand and addiSonally may: . o = Actively pursue opportmities tolmprove ~Attend all mandatory professicnal development. professional development opportunities.
Knowledge ..nluguuaiqg.%uan knowledge and practice opportunities Teacher shows.little or no interest in new
practices with others « Seek out ways to implement new practices “ideas, programis, or dasses to Improve
~Seek'out apportunities to lead professional inteinstruction;, where applicable Teacher may.not teacking and leaming
development sessions ~Welcome constructive féedbacktoimprove’ | ~Actively pursue aptional professionaldevelopment
practices avnoﬂ.!ia
=Seek out ways o implement new practices fito instruction
- Aecept constructivefeedBackwell

: 13.[Page
1#you ave rocsived this doctment from any source other than the RISE wéblte, femey have beerateredfronw s orignal verson. [Pag
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3.4 | -‘Advocate for "AtLevel 4,2 teacher fulfills the criteria for Level3 | Teacherwill:, Teacher will:: Teacher rarely or never displays

Student Success and-additionally may: - Display.commitment to the ‘education.of all - Display commitment to the education of all his/her commitmentto the education of his/her
- Display commitment to the.education of allthe his/her students students students. Teacher accepts failure-as par for
Studefitsih thescheol - Attempt to remedy obstacles:around student ‘the course and doesnet advocatefor
- Make changes and take risks toensurestudent achievement: Teacher may not- students needs.
-success -Advocate for students' Individualized nesds - Advoczte for studénts' needs
3.5 | Engege Familiesin At Level 4,3 teacher fulfills the criteria for Level 3¢ | Teacher will: Teacher wilk: Teacher rarely or never reaches outto
Studentleaming | =¢ additionally: 1§€g.oﬁum§mnu§ -wﬂuosnﬂooo.ﬁna.moauﬂﬂau parents and/or frequently does not
- Strives to form relationships in which parentsare. | ofwaysto engage them in'studentleaming - Engage in all forms of parent outreach required bythe. respond to contacts from parents.
given zmple opportunity to partidpate instudent ~Respond promptly to contact from parents schoil
leaming - Engage In 21l forms of parentoutreach
«1s available to address concerns in-2 timelyand required by theschool Teacher may not=-
positive manner, when necessary, outside of | - Proactively reach out'to’ parents to engage them instudent, |
required outreach events’ leaming
14[Page

Fyeutove Hﬂiﬂwgﬁgggu&ﬂgﬁnggmggggﬁg%io?
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SR

-Core Professionalism Rubric

These indicators illustrate the minimum compétencies expected ih.any profession. These are separate from thie other sections in the-tubric because they-havelittle-to'do with teaching and
leaming and moretd do with basic naﬁ_oiﬂa._oannnm.._.mmnwmﬁm«m.gmn& to meet these standards. If theyda not, ft-will affect their overall rating negatively..

ndividual has not demonstrated a

Individual demonstrites pattern of
unexcused absences * pattern of unexcused absencés®

2 | On-Time Arrival Individuzl-demonstrates a'pattern of. | Individual has not'demanistiated 3
unexcused [ate arivals {late arrivals. | pattern of tinevcused late arritals
that areinVickation of proceduressee | (late arrivals thatare in vicktion of
forth by local school poficy.and brthe | procsdures.set forttiby, ocal school
relevant collective birgalning: policy and by the rélevant collective
agreement) bargaining agreement)

3 | Policiesand Procedures | Individual demonstritesapattem of | Individual demonstratess pattern of
failing to follow stete, corporation, following state, carporation, and
and school policies and procedures school policies and procedures (8.8,

(.g- procedures for sobmitting procedimesor submitting diseiline
discipline reférrals, polidies for | referrals, policesfor appropriate
appropifate attire; tc) ttice, etc}

4 | Respect Individual deémonstritesa pattem of | Individual demonstratesa pattern of
wanugwgn.ia...&nnﬁ. interacting with students; colleagues;

colleagues, parents/guardians;and | parents/guardians, 2nd community
‘community membersinarespectful | Tmembers in a respettful manner
manner

* 1t should be leff to the discration of the corporation to define *unexcused absenice” in this-context

. - - AS[Page
Ifyou have received thiz document from any sourte cthier than the RISE weBsks, it may hove beeri attered from i originel varsion.
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Special Education Teacher -ICASE
Printed: September 12, 2016 at 12:23pm

DOMAIN 1: PURPOSEFUL PLANNING
1.1 Utilize Assessment Data To Plan

At Leve! 4, a teacher fulfills the criteria for Teacher uses prior assessment data to Teacher uses prior assessment data to Teacher rarely or never uses prior
Level 3 and additionally incorporates formulate achievement goals, unit plans, formulate achievement goals, unlt plans, OR ~ assessment data when planning (7.7.1}
differentiated instructional strategies in AND lesson plans lessen plans, but not all of the above
planning to reach every student at his/her (1.1.IN)
level of understanding (7.7.HE) -Use multiple assessments to determine
PLOP (1.1.E)

1.2 Set Ambitious And Measurable Achievement Goals

At Level 4, a teacher fulfills the criteria for Teacher develops an annual student Teacher develops an annual student
Level 3 and additionally: (1.2.HE.7) achievement gozl that: (1.2.£.7) achievement goal that: (7.2.IN.1)
Plans an ambitious annual student Is aligned to content standards (7.2.E.2) Is not aligned to content standards (7.2.IN.2)  Teacher rarely or never develops .
achievement goal (1.2.HE.2) achievement goals for the class OR goals are
developed, but are extremely general and not
helpful for planning purpeses (1.2.1.2}
Includes benchmarks to help monitor Does not Include benchmarks to help menitor
tearning and inform interventions throughout  learning and inform Interventions throughout
the year (1.2.E.3) the year (1.2.IN.3)

Is measurable (1.2.£.4)
-Needs defined in PLOP are aligned to goals
(1.2.E£.5)

1.3 Develop Standards-Based Unit Plans And Assessments

At Level 4, a teacher fulfills the criteria for Based on achievement goals, teacher plans ~ Based on achievement goals, teacher plans
Leve! 3 and additionally: (7.3.HE.T) units by:  (1.3.E.7) unilts but: (1.3./N.1)°

SE-1
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Special Education Teacher -ICASE
Printed: September 12, 2016 at 12:23pm

Creates well-designed unit-assessments that  Creating assessments before each unit

align with an end-of-year summative
assessment (either state, district, orteacher
created) (1.3.HE2)

Anticipates student reactien to content;
allocation of time per unit is flexibie.and/or
reflects level of difficulty of each unit
(1.3.HE.3)

At Level 4, a teacher fulfils the criteria for
Level 3 and addltionally: (1.4.HE.7)

Plans for a varlety of differentiated
instructional strategles, anticipating where
these will be needed to enhance instruction
(1.4.HE.2)

Incorporates a variety of informal
assessments/checks for understanding as
well as summative assessments where
necessary, and uses all assessments to
diractly inform Instruction (7.4.HE.3)

begins for backwards planning (7.3.E.2)

Allocafing an instructionally appropriate
amount of time for each unit (7.3.£.3)

Identifying content standards that students
will master in each unit (7.3.5.4)

<|EP goals alignad to state standards
(1.3.E.5) \

1.4 Create Objective-Driven Lesson Plans And Assessments

Based on unit plan, teacher plans dally
lessons by: (1.4.E.7)

Designing assignments that are meaningful
orrelevant (1.4.E.2)

Designing formative assessments that
measure progress towards mastery and
informed Instruction (1.4.£.3)

‘Identifying lesson objectives that are aligned

to state content standards (1.4.E.4)
Matching instructional strategies and
activities/assignments to the lesson
objectives (1.4.£.5

-Instruction based on |EP goals (1.4.E.6}

-Evidence that the |EP 1s belng implemented

across all settings (7.4.E.7}

Does naot create assessments-before each
unit begins for backwards planning
{1.3IN.2)

Does not allocate an instructionally
appropriate amount of {ime for-each unit
(1.3.IM.3)

~ Based on unit plan, teacher plans dally

lessons but: (1.4./N.7)

Does not design assignments thatare
meaningful or relevant (7.4.IN.2)

Does not plan formative assessments to
measure progress towards mastery or
informed instruction (7.4.IN.3)

Teacher rarely or never plans units by
Identtfying contenit standards that students
will master In each unit OR there is little to no
M.‘_nn._wnn that teacher plans.units-at all

3.

Teacher rarely or never plans dally lessons
OR daily lessons are planned, but are thrown
together at the'last minute, thus lacking
meaningful objectives, instructional
strategles, or assignments (7.4.1.2}

SE-1
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1.5 Track Student Data And Analyze Progress

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally: (7.5.HE.1)

Uses daily checks for understanding for
additional data points (1.5.HE.Z)

Updates tracking system daily (7.5.HE.3)

Uses data analysis of student progress to
drive lesson planning for the following day
(1.5.HE.4)

Teacher uses an effective data tracking
system but: (1.5.E.7)

Analyzing student progress towards mastery
and planning future lessons/units accordingly
(1.5.E.2)

Maintzining a grading system aligned to
student learning goals (1.5.E.3)

Recording student assessment/ progress
data (1.5.E4)

-Teacher monitors progress on goals
(1.5.E.5)

-Services are implemented as identified in
IEP (1.5.£.8)

DOMAIN 2: EFFECTIVE INSTRUCTION
2.1 Develop Student Understanding And Mastery Of Lesson Objectives

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.1.HE.T)

Students can explain what they are learning
and why 1t s Important, beyond repeating the
stated objective (2.7.HE.2)

Teacher effectively engages prior knowledge
of students in connecting te lesson. Students
demonstrate through work or comments that
they understand this connection (2.7.HE.3)

Lesson objective is specific, measurable, and
aligned to standards. It conveys what
students are learning and what they will be
able to do by the end of the lesson  (2.1.E.7)

Objective is written in a student-friendly
manner and/or explained to students in easy
to understand terms (2.7.£.2)

Importance of the objective Is explained so
that students understand why they are
learning what they are learning (2.1.E.3)

Teacher uses an effective data tracking
system but: (1.5.IN.1)

Does not use data to analyze student
progress towards mastery or to plan future
lessons/units (1.5.IN.2)

Does not have grading system that
appropriately aligns with student leaming
goals (7.5.IN.3)

Lesson objective conveys what students are
learning and what they will be able to do by
the end of the lesson, but may not be aligned
to standards or measurable (2 7./N.T}

Objective is stated, but not in a student-
friendly manner that leads to understanding
(2.1.IN.2)

Teacher attempts explanation of importance
of objective, but students fail to understand
(2.1.IN.3)

Teacher rarely or never uses a data tracking
system te record student
assessment/progress data and/or has no
discernable grading system (1.5..2)

Lesson objective Is missing more than one
component. [t may not be clear about what
students are learning or will be able to do by
the end of the lesson (2.7..7)}

There may not be a clear connection
between the objective and lesson, or teacher
may fail to make this connection for students
(2.1.1.2)

Teacher may fail to discuss importance of
objective or there may not be a clear
understanding amongst students as to why
the objective s important (2.7.L3) SE-3

page 3 of 12




Special Education Teacher -ICASE
Printed: September 12, 2016 af 12:23pm

Lesson builds on-students’ prior knowledge
of key concepts and skills and makes this
connection evident to students  (2.1.E.4)

Lesson Is wellorganized to move students
towards mastery of the objective (2.1.E.5)

-Lesson plan that incorporates differentiated
Instruction for 2l levels of instructicn/student
needs. (2.1.£.6)

~Clearly-identified objective- (2.1.E.7)

-TOR Ildentifies relationship between lesson
and |IEP goals (21.E.8)

Lesson generaily does not build on prior
knowledge of students or students fail to
make this connection (2.1.IN.4)

Organization of the lesson may not always be
connected to mastery of the objective
(2.1.IN.5)

2.2 Demonstrate And Clearly Communicate Content Knowledge To Students

For Level 4, much of the Leve! 3 evidence is
observed during the year, as well as some of
the following: (2.2.HE.7)

Teacher fully explains concepts in as direct
and efficient 2 manner as possible, while still
achieving student understanding (2.2HE.2)

Teacher effectively connects content to other
content areas, students’ experiences and
interests, or current events In order to make
content relevant and build interest (2.2.HE.3)

Explanations 'spark student excitement and
interest In the content. (2.2.HE.4}

Students participate In each other's learning
of content throuigh collaboration during the
lesson (2.2.HE.5)

Students ask higher-order questions and
make connections independently,
demonstrating that they understand the
content at a higher level (2.2.HE.6)

Teacher demonstrates content knowledge
and defivers content that is factually correct
(2.2.E.1)

Content is clear, concise and well-organized
(22.£2)

Teacher restates and rephrases instruction In
multiple ways to increase understanding
(2.2.E3)

Teacher emphasizes key points-or main
Ideas in content (2.2.E.4}

Teacher uses developmentally appropriate
language and explanations (2.2.£.5)

Teacher implements relevant instructional
strategies learnad via professional
development (2.2.E.6)

Teacher delivers content that is factually
comrect (2.2./N.7)

Content cccasienally lacks clarity and is not
as well-organized as it could be (2.2./N.2)

Teacher may fall to restate or rephrase
instruction in multiple ways to increase
understanding (2.2./N.3)

Teacher does not adequately emphasize
main ideas, and students are sometimes
confused about key takeaways (2.2./N.4)

Explanations sometimes lack

_developmentally appropriate language

(2.2IN.5)
Teacher does not always implement new and

improved instructional strategies leamned via
professional development (2.2.IN.6)

There may be no effort to connect objective
to prior knowledge of students (2.7.1.4)

Lesson Is disorganized and does not lead to
mastery of objective (2.7.1.5)

Teacher may deliver content that is factually
incorrect (2.2.1.1)

Explanations may be unclear orincoherent
and fall to bulld student understanding of key
concepts (2.2.1.2)

Teacher continues with planned instruction,
even when it is obvious that students are not
understanding content (2.2.1.3}

Teacher does not emphasize main ideas, and
students are often confused about content
(2.2.1.49)

Teacher fails to use developmentally
appropriate language (2.2.1.5)

Teacher does not implement new and

‘improved instructional strategies learned via

professional development (2.2.1.6)

SEA4
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2.3 Engage Students In Academic Content

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.3.HE.1)

Teacher provides ways to engage with
content that significantly promotes student
mastery of the objective (2.3.HE.2)

Teacher provides differentiated ways of
engaging with content specific to individual
student needs (2.3.HE.3)

The lasson progresses at an appropriate
pace so that students are never disengaged,
and students who finish early have
something else meaningful to do  (2.3.HE.4)

Teacher effectively integrates technology as
a tool to engage students in academic
content (2.3.HE.5)

2.4 Check For Understanding

For Level 4, much of the Level 3 evidence Is
abserved during the year, as well as some of
the following: (2.4.HE.1}

3/4 or more of students are actively engaged
in content at all times and not off<task
(2.3.£.7)

Teacher provides multiple ways, as
appropriate, of engaging with content, all
aligned to the lesson objective (2.3.E£.2)

Ways of engaging with content reflect
different learning modalities or intelligences
(2.3.£.3)

Teacher adjusts lesson accordingly to
accommodate for student prerequisite skills
and knowledge so that all students are
engaged (2.3.E.4}

ELL and |EP students have the appropriate
accommodations to be engaged in content
(2.3.E.5)

Students work hard and are deeply active
rather than passive/receptive (See Notes
below for specific evidence of engagement)
(2.3.E.6)

-Evidence of use of Peer Reviewed and/er
Research based strategies (2.3.E.7)

Teacher checks for understanding at almest
all key moments (when checking is
necessary to inform instruction going
forward) (2.4.E.7)

Fewer than 3/4 of students are engaged in
content and many are off-task (2.3.IN.7)

Teacher may provide multiple ways of
engaging students, but perhaps not aligned
to lesson objective or mastery of content
(2.3.IN.2)

Teacher may miss opportunities to provide
ways of differentiating content for student
engagement (2.3./N.3)

Some students may not have the prerequisite
skills necessary to fully engage in content
and teacher's attempt to medify instruction
for these students is limited or not always
effective (2.3.IN.4)

ELL and |EP students are sometimes given
appropriate accommodations to be engaged
In content (2.3./N.5)

Students may appear to actively listen, but
when it comes time for participation are
disinterested in engaging (2.3.IN.6)

Teacher sometimes checks for understanding
of content, but misses several key moments
(2.4.IN.7)

Fewer than 1/2 of students are engaged in
content and many are off-task (2.3.1.7)

Teacher may only provide one way of
engaging with content OR teacher may
provide multiple ways of engaging students
that are not aligned to the lesson objective or
mastery of content (2.3.1.2)

Teacher does not differentiate instruction to
target different learning modalites (2.3.1.3)

Most students do not have the prerequisite
skills necessary to fully engage In content
and teacher makes no effort to adjust
instruction for these students (2.3.1.4)

ELL and IEP students are not provided with
the necessary accommodations to engage in
content (2.3..5)

Students do not actively listen and are overtly
disinterested in engaging (2.3..6) °

Teacher rarely or never checks for
understanding of content, or misses nearly
all key moments (2.4.1.7)

SE-5
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Teacher checks for understanding at higher

levels by asking pertinent, scaffoiding
questions that push thinking; accepts onty
high quality student responses (those that
reveal understanding or lack thereof)
(2.4.HE.2)

Teacher uses open-ended questions to
surface common misunderstandings and
assessstudent mastery of material ata
range of both [ower and higher order thinking
(2.4.HE.3)

Teacher uses a variety of methods to check
for uniderstanding that are successful in
capturing an accurate "pulse” of the class’s
understanding (2.4.£.2)

Teacher uses wait time effectively both after
posing a.question and before helping
students think through a response (2.4.E.3)

Teacher doesn't 2llow students to “opt-out” of
checks for undersianding and cycles back to
these students (2.4.5.4)

Teacher systematically assesses every
student's mastery of the objective(s) at the
end of each lesson through formal or informal
assessments (see note for examples)
(2.4.E.5)

2.5 Modify Instruction As Needed

For Leve| 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.5.HE. 1)

Teacher anticipates student
misunderstandings and preemptively
addresses them (2.5.HE.2)

Teacher Is able to modHy instruction to
respond to misunderstandings without taking
away from the flow of the lesson or lesing
engagement (2.5.HE.3)

Teacher makes adjustments to Instruction
based on checks for understanding that lead
to Increased understanding for mest students
(2.5.E.1)

Teacher responds to misunderstandings with
effective scaffolding techniques (2.5.E.2)

Teacher doesn't give up, but continues to try
to address misunderstanding with different
techniques if the first try is not successful
(25.E.3)

Teacher may use more than cne type of
check for undarstanding, but Is often

unsuccessful In capturing an accurate "puise”

of the class's understanding  (2.4.IN.2)

Teacher may not provide enough wait time
after posing a question for students to think
and respond before helping with an-answer
or moving forward with content (2.4./N.3)

Teacher sometimes allows students to "opt-
out” of checks for understanding without
cycling back to these students (2.4./N.4)

Teacher may occasionally assess student
mastery atthe end of the Jesson through
formal or Informal assessments (2.4./N.5)

Teacher may attempt.to make adjustments to
instruction based on checks for
understanding, but these attempts may be
misguided and may not increase
understanding for ail students (2.5./N.7)

Teacher may primarily respond to
misunderstandings by using teacher-driven
scaffolding techniques (for example, re-
explaining-a concept), when student-driven
techniques coifid have been more effective
{2.5.IN.2)

Teacher may persist in using a particular
technique: for responding to 2
misunderstanding, even when It Is not
succeeding {2.5:./N.3)

Teacher does not check for understanding, or
uses only one ineffective method repetitively
to doe so, thus rarely capturing an accurate

(2.4.1.2)

Teacher frequently moves on with content
before students have a chance to respond to
questions or frequently ghves students the
answer rather than helping them think
through the answer (2.4.1,3)

Teacher freguently allows students to “opt-
out” of checks for understanding without
cycling back to these students (2.4..4)

Teacher rarely.or never assesses for mastery
atthe end of the lesscn  (2.4.L5)

Teacher rarely or never attempts to adjust
instruction based on checks for
understanding, and any attempts at doing so
frequently fafl to incraase understanding for
students (2.5.1.7)

Teacher enly respends to misunderstandings
by using leacher-driven scaffolding
techniques (2.5..2)

Teacher repeatedly uses the same technique
to respond to misunderstandings, even when
It is not succeeding (2.5.1.3)

page
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2.6 Develop Higher Level Of Understanding Through Rigorous Instruction And Work

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.6.HE.7)

Lesson is accessible and challenging to all
students (2.6.HE.2}

Students are able tc answer higher-level
questions with meaningful responses
(2.6.HE.3)

Students pose higher-level questions to the
teacher and to each other (2.6.HE.4)

Teacher highlights examples of recent
student work that meets high expectations;
Insists and motivates students to do it again
if not great (2.6.HE.5)

Teacher encourages students' interest in

learning by providing students with additional

opportunities to apply and build skills beyond
expected lesson elements (e.g. extra credit
or enrichment assignments) (2.6.HE.6)

Lesson is accessible and challenging to
almost all students (2.6.E.7)}

Teacher frequently develops higher-level
understanding through effective questioning
(26.E.2)

Lesson pushes almost all students forward
due to differentlation of instruction based on
each student's level of understanding
(2.6.E£3)

Students have opportunities to meaningfully
practice, apply, and demonstrate that they
are learning (2.6.E.4)

Teacher shows patience and helps students
to work hard toward mastering the oblective
and to persist even when faced with difficult
tasks (2.6.E.5)

2.7 Maximize Instructional Time

For Level 4, much of the Level 3 evidence is

Students arrive cn time and are aware of the

observed during the year, as well as some of  consequences of arriving late (unexcused)

the following: (2.7.HE.1)

Routines, transitions, and procedures are
well-executed. Students know what they are
supposed to be doing and when without
prompting from the teacher (2.7.HE.2)

(2.7.E.7)

Class starts on-time (2.7.E.2)

Lesson Is not always accessible or
challenging for students (2.6./N.7)

Some questions used may not be effective in
developing higher-level understanding (too
complex or confusing) (2.6./N.2)

Lesson pushes some students forward, but
misses other students due to lack of
differentiation based on students’ level of
understanding (2.6./N.3)

While students may have some opportunity
to meaningfully practice and apply concepts,
instruction is more teacher directed than
appropriate (2.6.IN.4)

Teacher may encourage students to work
hard, but may not persist In efforts to have
students keep trying (2.6.IN.5)

Some students consistently arrive [ate
(unexcused) for class without consequences
(2.7.IN.7)

Class may consistently start a few minutes
late (2.7.IN.2)

Lesson is not aligned with developmental
level of students (may be too challenging or
too easy) (2.6.1.1)

Teacher may not use questioning as an
effective tool to increase understanding.
Students only show a surface understanding
of concepls (2.6.1.2)

Lesson rarely pushes any students forward.
Teacher does not differentiate instruction
based on students’ leve] of understanding
(2.6.1.3)

Lesson is almost always teacher directed.
Students have few opportunities to
meaningfully practice or apply concepts
(2.6.1.4)

Teacher gives up on students easily and
does not encourage them to persist through
difficult tasks (2.6.1.5)

Students may frequently arrive late
(unexcused) for class without consequences
(2.7.1.1)

.qmmnso_.amqnmncmn%amnn_mmm_mﬁ
(2.7.1.2) )
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Students are always engaged in meaningful
work while waiting for the teacher (for
example, during altendance) (2.7.HE.3)

Students share responsiblity for operations.
and routines and work well together to
accomplish these tasks (27.HE.4)

All students are on task and follow
instructions of teacher without much
prompting (2.7.HE.5)

Disruptive behaviors and off task
conversations are rare; When they occur,
they are always addressed without major
interruption to the lesson (2.7.HE.6)

2.8 Create Classroom Culture Of Respect And Collaboration

For Level 4, much of the Leve| 3 evidence Is
observed during the year, as well as some of
the following: (2.8.HE.T)

Students are invested inthe academic
success of thelr peers as evidenced by
unprompted collaboration and assistance
(2.8.HE2)

Routines, transitions, and procedures are
well- executed. Students know what they are:
supposed to be doing and when with minimal
prompting from the teacher (2.7.£.3)

Students are only ever not engaged in
meaningful work for brief pericds of time (for
example, during attendance) (2.7.5.4)

Teacher delegates time between parts of the
lesson appropriately so as best to lead
students towards mastery of objective
(2.7.£.5)

Almost 2l students are on task and follow
instructions of teacher without much
prompting (2.7.E.5) s

Disruptive behaviors and off task
conversations are rare; when they occur, they
are almost always addressed without major
interruption to the lesson (2.7.£.7)

._stE.wnsmn:_mo;ninmam_ﬂé.
(2.7.£.8) .

-Effectively manages instructional resources
(2.7.E.9)

Students are respectful of their teacher and
peers (2.8.E.7)

Students are given opportunities to
collaberate and support each other In the
learning process (2.8.£.2}

Routines, fransitions, and procedures are in
place, but require significant teacher direction
or prompting to be followed (2.7.IN.3)

There Is more than a brief period of time
when students are left without meaningful
work to keep themengaged (2.7./IN.4)

Teacher may delegate lesson time

. inappropriately between parts of the lesson

(2.7.IN.5)

Significant prompting from the teacher is
necessary for students to follow instructions
and remain on task (2.7./N.6)

Disruptive behaviors and off task
conversations sometimes occur; they may
not be addressed in the most effective
manner and teacher may have to stop the
lesson frequently to address the problem
(2.7.IN.7)

Students are generally respectful of thelr
teacher and peers, but may occasionally act
out or need to be reminded of classroom
norms (2.8.IN.7)

-Students are given opportunities to

collaborate;. but may not always be
supportive of eagh other or may need
significant assistance from the teacher to
work together (2.8./N.2)

There are few or no evident routines or
procedures in place. Students are unclear
about what they should be dolng and require
significant direction from the teacher at all
times (2.7.1.3)

There are significant perieds of {ime in which
sludents are not angaged in meaningful work
(2.7.1.4)

Teacher wastes significant time between
parts of the.lesson due to classroom
management (2.7.1.5)

Even with significant prompting, students
frequently do not follow directiens-and are off
task (2,7.1.6}

Disrupfive behaviors and off fask
conversations are commeon and frequently
cause the teacher to have to make
adjustments to the lesson (2.7.1.7)

Students are frequently disrespectful of
teacher or peers, as evidenced by
discouraging remarks or disruptive behavior
(2.8.1.1)

Students are not given many opportunities to
collaborate, OR during these times do not
work well together, even with teacher
intervention (2.8.1.2)
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Students reinforce positive character and
behavior and discourage negative behavior
amongst themselves (2.8.HE.3)

Teacher reinforces positive character and
behavior and uses consequences
appropriately to discourage negative
behavior (2.8.£.3)

Teacher has a good rapport with students,
and shows genuine inferest in their thoughts
and opinicns (2.8.E.4)

-Evidence of instruction on behavior goals
across all settings (2.8.£.5)

-Evidence of implementation of positive
behavior management plan (2.8.£.6)

-Environmental supperts are in place
(2.8E7)

2.8 Set High Expectations For Academic Success

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.5.HE.1)

Students participate in forming academic
goals for themselves and analyzing their
progress (2.9.HE.2)

Students demonstrate high academic
expectations for themselves (2.9.HE.3)

Student comments and actions demonstrate
that they are excited about their work and
understand why it s Important (2.5.HE.4)

Teacher sets high expectations for students
of all levels (2.9.£.7)

Students are invested in their work and value
academic success as evidenced by thelr
effort and quality of their work (2.9.£.2)

The classroom is a safe place to take on
challenges and risk failure (students do not
feel shy about asking questions or bad about
answering incorrectly) (2.9.£.3)

._.omnso_,nm_muaﬁmmunuﬂwwumomnmio
work (2.9.E.4) .

High quality work of all students is displayed
in the classrcom (2.59.£.5)

Teacher may praise positive behavier OR
enforce consequences for negative behavior,
but not both (2.8./N.3)

Teacher may focus on the behavior of 2 few
students, while ignoring the behavior
{positive or negative) of others (2.8./IN.4}

Teacher may set high expectations for some,
but not others (2.9.IN.7)

Students are generally invested in their work,
but may occasionally spend time off task or
give up when work is challenging (2.9./N.2)

Some students may be afraid to take on
challenges and risk failure (hesltant to ask for
help when needed or give up easlly)
(2.9.IN.3)

Teacher may praise the academic work of
some, but not others (2.9./N.4)

High quality work of a few, but not all
students, may be displayed in the classroom

(2.9.IN.5)

Teacher rarely or never praises positive
behavior (2.8..3)

Teacher rarely or never addresses negative
behavior (2.8..4)

Teacher rarely or never sets high
expectations for students (2.9.1.7)

Students may demonstrate disinterest or lack
of Investment In their work. For example,
students might be unfocused, off task, or
refuse to attempt assignments (2.9.1.2)

Students are generally afraid to take on
challenges and risk failure due to frequently
discouraging comments from the teacher or
peers (2.9.1.3)

Teacher rarely or never pralses academic
work or good behavior (2.8.1.4)

High quality work is rarely or never displayed
in the classroom (2.5.1.5)
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PDOMAIN 3: TEACHER LEADERSHIP
3.1 Contribute To School Culfure

At Level 4, a teacher fulfills the criteria for
Leve! 3 and additionally may. (3.7.HE.7)

Seek out leadarship roles (3.1.HE.2)

Go above and beyond in dedicating time for
students and peers outside of class
(3.1.HE.3)

3.2 Collaborate With Peers

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.2.HE.1)

Go above and beyond in seeking out
cpportunities to collaborate (3.2.HE.2)

Coach peers through difficult situations
(8.2.HE.3)

Take cn leadership roles within collaborative

groups such as Professional Learning
Communities (3.2.HE.4)

Teacherwill: (3.1.E.7)

Dedicate time efficiently, when needed, to
helping students and peers outside of class
(3.1.E2)

Contribute ideas and mﬁmawn to further the

schocl's mission and initiatives (3.7.E.3)

Teacher will: (3.2.£.1)

Ask for assistance, when needed, and
provide assistance to others in need
(3.2.E.2)

Seek out and participate In regular
opportunities to work with and learn from
others (3.2.£.3)

3.3 Seek Professional Skills And Knowledge

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.3.HE.1)

Teacherwill: (3.3.E.1)

Teacher does not: (3:7./N.7)

Frequently dedicate time to help students
and peers efficlently outside of class
(2. 1.N.2)

Teacher does not: (3.2.IN.1)

Seek to provide other teachers with
assistance when needed (3.2./N.2)

Regularly seek cut opportunities to work with

others (3.2./N.3)

Teacher does not: (3.3./N.7)

Teacher rarely or never contributes ideas
aimed at Improving school efforts. Teacher
dedicaies little or no time outside of class
towards helping students and peers (3.1.1.2)

Teacher rarely or never participates in
opportunities to work with-others, Teacher
works In‘isolation and Is not a team player
(3.2..2)
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Regularly share newly learned knowledge
and practices with others (3.3.HE.2)

Seek out oppoertunities to lead professional
development sessions (3.3.HE3)

Actively pursue opportunities to improve
knowledge and practice (3.3.£.2)

Seek out ways to implement new practices
into instruction, where applicable (3.3.£.3)

Welcome constructive feedback to improve
practices (3.3.E.4)

Attend all mandatory professional
development opportunities (3.3.E.5)

3.4 Advocate For Student Success

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.4.HE.7)

Display commitment fo the education of all
the students in the school (3.4.HE.2)

Make changes and take risks to ensure
student success (3.4.HE.3)

Teacher will: (3.4.£.1)

Advocate for students' individualized needs
(3.4.£2)

Display commitment to the education of all
his/her students (3.4.E.3)

Attemnpt to remedy obstacles around student

achievement (3.4.£4)

-Appropriate Gen Ed teachers have coples of

IEP's (3.4.E.9)

3.5 Engage Families In Student Learning

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally: (3.5.4E.7)

Strives to form relationships In which parents  Proactively reach out to parents in a variety
are given ample opportunity {o participate In

student learning (3.5.HE.2)

Teacherwill: (3.5.E.7)

of ways to engage them in student learning
(3.5.E2)

Actively pursue optional professional
development opportunities (3.3.N.2)

Seek out ways to implement new practices
into instruction (3.3./N.3)

Accept constructive feedback well (3.3./N.4)

Teacher does not:  (3.4./N.7)

Advocate for students' needs  (3.4./N.2)

Teacher does not: (3.5.IN.7)

Proactively reach out to parents to engage
them in student learning (3.5.IN.2)

Teacher rarely or never attends professional
development opportunities. Teacher shows
little or ne interest in new ideas, programs, or
classes o improve leaching and learning
(3.2.1.2)

Teacher rarely or never displays commitment
1o the education of his/her students. Teacher
accepts failure as par for the course and
does not advecate for students’ needs

(3.4.1.2)

Teacher rarely or never reaches out to
parents and/or frequently does not respond
to contacts from parents (3.5.1.2)
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|s available to address concerns in a timely
and positive manner, when necessary,
outside of required outreach events
(3.5.HE.3)

Respond promptly to contact from parents
(3.5.E3)

Engage in all forms of parent outreach
required by the school (3.5.E.4)

DOMAIN 4: CORE PROFESSIONALISM

4.1 Attendance

Individual has not demonstrated a pattern of
unexcused absences® (4.7.M}

4.2 On Time Arrival

Individual has not demonstrated a pattern of
unexcused late arrivals (late arrivals that are
in violation of procedures set forth by local
scheel policy 2nd by the relevant collective
bargaining agreement) (4.2.M)

4.3 Policies And Procedures

Individual demonstrates 2 pattern of following
state, corporation, and school policies and
procedures (e.g. procecures for submitling
discipline referrals, policies for appropriate
attire, efc) (4.3.M)

4.4 Respect

Individual demonstrates a pattern of
interacting with students, colleagues,
parents/guardians, and community members

ina respectful manner (4.4.M)

Individual has demonstrated a pattern of
unexcused absences (4.7.DNM)

Individual demonstrates.a pattern of
unexcused late arrivals (Jate arrivals that are
in viclation of procedures set forth by local
school policy and by the relevant collective
bargaining agreement) (¢.2.0NM)

Individital demonstrafes a pattern of faillng to
follow state, corporation, and school policies
and procedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate attlre, etc) (4.3.0NM)

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
in a respectful manner (4.4.DNM)
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Domain 1: Academic Achievement

1.1 The School Counselor Utilizes Data To Monitor Student Achievement And Works Collaboratively With Stakeholders To
Enhance Student Success.

The school counselor effectively utilizes data  The scheel counselor monitors student The school counselor monitors student The school counselor does not monitor
to monitor student achievement and works achievement and sometimes utilizes the data  achievement but does not utilize the data to academic achievement. (7.1.[)
collaboratively with stakeholders to enhance {0 enhance student success through enhance student success. (1.1.JA)

student success. (71.1.HE) *  collaboration. (1.1.5) .

1.2 The School Counselor Demonstrates Knowledge Of Current Trends In Student Development And Academic Achievement.

The school counselor regularly engages In The school counselor regularly engages in The school counseler sporadically engages The school counselor dees not engage in

professional development (e.g., attends professional development. (7.2E) in professional development. (7.2.IN} professional development. (7.2.))
relevant conferences, webinars, courses, in-

services, reads professional journals, etc.)
and incorporates new knowledge in her/his
daily work. (1.2.HE)

1.3 The School Counselor Supports All Students In Making Decisions, Setting Goals And Taking Appropriate Action To
Achieve Goals.

The schocl counselor encourages all The school counselor generally encourages  The school counselor rarely encourages The school counselor does not encourage
students In using a decision-making/problem  students in using a decision-making/problem  students in using a decision-making/problem  students in using a decision-making/problem
solving model and in developing effective solving model and in developing effective solving madel and in developing effective solving model and in developing effective
coping skills for dealing with problems. The  coping skills for dealing with problems. The  coping skills for dealing with problems. The  coping skills for dealing with problems. The
counselor assists all students in identifying counselor assists some students in counselor rarely assists students in counselor does not assist students In
short-term and long-term goals and in identifying short-term and long-term goals identifying short-term and long-term goals or  identifying short-lerm and long-term goals or
developing appropriate action plans. and in developing appropriate action plans, in developing appropriate acticn plans. in developing appropriate action plans.
(1.3.HE} (1.3.5) (1.3.IN) (1.3.1)

C-1
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1.4 The School Counselor Engages All Students In Problem Solving, Critical Thinking, And Other Activities.

The school counselor consistently provides
opportunities and support forall students to
engage in problem solving-and in
investigating and analyzing concepts and
questions. (1.4.HE)

The scheol counselor regularly provides
opportunitles and support for students to
engage in problem solving'and in
investigating and analyzing concepts and
questions, (7.4.5)

The school counselor rarely provides
opportunities and support for students to

engage in problem solving and in
investigating and analyzing concepts and

questions. (1.4./N)}

The school counselor does not provide
opportunities and support for students to
engage in problem solving and in
investigating and analyzing concepts and
questions. (1.4.))

1.5 The School Counselor Utilizes And Sequences Guidance Activities And Materials To Impact All Students’ Academic

Achievement.

Guidance activities and materials are
appropriate for students, designed fo make
content and concepts refevant, and angage
all students in appropriate decislon making.
Activities are logically sequenced within
individual lessons. (1.5.HE)

Guidance activities and materials are
generally appropriate for students, designed
1o make content and ‘concepts relevant, and
engage most students in appropriate
decision making. The majority of activities
are logically sequenced within individual
lessons. (1.5.5}

Guidance activities and materials are
partially. appropriate for students and engage
some students In appropriate decision

‘making. Some activities are logically

sequenced within Individual lessons.
(1.5.IN)

Guidance activities and materials are not
appropriate for students and do not.engage
students in appropriate declslon making.
Activities are not logically. sequenced within
Individual lessons. (1.5.])

1.6 The School Counselor Supports All Students in Developmentally Appropriate Academic Preparation Essential For A Wide
Variety Of Post Secondary Options.

The school counselor consistently guides all
students in establishing challenging
academic goals and understanding
assessment resuilts. The counselor assists all
students in applying knowledge of aptiludes
and Interests to goal setting and identification
of postsecondary options consistent with
students’ interests and abilies. (1.5.HE)

The scheol counselor generally guides

' students in establishing challenging

academic goals and understanding
assessment results, The counselor assists
some- students in applying knowledge of
aptitudes and Interests to goal setting and
identification of postsecondary options
consistent with students’ interests and
abilities. (7.6.E)

The schoal counselor rarely guides students
in establishing challenging academic goals
and understanding assessment results. The
counselor rarely assists siudents in applying
knowiedge of aptitudes and Interests to goal
setting and identification of postsecondary
‘options consistent with students’ interests
and abilities. (7.6.IN)

The school counselor does not support
students In academic preparation essential
for a wide varlety of post-secondary cpticns.
(1.6:0)}
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Domain 2: Student Assistance Services

2.1 The School Counselor Assists All Students In Acquiring The Attitudes, Knowledge And Interpersonal Skills To Help Them
Understand And Respect Self And Others.

The schoel counselor consistently
encourages students to acquire the attitudes,
knowledge or interpersonal skills so that they
can understand and respect self and others
and effectively models appropriate behaviors.
(2.1.HE)

The school counselor often encourages

students to acquire the attitudes, knowledge

or interpersonal skills so that they can

understand and respect self and others and

models appropriate behaviors, (2.1.E)

The school counselor rarely encourages

students to acquire the attitudes, knowledge

or interpersonal skills so that they can

understand and respect self and others and

rarely models appropriate behaviors.
(2.1.IN)

The school counselor does not encourage
students to acquire the attitudes, knowledge
or interpersonal skills so that they can
understand and respect self and others and
mmo.nm not model appropriate behaviors.

1.}

2.2 The School Counselor Facilitates All Students’ Understanding Of Safety And Survival Skills And Implements Prevention
Programming To Support Students’ Healthy Physical, Social, Emotional, And Academic Development Including Stakeholder

Collaboration.

The school counseler consistently explains
the sludents’ right to a safe and secure
school environment; helps students to
differentiate situations that require peer
support; provides adult assistance and
professional help; assists students to identify
resources; and implements prevention
programming for students or stakeholders.
(2.2.HE)

The school counselor often explains the
students' right to a safe and secure school

environment; helps students o differentiate
sltuations that require peer support; provides

adult assistance and professional help;
assists students to identify school and
community resources; and implements any
prevention programming for students.
(225

The school counselor rarely explains the
students’ right to a safe and secure school

environment, helps students to differentiate

situations that require peer support, adult
assistance and professional help, assists
students to identify school and community
resources, or implements any prevention
programming for students. (2.2./N)

The school counselor does not explain the
students' right to a safe and secure school
environment, help students to differentiate
situations that require peer support, adult
assistance and professional help, help
students to identify school and community
resources, or implement any prevention
pregramming for students. (2.2.))

2.3 The School Counselor Provides Individual Counseling, Group Counseling, Classroom Guidance, Consultation, Crisis

Intervention, And Referrals.

The school counselor consistently addresses
the diverse needs of students by providing
individual counseling, group counseling,
classroom guidance, consultation, crisis
intervention, and referrals as appropriate.
(2.3.HE)

The school counselor often addresses the
diverse needs of students by providing
individual counseling, group counseling,
classroom guidance, consultation, crisis
intervention, and referrals as appropriate.

(2.3.5)

The school counselor rarely addresses the
diverse needs of students by providing
individual counseling, group counseling,
classroom guidance, consultation, crisis
infervention, and referrals as appropriate.
(2.3.IN)

The school counselor does not provide
individual counseling, group counseling,
classroom guidance, consultaticn, crisis
intervention, or referrals. (2.3./)
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2.4 The School Counselor Provides Services To All Students, Fostering A Clear Understanding Of Diversity, Ethnicity, And
Culture.

The school counselor consistently provides The school counselor takes a multicultural or ~ The school counselor sometimes provides

The school counselor never takes a
services to all students, fostering a clear diverse perspective into consideration when  services to students from a multicuftural or multicultural or diverse perspective Into
understanding and appreclation of diversity, providing services to students. (2.4.5) diverse perspeciive and fosters a-clear consideration when providing services to
ethnicity, and culture. (2.4.HE) _._smma_m_wn.um @. diversity, ethnicity, and students. (2.4.)

culture. (2.4.1

Domain 3: Career Development

3.1 The School Counselor Facilitates A Comprehensive Career Program That Is Age .bu_u_.ou:mﬂm And Aligned With Local,
State, And National Standards.

The school counselor facilitates age- The school counselor faclfitates age- The school counselor rarely facilitates age- The school counseior does not facilitate age-
appropriate career development, aligned with  appropriate career development, aligned with  appropriate career development, aligned with  appropriate career development.  (3.1.])
local, state, and national staridards, utizing  local, state, and national standards. Outside local, state, and national standards.

outside resources (i.e. family, community, resources are cccasienally used. (3,1.5) (3.1.IN)

wark force), to expand career knowledge and

experiences. (3.1.HE)

"2 2 The School Counselor Facilitates All Students’ Understanding Of The Relationship Between Academics, Personal
Qualities, Education And Training, And The World Of Work.

The school counselor helps all students The school counselor helps all students “The school counselor rarely helps students The school counselor does not help students
understand the relationship between understand the relationship between understand the relationship between understand the relationship between
educational achievement.and career educational.achievement and career success  educational achlevement and career success  educational achievement and career success
success, explains how work can help and explains how work can help students and rarely explain howwork can help and does not explain how work can help
students achleve personal success and achieve personal success-and satisfaction. students achieve personal success and students achieve personal success.and
safisfaction, and demenstrates knowledge of  The counselor promotes Iifelong leamning and satisfaction. The counselor rarely promotes  satisfaction. The counselor does not
students' background, skills, and interests. employability skills. Some data Is utilized. lifelong learning and employabllity skills. promote fifelong leaming and employability

Data include age-appropriate assessments,  (3.2.5) Data Is rarely utiized. (3.2.JA) skills. Datais notused. (3.2.)
Increasing awareness of interests, abilities; .

aptitude, and values. The counselor uses
this knowledge to meet students’ needs and
assist in career development, promoting
lifelong learning and employability skills.
(3.2.HE)
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3.3 The School Counselor Supports All Students In The Application Of Strategies To Achieve Future Success And

Satisfaction.

The counselor consistently helps students
apply decision-making skills to career
awareness, career planning, course selection
and career transitions. Students are
encouraged to use multiple research and
informaticnal rescurces to obtain career
information. (3.3.HE)

The counselor helps students apply decision-
making skills to career awareness, career
planning, course selection and career
transitions. Students are encouraged to use
multiple research and informational
resources to obtain career information.
(3.3.5}

The counselor rarely helps students apply
decision-making skills to career awareness,
career planning, course selection or career
transitions. Students are rarely encouraged

to use research and Informational resources

to obtain career information. (3.3./N)

The counseler does not help students apply
decision-making skills to career awareness,
career planning, course selection or career
transitions. Students are not encouraged to
use research and informational resources to
obtain career information. (3.3.)

3.4 The School Counselor Collaboratively Analyzes Data, Utilizes Research Based Interventions And Develops Programming
To Assist Students In Acquiring The Attitudes, Knowledge, And Skills Zmommmmé For Lifelong Learning-And Career

Readiness.

The school counselor consistently
collaborates to analyze data, utilize research-
based interventicns and develop
programming to assist students in acquiring
the attitudes, knowiedge, and skills
necessary for lifelong learning and career
readiness. (3.4.HE)

The school counselor often collaborates to
analyze data, utilize research-based
interventions and develop programming to
assist students in acquiring the attitudes,
knowledge, and skilis necessary for lifelong
learning and career readiness. (3.4.E)

Domain 4: Professional Leadership
4.1 The School Counselor Establishes Professional Goals And Pursues Opportunities To Grow Professionally.

The counselor's professional goals are
evidenced in improved personal,
professional, and program development.
(S)he is an active member of one or more
professional organizations or networks.
(4.1.HE}

Professional goals are developed, and the
school counselor often pursues applicable
oppertunities to acquire knowledge and
enhance skills and participates in the
professional community. (4.7.5)

The school counseler rarely collaberates to
analyze data, utilize research-based
interventions and nmcm_ou uqom_.maism to
assist students in acquiring the attitudes,
knowledge, and skills necessary for lifelong
learning and career readiness. (3.4.IN)

Professional goals are sometimes
established. The school counseler
infrequently or indiscriminately pursues
opportunities to acquire new knowledge and
skills and rarely participates in the
professional community. (4.7./N)

The school counselor does not analyze data,
utilize research-based interventions or
develop programming to assist students in
acquiring the attitudes, knowledge, and skills
necessary for lifelong leaming and career
readiness. (3.4.0)

Professional goals are not established. The
school counselor does not pursue
oppertunities to acquire new knoewledge and
skills and rarely participates in the
professional community. (4.1.])
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4.2 The School Counselor Takes A Leadership Role As An Advocate Within The Counseling Department, The School Setting,

And The Community.

The schoot counselor provides consistent
and effective leadership in the school
counseling program, the school, and the
community in a way that directly benefits
students, familles, educational personnel,
and/or community stakeholders. (4.2.HE)

The school counseier provides consistent
and effective leadership in the school
counseling program and the school. (4.2.5)

The school counselor Inconsistently provides
leadership, but may not follow through
appropriately or may not demonstrate an
eflective leadership style. (4.2./N)

The school counselor provides no
leadership—either formal or informal—in the
counseling department, the school selting, or
the community. (4.2.])

4.3 The School Counselor Collaborates With Teachers, Parents, And The Community To Advocate For The Success Of All
Students And Increase Awareness Of Students’ Needs.

The school counselor demonstrates effective
communication skills and collaboration with
teachers, families, and community ‘
stakeholders from a variety of backgrounds.
The school counselor demonstrates a direct
impact of these collaborative activities on
students. (4.3.HE)

The school counselor demonstrates effective

The. school counseloris inconsistent in
communication skills and collaboration with

cormmunication and community engagement,

teachers, famifies, and community OR is effective with only a very.small
stakeholders from 2 varfety of backgrounds. population to the detriment of others.
(4.3.5) (4.3.1N)

The school counseler is-an ineffective
communicator and is disengaged with
teachers, the parents and community
stakeholders. (4.3.)

4.4 The School Counselor Adheres To Ethical Standards Of The Counseling Profession, Respects Student Confidentiality,
And Follows The Laws, Policies, And Procedures, Which Govern School Programs.

The school counselor always demonstrates
professional conduct and integrity; seeks
appropriate intervention services for student
consultation, and/or (clinical) supervision;
abides by ethical and legal codes and seeks
consultation and supervision as needed.
(4.4.HE)

The school counselor typically demonstrates
professional conduct and integrity; seeks
appropriate Infervention services for student.
consuitation, and/or (clinical) supervision;
abldes by ethical and legal codes and seeks
consultation and supervision as needed.
(4.4.E)

The school counselor typically holdsto the
ethical code of the American School
Counselor Assoclation but may fall short of
the highest ethical standards. The
counselor’s consistency in law, policy and
procedure is questionable. (4.4./N)

The school counselor has breached
confidentiality. The counselor demonstrates
disregard for laws, policies, and procedures
in-a manner that could have led fo harm to
students, familles, or the educational mission
of the-school. (4.4.))

C-86
page 8 of 7




Indiana School Counselor Rubric
Printed: September 12, 2016 at 12:35pm

4.5 The School Counselor Plans, Organizes And Delivers An Effective Comprehensive School Counseling Program (Within
The Resources Of The School And Corporation).

The school counseling program is
comprehensive in addressing the academic,
career, and personal/social development of
all students. The scheol counselor
demonstrates student outcome data that are
directly attributable to the school counseling
program. (4.5.HE)

The school counseling program consistently
builds the academic, career, and
personal/social development of most
students in the school, supporting at least
some of this with student outcome data.
(4.5.E)

The school counseling program serves some
students and lacks data fo support
effectiveness. The school counselor Is not
demonstrating initlative to improve the school
counseling program. (4.5./N)

The school counseling program Is ineffective
and the school counselor has demenstrated
no attempts to make Improvement to the
delivery systems, increase the students
served, or evaluate areas of particular
strength or weakness. (4.5.))

4.6 The School Counselor Provides Systems Support By Effectively Managing The School Counseling Program, As Well As
Supporting Other Educational Programs And Student Services.

The school counselor serves as a collegial
leader and positive role model to provide
management activities that support the
counseling program, advocate for all
students, and promote ethical standards with
students, school personnel, parents, and
community agencies. (4.6.HE}

The school counselor provides management
activities that support the program's
guidance, counseling, and advocacy
initiatives in a way that advocates for all
students; assists teachers with the
integration of guidance activities into the
curriculum; and shares ethically appropriate
information about students with school
personnel, parents, and community
agencies. (4.6.E)

The school counselor provides some, but not
adequate, program management {o the
school counseling program. The school
counselor Is inconsistent in supporting other
educational or student services programs.

(4.6.1N)

The school counselor does not support the
school counseling program with any program
management activities. The school counselor
is not invelved—or is minimally involved—in
providing suppeort to other educational or
student services programming through
partnerships. (4.6.1)
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Domain 1: Purposeful Planning
1.1 Demonstrating Knowledge Of Literature And Current Trends In Library Practice And Information Technology

Drawing on extensive professional
resources, school librarian demeonstrates
rich understanding of literature and of
current trends in information technology.
(1.1.HE.T)

- Librarian maintains 2 network of
professional confacts and resources fo stay
current with trends  (this Includes reading
current journals, blogs, and using social
media) and shares with staffand students.
(1.1.HE.2)

School librarian demonstrates thorough
knowledge of Herature and of current trends
in practice and Information technology.
(1.1.E.7)

- Librarian maintains a professional network
to stay current with trends. This' inchudes
reading current journals, blogs, and using
social media. (7.71.£.2)

Schoeol librarian demoenstrates limited
knowledge of literature and curmrent trends in
practice and information technology.
(1.1.N.9)

- Librarian reads journals to learn about
cumrent rends.  (7.7.IN.2)

School librarian demonstrates Iittle or no

knowledge of literature and of current frends

mm:.m_.wmmnn and information technology.
1.1.1.9)

1.2 Establishing And Successfully Implementing Goals For The School Library Program Appropriate To The Sefting And The.

Students Served

School librarian's goals for the media
program are highly appropriate to the
situation in the s¢hool and to the age of the
students and have been developed
following consuffations with-students and
colleagues. (7.2.HE.T)

-The goal for the program is communicated
with appropriaie stakeholders with regular
assessments to determine if goalis being
met. (1.2.HE2)

School librarian’s goals for the media
program are clear and appropriate to the
situafion In the school and to the age of the
students. (71.2.E.7)

“The goal for the program is communicated
with appropriate stakeholders. (7.2.£.2)

School librarian’s goals for the media
program are rudimentary and are partially
suitable to the situation in the school and the
age of the students. (1.2.N.7)

- The goal for the program.is established but
not communicated with apprepriate
stakeholders. (7.2.IN.2)

Schoel librarian has no clear goals for the
media program or they are Inappropriate to
eltherthe situation in the-school or the age
of the students, (1.2..7)

1.3 Demonstrating Knowledge Of Resources, Both Within And Beyond The mnw_oo“ And District

School librarian shows evidence of
resources avallable for students and
teachers and actively seeks out new
resources from a wide range of sources fo
enrich the school's program, (1.3.HE)

School librarian shows evidence of
resources available for students and
teachers in the school, in other schools in
the district, and in the larger community to
enrich the school's program. (1.3.E}

School librarian demonstrates basic
knowledge of resources available for
students and teachers in the school, in

other schools In the district, and in the larger
community to enrich the scheol's program.
(1.3.IN)

School ltbrarian demonstrates little orno
knowledge of resources avallabie for
students and teachers in the school, in
other schools in the district, and In the larger
community to enrich the school's program.
(1.3.))
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1.4 Developing And Implementing A Plan To Evaluate The Library Program

School librarian's evaluation plan is highly School librarian's planto evaluate the School librarian has a rudimentary plan to School ibrarian has no plan to evaluate the
sophisticated, with imaginative sources of programis organized around clear goals evaluate the library program. (7.4./N.7) program or resists suggestions that such an
evidence and a clear path toward improving  and the collection of evidence to indicate the evaluation is important. (7.4..7)

the program on an ongoing basis. degree to which the goals have been met.

(1.4.HE.1) (1.4.E.7)

- The librarian proactively responds te the
evidence of the evaluation. (7.4.HE.2)

1.5 Establishing A Culture For Investigation And Love Of Literature

In interactions with both students and In interactions with beth students and School librarian goes through the motions of  School librarian conveys that the work of
colleagues, the scheol librarian conveys the  colleagues, the school librarian conveys the  performing the work of the position, but seeking information and reading literature is
essential nature of seeking information and  importance of seeking information and without any real commitment to it. (7.5./N) not werth the time and energy required.,
reading literature. (7.5.HE) reading fiterature. (1.5.E) (1.5

1.6 Establishing And Maintaining Library Procedures

Library routines and procedures (for Library routines and procedures (for Library routines and procedures (for Library routines and procedures (for
example, circulation of materials, collection  example, circulation of materfals, collection  example, clrculation of materials, collection  example, clrculation of materials, collection
development policy, challenged materials development policy, challenged materials development policy, challenged materials development policy, challenged materials
form, students working independent within  form, students working Independent within form, students working independent within form, students working independent within

the library) are seamless in their operation.  the library) have been established and the library) have been established but the library) are either non- existent or
(1.6.HE) function smeothly. (7.6.5) function sporadically. (1.6./N) inefficlent, resulting in general confusion,
(1.6.0)

1.7 Organize Physical Space To Enable Smooth Flow

School fibrarian makes highly effective use School librarian makes effective use of the School librarlan’s efforts to make use ofthe  School librarian makes poor use of the

of the physical environment, resulting in physical environment, resulting in good physical environment are uneven, resulting  physical envirenment, resulting in poor
clear signage, excellent traffic flow, and traffic flow, clear signage, and adequate In occaslonal confusion by users. (7.7./N)} traffic flow, confusing signage, inadequate
adequate space devoted toworkareasand  space devoted to work areas and computer space devoted to work areas and computer
computer use. In addition, book displays are use. (1.7.5) use, and general confusion. (7.7.))

attractive and inviting. (1.7.HE)
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1.8 Maintaining And Extending The Library Collection In Accordance With The Schools’ Needs And Within Budget

Limitations

Sehool librarian acdheres to district or
professional guidelines in selecting
materials for the collection. The collection is
periodically purged of outdated materials. A
virtual collection is maintalned and updated
frequently by the [librarian Is vibrant and
well-used. All processes are done In
consultation with teaching colleagues or
patron needs inmind. (7.8.HE)

School librarian adheres to district.or
professional guidelines in selecting
materfals for the colleciion and periodically
plrges the: collection of outdated materials.
Avirtual collection Is maintained by the
lIbrarian. This Is done In some consultation
with teaching colleagues or patron needs In
mind. (1.8.5)

Domain 2: Effective Instruction
2.1 Creating An Environment Conducive To Learning

Interactions among the school [ibrarian,
individual students, and the classroom
teachers are highly respectful, reflecting
genuine warmth and caring-and sensltivity to
students’ leaming needs, cuitures and levels
of development. (2.7.HE)

Interactions between the school librarian,
students, and the classroom teachers, are
polite and respectful, reflecting general
warmth and caring, and'are appropriate to
the learning needs, cultural and
developmental differences among students.

218

School librarian Is:partiafly successful in
attempts to adhere to district or professional
guidefines In ‘selecting materials and in
weeding the collection. A virtual presence
may not be maintained. This Is donein
[imited consuttation with teaching colleagues
orwith patron needs Inmind. (7.8.IN)

Interactions between the school lbrarian,
students, and the classroom teachers are
generafly appropriate and free from conflict
but may be characterized by occasional
displays of insenslitivity or lack of
responsiveness 1o learning needs, cultural
and developmental differences among
students. (2.7./N)

2.2 Demonstrate And Clearly Communicate ﬁo:nmsﬁ Knowledge To Students

School librarian is highly effective at
demonstrating and clearly communicating
content knowledge to students. (2.2.HE.7)

School librarlan Is affective at demonstrating  School librarian needs Improvement at

and clearly commuriicating content
knowledge to students. Librarian
demonstrates content knowledge and
delivers content thatjis factualty correct.
(22.E.7) '

demonstrating and clearty communicating
content knowledge to students. Librarian
defivers content. thatis factually correct
(2.2.IN.1)

School llbrarian fails to adhere to district or
professional guidelines In selecting materials
forthe collection and does not periodically .
purge the collection of outdated material.
There is no virtual presence. This is done
without consultation with teaching
n%__nnmcﬂ orwith patron needs in mind.
(1.8.0

Interactions between the school librarian,
students, and the classroom teachers are
negative, inappropriate, or Insensitive to
students’ leaming needs, cultural and
developmental differences and are
characterized by- sarcasm, put-downs or
conflict. (2.7.])

School librarian is ineffective at
demonstrating and clearly communicating
content knowledge to students. (2.2.1.7)
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For Level 4, all of the evidence listed under
Level 3 is present, as well as some of the
following: - Librarian fully explains concepts
in as directand efficient 2a manneras
possible, while still achieving student
understanding - Librarian effectively
connects content to other content areas,
students' experiences and interests, or
current events in order fo make content
relevant and build interest - Explanations
spark student excitement and interest in the
content - Students participate in each
others' learning of content through
collaboration during the lesson - Students
ask higher-order questions and make
connections independently, demenstrating
that they understand the contentata higher
level (2.2.HE.Z2)

- Content is clear, concise and well-
organized - Librarian restates and
rephrases instruction in multiple ways to
increase understanding - Librarian
emphasizes key points or main ideas in
content - Librarlan uses developmentally
appropriate language and explanations -
Librarian implements relevant instructional
strategies learned via professicnal
development (2.2.£.2)

2.3 Engage Students In Academic Content

Librarian Is highly effective at engaging
students in academic content. (2.3.HE.1)

For Level 4, all of the evidence listed under
Level 3 is present, as well as some of the
following: - Librarian provides ways {o
engage with content that significantly
promotes student mastery of the objective -
Librarian provides differentiated ways of
engaging with content specific to individual
student needs - The lesson progresses at
an appropriate pace so that students are
never disengaged, and students who finish
early have something else meaningful to do
- Librarian effectively integrates technology
as atool to engage students in academic
content (2.3.HE.2)

Librarian is effective at engaging students in
academic content.  (2.3.E.7)

-More than 3/4 of students are actively
engaged in content at all times and not off-
task -Librarian provides multiple ways, as
appropriate, of engaging with content, a1l
aligned to the lesson objective - Librarian
sustains the attentlon of the class by
maintaining 2 dynamic presence -Ways of
engaging with content reflect different
learning modalities or intelligences -
Librarian adjusts lesson accordingly to
accommodate for student prerequisite skills
and knowledge so that all students are
engaged -ELL and IEP students have the
appropriate accommodations to be
engaged in content - Students work hard
and are deeply active rather than
passive/receptive (See Notes below for

specific evidence of engagement) (2.3.£.2)

- Content occasionally lacks clarity and is
not as well organized as it could be -
Librarian may fall to restate or rephrase
instruction In multiple ways to increase
understanding - Librarian does not
adequately emphasize main ideas, and
students are sometimes confused about key
takeaways - Explanations sometimes lack
developmentally appropriate language -
Librarian does not always Implement new *
and improved instructicnal strategies
leamned via prefessional development
(2.2.IN.2)

Librarian needs improvement at engaging
students in academic content. (2.3.IN.7)

- Fewer than 3/4 of students are engaged in
content and many are off-task - Librarian
may provide multiple ways of engaging
students, but perhaps not aligned to lesson
objective or mastery of content - Librarian
may miss opportunities to provide ways of
differentiating content for student
engagement - Some students may not

have the prerequisite skills necessary to fully
engage in content and Librarlan's attemptto
modify Instruction for these students Is
Timited or not always effective - Students
may appearto actively listen, but when it
comes time for parficipation are
disinterested in engaging  (2.3.IN.2)

-Librarian may deliver content thatis
factually incomrect - Explanations may be
unclear or incoherent and fail to build
student understanding of key concepts -
Librarian continues with planned instruction,
even when it is obvious that students are
not understanding content - Librarian does
not emphasize main ideas, and students
are often confused about content -
Librarian fails to use developmentally
appropriate language  {2.2.1.2)

Librarian is ineffective at engaging students
In academic content. (2.3..7)

- Fewer than 1/2 of students are engaged in
content and many are ofi-task - Librarian
may only provide one way of engaging with
content OR Librarian may provide multiple
ways of engaging students that are not
aligned to the lesson objective or mastery of
content - Librarian does not differentiate
instruction to target different learning
modalities - Most students do not have the
prerequisite skllls necessary to fully engage
in content and Librarian makes no effort to
adjust instruction for these students -ELL
and [EP students are not provided with the
necessary accommodations to engage in
content (2.3..2)
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2.4 Check For Understanding

School litrarian is highly effective at
checking for understanding. (2.4.HE.7}

For Leve] 4, all of the evidence listed under
Leve] 3is present, aswell as some of the
following: - Ubrarian checks for
understanding at higher levels by asking
pertinent, scaffold questions that push
thinking; accepts onty high quality student
responses (those that reveal understanding
or lack thereof) - Librarian uses open-ended
questions to surface commaon
misunderstandings and assess studerit
mastery of material at a range of both lower
and higher- order thinking  (Z4.HE2)

School librarian Is effective at che¢king for
understanding. (2.4.£7)

- Librarian checks for understanding at
almost all key moments (when checking is
necessary to.inform Instruction going
forward) and gets an accurate "pulse” of the
class's understanding - Librarian gains
enough Information during checks for
understanding to modify the lesson and
respond accordingly - Librarian uses a
varfety of methods to check for
understanding - Librarlan uses weit time:
effectively both after posing a guestion and
before helping tudents think through a
response: - Librarian doesn'tallow students
to “opt-out” of checks:for understanding and
cycles back to'these students - Librarian
systematfcally assesses every student's
mastery of the objective(s) at the end of each
lesson through formal or informal
assessments (see note for examples)
(24.E.2)

2.5 Modify Instruction As Needed

Schoel librarian is highly effective at )
modifying instruction as needed. (2.5.HE.7)

For Level 4, all of the evidence fisted under
Level 3 is presenit, as well as some of the
following: - Librarian anticipates student
misunderstandings and preemptively
addresses them - Librarian is able to modify
instruction to respond to misunderstandings
without taking away from the fiow of the
lesson or losing engagement (2.5.HE2)

School livrarian Is effective at modlfying
Instruction as needed. (2.5.E.1)

- Librarlan makes- adjustments to instruction
based on checks for understanding that lead
to increased understanding for most students
- Librarlan differentiates; deilvery of -
instruction based on checks for
understanding and assessment data to meet
diverse student needs - Librarian responds
to misunderstandings with effective
scaffolding techniques - Librarian doesn't
give up, but continues to try to. address
misunderstanding with different techniques if
the first try is not successful (25.E.2)

School llbrarian needs improvement at
checking for understanding. (2.4.N.7)

- Librarian sometimes checks for
understanding of content, but misses several
key moments: -Llbrarian mostty gets an
accurate "pulse” of the class's
understanding, but maynot gain-enough
Information to modify the lesson accordingly
- Librarian may not use a variety of methods
to check for understanding when dolng so
woutld be helpful - Librarian may not provide
encugh wait time after posing a question for
students to think and respond befere helping
with an answer or moving forward with
content - Librarian sometimes allows
students to "opt-out" of chacks for
understanding without cycling back to these

students - Librarian may assess student

mastery at the end cf the' lesson through
formal or Informal assessments, but may
not use this information to drive subsequent
lesson planning (24./N.2)

School librarian :mmnn Improvement at
medifying instruction as needed. (2.5./N.7)

- Librarian may attemptto make adjustments
based on checks for understanding, but
these attempts may be misguided and may
not increase understanding for all students

- Librarian may primarily respond to
misunderstandings by using teacher-driven
scaffolding techniques (for example, re-
explaining a2 concepf), when student-driven
techniques could have been more effective -
Librarian may persist in using a particular
technique for responding to a2
misunderstanding, even when It is not
succeeding  (2.5./N.2)

School librarian Is Ineffective at.checking for
understanding. (2.4..7)

- Librarian rarely or never checks for
understanding of content, or misses nearly
all, key mements - Librarian rarely or never
gets an accurate "puise” of the class's
understanding from checks and therefore
cannot gain enough Information to modify
the lesson - Librarian frequently moves on
with content before . students have a chance
to respond to questions or frequently gives
students the answer rather than helping
them thini through the answer - Librarian
frequently allows students to “opt-out* of
checks for understanding and does not cycle
backto these students - Librarian rarely or
never assesses for mastery-at the end of the
lesson (2.4.1.2)

School librarlan Is ineffective at modifying
instruction as needed. (2.5.17)

- Librarian rarely or never attempts to adjust
instruction based on checks for
understanding, and any attempts at dolng so
frequently fail to increase understanding for
students - Librarian only responds to
misunderstandings by using teacher-driven
scaffolding techniques - Librarian
repeatedly uses the same techniques to
respond to misunderstandings, even when it
is not succeeding (2.5.1.2)
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2.6 Maximize Instructional Time

School librarian is highly effective at
maximizing instructional time. (2.6.HE.7)

For Level 4, all of the evidence listed under
Level 3 is present, as well as the fellowing:
- All students are on-task and follow
instructions of Librarian without much
prompting (2.6.HE.2)

School librarian is effective at maximizing
instructional time. (2.6.5.7)

- Routines, transitions, and procedures are
well executed. - Almost all students are on-
task and follow instructions of librarian
without much prompting - Disruptive
behaviors and off-task conversations are
rare; when they occur, they are almost
always addressed without major interruption
to the lesson (2.6.E.2)

School librarian needs improvement at
maximizing Instructional time. (2.6./N.7)

- Routines, transitions, and procedures are in
place. - Significant prompting from the
librarian is necessary for students to follow
instructions and remain on task - Disruptive
behavlors and off task conversations
sometimes occur; they may not be
addressed in the most effective manner and
Librarian may have to stop the lesson
frequently to address the problem

(2.6.IN.2)

2.7 Assisting Students In The Use Of Technology In The Media Center

School librarian proactively initiates sessions  School librarian institutes sessions to assist ~ School librarian assists students and
1o assist students and teachers in the use of students and teachers in the use of

technology. (2.7.HE)

technology. {2.7.E)

teachers in the use of iechnology when
specifically asked to do so. (2.7./N)

2.8 Collaborating With Teachers In The Design Of Instructional Units And Lessons

School fibrarian Initiates collaboration with
classroom teachers in the design of
instructional lessons, locating additional
resources from sources outside of the
school. (2.8.HE)

School librarian inltiates collaboration with
classroom teachers In the deslgn of
instructional lessons. (2.8.E)

School librarlan collaborates with classroom
teachers in the design of instructional
lessons. (2.8./N)

2.9 Engaging Students In Enjoying Literature And In Learning Multiple Literacy Skills

Students are highly engaged in enjoying
Titerature 2nd in learning information skills
because of effective design of activities,
grouping strategies, and appropriate
materials. (2.9.HE)

Students are engaged in enjoying literature

Only some students are engaged in enjoying

and in learning information skills because of literature and in learning information skills

effective design of activities, grouping
strategies, and appropriate materials.
(2.9.5)

because of uneven design of aclivities,
grouping strategies, or partially appropriate
materlals. (2.9./N)

School librarian is ineffective at maximizing
instructional time. (2.6.1.1)

-There are few or no evident routines or
procedures in place. - Even with significant
prompting, students frequently do not follow
directions and are off-task - Disruptive
behaviors and off-task conversations are
commeon and frequently cause the librarian to
have to make adjustments to the lesson -
Classroom management is generally poor
and wastes Instructional time  (2.6.1.2)

School librarian declines to assist students
and teachers In the use of technology.
(27.J)

School librarian declines to collaborate with
classroom teachers in the deslgn of
Instructional lessons. (2.8./)

Students are not engaged in enjoying
literature and in leaming information skills
because of poor design of activities, poor
grouping sirategles, or inappropriate
materials. (2.9./)
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Domain 3: Leadership
3.1 Contribute To School Culture

Schoel librarian contributes Ideas and
experfise aimed at improving school efforts.
Librarian dedicates time efficiently, when
needed, to helping students and peers
outside of class. (3.1.E)

School lbrarian seeks out leadership roles
within the school, aimed at improving sechoel
efforts. Librarian goes abeve and beyond in
dedicating time for students'and peers
outside of class. (3.1.HE)

3.2 Collaborate With Peers

School librarian will go above and beyond In
seeking out opportunities to collaborate.
Librarian will coach peers through difficuit
situations and take on leadership roles
within collaborative groups such as
Professional Learning Communities,
(3.2.HE)

School librarian will seek out and participate
in reguiar opportunities to work with .and
learn from others. Librarian will ask for
assistance, when needed, and provide
assistanceto others inneed. (3.2.5)

School librarfan will rarely contribute ideas
and experilse aimed.at improving school
efforts. Librarian rarely dadicates time
outside of class to helping students and
peers. (3.1.IN)

School librarian will participate in occasional
opportunities to work with and tearn from
others and ask for assistance when needed.
Librarian will not seek to provide other
teachers with assistance when needed or
will not regularly seek out opportunities to
work with others.. (3.2.IN)

Schoeol fibrarian never contributes ideas
aimed at improving school efforts. Little or
no time outside of class is dedicated to
helping students and peers. (3.7.])

School librarian rarely or never participates
in opportunities to work with others.
Librarian works in Isolation and is not a team
player. (3.2.))

2.3 Establishing, Evaluating, And Maintaining Library Procedures In Regards To Staffing, Student Or Parent Volunteers

Library asslstants, students, or Library assistants, students, or
parent/community velunteers work parent/community volunteers are clear as to
Independently and contribute to the success  their roles. (3.3.5)

ofthe fibrary. -The librarian will proactively

evaluate procedures. (3.3.HE)

3.4 Advocate For Student Success

School librarian will display commitment to
the education of the students In the school,
not just his/her own students. Librarian will
make changes and take risks to ensure
student success and advocate for students’
individualized needs. (3.4.HE)

Schoeol librarian will display commitment to
the education of his/her students. Librarian
will attempt to remedy obstacles around
student achievement and will advocate for
students’ individualized needs. (3.4.5)

Library assistants, wEn_oa.-... or

. parent/community volunteers are partially

successful. (3.3./N)

School librarian will display commitment to
the education of his/her students. School
librarian will not advocate for students'
needs. (3.4.IN)

Library asslstants, students, .or
parent/community’ volunteers are confused
as tothelrrole. (3.3.)

School librarian rarely or never displays
commiitment to the education of his’her
students. Librarian accepts failure as par for
the course and does not advocate for
students’ needs. (3.4./)
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Indiana School Librarian Evaluation Rubric
Printed: Septerber 12, 20716 at 12:40pm

3.5 Preparing And Submitting Reports And Budgets

School librarian anticipates student and
teacher needs when preparing requisitions
and budgets, follows established
procedures, and suggests improvements to
those procedures. Inventories and reports
are submitted on time. (3.5.HE)

School fibrarian honors student and teacher

requests (if appropriate) when preparing
requisitions and budgets and follows
established procedures. Inventories and
reports are submitted on time. (2.5.5)

3.6 Communicating With The Larger Community

School librarian proactively reaches out to
parents and establishes contacts with other
fibraries or businesses, coordinating efforts
for mutual benefit. (3.6.HE)

Schooil librarian engages in outreach efforts
to parents and the larger community. (3.6.5)

3.7 Participating In A Professional Community

School librarian makes a substantial
contribution to school and district events and
projects and assumes leadership with
colleagues. Librarian participates and
develops leadership roles in a wider
professional community that includes local,
state, or national events. (3.7.HE)

School librarian particlpates actively in
school and district events and projects and
maintains positive and productive
relationships with colleagues. Librarian will
participate in a wider professional
community that includes local, state, or
national contacts. (3.7.5)

3.8 Seek Professional Skills And Knowledge

School librarian actively pursues
professional development opportunities and
makes a substantial contribution to the
profession through such activities as sharing
newly learned knowledge and practices with
others and seeking out cpportunities to lead
professional development sessions.
(3.8.HE)

School librarian actively pursues
opportunities to improve knowledge and
practice and seeks out ways to implement
new practices where applicable.
Constructive feedback to improve practices
is welcomed. (3.8.5)

School librarian’s efforts to prepare budgets
are partially successful, responding
sometimes to student and teacher requests
(if appropriate) and follewing procedures.
Inventories and reports are sometimes
submitied on time. (3.5./N)

School librarian makes sporadic efforts to
engage in outreach to parents or the larger
community. (3.6.IN)

School librarian’s relationships with
colleagues are cordial, and the llbrarian
parficipates in school and district events
when specifically requested. (3.7.IN)

School librarian’s participation In
professional development activities is
Timited to those that are mandatory. (3.8./N)

School librarian ignores student and teacher
requests (if appropriate) when preparing
requisitions and budgets or does not follow
established procedures. Inventories and
reports are routinely late (3.5.)

School librarian makes no effort to engage in
outreach o parents or the larger community.
(3.6.])

School librarian’s relationships with
colleagues are negative or self-serving, and
the librarian avoids being involved in scheol
and district events and projects. (3.7.])

School librarian does not participate in
professional development activities, and
shows little or no interestin new ideas,
programs, or classes to improve teaching
and leaming. (3.8.)
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Indiana School Librarian Evaluation Rubric
Printed: September 12, 2016 at 12:40pm

Domain 4: Core Professionalism

4.1 Aftendance

Individual has not demenstrated a pattern of
unexcused absences. (4.1.M)

4.2 On Time Arrival

Individual has not demonstrated 2 patiern of
unexcused late anivals (late amrivals that are
in violation of procedures set forth by local
school policy and by the relevant collective
bargalning agreement). (4.2.M)

4.3 Policies And Procedures

Individual demonstrates a pattern of following
stafe, corporation, and ‘school policles and.
procedures (e.g. procedures for submitting
discipline refarals; policies for appropriate
attire, etc.) (4.3.M)

4.4 Respect

Individual demonstrates a pattern of
interacting with students, colleagues,
parents/guardians, and community members.
inarespectful manner. (4.4.M)

Individual demonstrates a patiern of
unexcused absences. (4.7.DNM)

Indlvidual demoenstrales a pattern of
unexcused late arrivals (jate amivals thatare
In violation of proceditres set forth by local
school policy and by the relevant collective
bargaining agreement). (4.2DNM)

Individual demonstrates a pattern of failing to
follow state, corperation, and schoel policies
and procedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate atfire, ete.) (4.3.DNM)

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
ina respectful manner. (4.4.DNM)

L-8
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

Domain 1: Purposeful Planning
1.01 Uses current and comprehensive content/specialty area knowledge for planning

As well as meeting all of the effective The school professicnal;  (7.07.E.7) The school professional meets most, butnot  The school professional meets few or none of
elements, the schocl professional: all of the effective elements.  (7.07.IN.7} the effective elements.  (1.07.L7)
(1.01.HE.1)

Displays solid content/sklll knowledge and Displays knowledge of evidence based
makes connections between the content/skill  practice related to the teaching assignment
and other parts of the discipline or other and/or specialty area. - (1.07.£.2)
disciplines. (1.07.HE.2)

Dispiays knowledge of performance levels for
each student, and plans for a variety of
appropriate approaches to facilitate their
learning. (1.01.£.3)

Displays knowledge of the socio-cultural
background of students and applies this
knowledge to teaching. (71.01.E.4)
Provides planning that reflects understanding
of general education curriculum.  (1.07.E.5)

1,02 Utilizes current and appropriate practices and procedures for screening

As well as meeting all of the effective The scheol professional:  (1.02.E.1) The school professional meets most, butnot  The school professional meets few or none of
elements, the school professional all of the effective elements.  (1.02.IN.7) the effective elements.  (1.02.1.1)
(1.02.HE.T)
Provides strategies/resources to Administers, scores, analyzes and Interprets
SLPs/parents for those students who donot  results of screening protocols accurately.
qualify. (7.02.HE.2) (1.02.£.2}
or (1.O2ZHE.3) Makes appropriate recommendations with
regard to future testing.  (1.02.£.3)
Develops a tracking system for follow-up Communicates results to parents, SLPs in a
screenings forone year.  (1.02.HE.4) timely manner.  (1.02.E.4) . 8P4
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

1.03 Gathers appropriate information prior to determining evaluation procedures

As well as meeting all of the effective
elements, the school prefessional:
(1.03.HE.7)

‘The school professional:  (1.03.£1)

Includes all pertinent screening information
into the bedy of evaluation report.
(1.03.HE2)

Uses Soclal and Developmental histories to
gather information.  (7.03.E.2)

Utilizes academic information including RTI
data. (7.03.E.3)

C»__.ﬁuv.znmzsumn_.nm:gmsﬁoaﬁza?
(1.03.E.4) ,

1.04 Chooses appropriate evaluation instruments

As well 2s meeting all of the effective
elements, the school professional:
(1.04.HE.1)

The school professional:  (1.04.E.7)

Utilizes a variety of icols to address cuftural

Uses loois, protocols and sirategies that are
and lingtiistic differences.  (1.04.HE.2)

the most current and evidence based.
{1.04.£.2)

or (1.04.HE3} Utilizes strategies and teols that are age
appropriate and related to-the referral
question(s). (7T.04.£.3}

Matches academic concems to selection of

Uses an expanded and flexlble battery of /
tests.  (1.04.E.4)

instruments for assessing students,
(1.04.HE.4)

1.05 Uses appropriate evaluation procedures

As well as meeting all of the effective
elements, the school professional:
(1.05.HE. 7}

The school professional:  (1.05.E.1)

The school professional meets most, but not
all of the effective elements.  (7.03.IN.1}

The scheol professional meets most, but not
all of the effective elements.  (7.04.IN.7)

The.school professional meets most, but not
all of the effective elements.  (7.05.IN.7)

The school professional meets few or none of

the effective elements.

(1.03.1.7)

The school professional meets few or none of

the effective elements.

(1.04.1.1)

The school professional meets few or none of

the effective elements.

(1.05.1.1)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

Supplements standardized measures with:
- classroom observations.

- curriculum based activities.

- other educationally relevant measures that

are aligned with academic standards.
(1.05.HE.2)

Faithfully administers tests accurately and
according to the directions outlined by the
test  (1.05.E2)

Scores data from standardized assessment
and other sources accurately.  (1.05.E.3)

Appropriately analyzes and interprets
information from standardized assessment
and other measures.  (1.05.£.4)

1.06 [nterprets results and makes placement/service recommendations

As well as meeting all of the effective
elements, the schocl professional:
(1.06.HE.1)

Provides information to classroom SLPs and
Includes the potential impact on classroom
learning.  (1.06.HE.2)

The school professional:  (1.06.E.7) The school professional meets most, but not

all of the effective elements.  (7.06.IN.1)

Integrates all results from the evaluation
process and develops clear diagnostic
impressions.  (71.06.E.2)

Collaborates with members of the Case
Conference Committee to:

- synthesize evaluation information.

- determine the presence and severity of a
disability.

- determines eligibility for speech and
language services.
(1.06.£.3)

Clearly communicates results using
understandable terminolegy to zll case
conference participants.  (7.06.E.4)

The scheol professional meets few or none of

the effective elements.

(1.06..1)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

Domain 2; Effective Instruction, Treatment and/or Instructional Support
2.01 Manages scheduling of sessions and grouping of students .

As well as meeting all of the effective
elements, the school professional:
(2.01.HE.7)

“The school professional: (2.01.E.1) The school professional meets most, but not

all of the effective elements. (2.07.IN.7)

Attemnpts to group students by agefgrade

Efficiently manages schedules to minimally
level and disorder. (2.07.HE.2)

interrupt general ed curriculum/instruction.
(2.01.£.2) :

Appropriately groups students to maximize
‘instructional time.  (2.07.£.3)

Adjusts schedule as needed to meet time
provisions of IEF. (2.07.E.4)

2.02 Prepares for effective service delivery

As well as meeting 2l of the effective
elements, the school professionak
(2.02.HE.7)

The school professional:  (2.02.E£.7) The school professional meets most, but not

all of the effective elements.  (2.02./N.7)

Develops strategies for student successful Prepares for Infervention sessions thoroughtly
participation In the classroom/curricuium. by:
{2.02HE.2)

- Organizing materials.

--Selecting/adapting material, equipment,
devices to meet student needs.

- Incorporating
academic/instruction/curricuium into
intervenition strategles to achleve
communication goals.

(2.02.E.2)

Constructs culturally, lingulstically and
developmentally appropriate leaming
activities. (2.02.E.3)

Accommodates student’s unique leaming
styles and present levels of performance.
(2.02.E.4)

The school professional meets few or none of
the effective elements. (2.01..7)

The school professional meets few or none of
the effective elements. (2.02.L7)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

2.03 Implements appropriate progress monitoring procedures

As well as meeting all of the effective The school professional:  (2.03.£.7) The school professional meets most, butnot  The school professional meets few or none of
elements, the school professional: 2all of the effective elements. (2.03.JN.7) the effective elements. (2.03.L7)
(2.03.HE. 1)
Includes student in review of data and Collects, interprets and uses data to
monitoring own progress. (2.03.HE.2) measure progress and drive instruction.

(2.03.E.2)

Matches appropriate interventions to data.
(2.03.E.3)

Modifies instruction based on frequent
progress moenitoring.  (2.03.E.4)

2.04 Promotes generalization across settings

As well as meeting all of the effective The school professional: (2.04.E.7) The school professional meets most, butnot  The schocl professional meets few or none of
elements, the school professional: all of the effective elements. (2.04./N.7) the effective elements. (2.04.1.7)
(2.04.HE. 1}

Monitors and collects data of generalization ~ Uses common core to enhance student
across seitings. (204.HE.2) learning. (2.04.£.2)

Promotes generalization of acquired
therapeutic skills across school settings.
(2.04.E3)

Enables students to develop self monitoring
skills. (2.04.E.9)

2.05 Develops student understanding of lesson objectives

As well as meeting all of the effective The school professional's:  (2.05.E.7) The school professional meets most, butnot  The school professional meets few or none of
elerents, the school professional's: all of the effective elements.  (2.05.IN.7) the effective elements,  (205.L1)
(2.05.HE.1)

Students can explain what they are learning ~ Lesson objective is conveyed to students In

and why it is important, beyond repeating the  easy to understand terms, clearly articulating

stated objective.  (2.05.HE.2) what they will be able to do by the end of the SP-5
lesson. (2.05.E.2) u
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 af 12:28pm

Strategles engage prior knowledge of
students in connecting to lesson, Students

demonstrate through work or comments that

they understand this connection.
{2.05.HE.3)

Importance of the objective Is-explained so
that students understand why they are
learning what they are learning..  (2.05.£.3)

Lessons are well organized and build on
students’ prior knowledge of key concepts
and skils and this connection evident to
students, (205.E.4)

2.06 Uses strategies that promofe student m:.mmmm_ﬂm:ﬁ

As well as meeting all of the effective
elements, the school professional:
(2.06.HE.1)

Integrates a variety of current therapeutic
strategies galned from professional
development activities. (2.06.HE.2)

or (2.06.HE3)

Uses and teaches technology/ACC devises.
(2.06.HE.4)

The school professional:  (2.06.E.7) The school-professional meets most, but not
) all of the effective elements.  (2.06./N.7)

Provides lessons that progress at an
appropriate pace to maintain engagément.
(2.06.E.2)

Restates and rephrases Instruction in
multiple ways and consistently uses
appropriate cues and prompts to elicit
desired responses. (2.06.E.3)

Provides-conslstent feedback and provides
multiple opportunities for student
participation. (2.06.E.4)

2.07 Creates culture of respect and collaboration

As well as meeting all of the effective
elements, the scheol professional’s:
(2.07.HE.1)

Students are invested in the academic
success of their peers as evidenced by
unprompted collaboration and assistance.
(2.07.HE.2)

Students reinforce positive character and
behavior and discourage negative behavior
amongst themselves.  (2.07.HE.3)

The school professional:  (2.07.E.7) The school professional meets most, but not
: all of the effective elements.  (2.07./N.7)

Encourages collaboration and students-are
respectful of their SLP and peers.
(2.07.E.2)

Reinforces positive character and behavior
and uses consequences appropriately to
discourage negative behavior.  (2.07.£.3)

The school prefessional meets few or none of
the effective elements. (2.06.1.7)

The school professional meets few or none of
the effective elements.  (2.07.1.7)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

Has a good rapport with Students, and ShOWs
genuine interest in their thoughts and
opinlon. (2.07.E.4)

Domain 3: Leadership and Professional Responsibilities
3.01 Advances professional skills and knowledge

As well as meeting all of the effective The school professional: (3.07.E.7) The school professional meets most, but not
elements, the school professional: all of the effective elements. (3.07.IN.7)
(3.01.HE. 1)

Regularly shares newly learned knowledge Actively pursues opportunities to improve

and practices with others. (3.07.HE.2) knowledge and practice. (3.07.E.2)

or (3.01.HE.3) Seeks out ways to implement new practices

into instruction, where applicable. (3.07.E£.3)

Seeks out opportunities to lead professional ~ Welcomes constructive feedback to improve
development sessions. (3.07.HE.4) practices. (3.01.E£.4)

3.02 Advocates for student success

As well as meeting all of the effective The school professional: (3.02.£.1) The school professional meets most, but not
elements, the school professional: all of the effective elements. (3.02./N.1)
(3.02.HE.7)

Displays commitment to the education of all Displays commitment to the education of all

the students in the school. (3.02.HE.2) his/her students. (3.02.E.2)

or (3.02HE.3} Provides IEP information to all teachers
involved with student. (3.02.£.3)

Mzakes changes and take risks to ensure Advocate for students’ indlviduallzed needs.

student success. (3.02.HE.4) (3.02.E.4)

The schoel professional meets few or none of

the effective elements. (3.07.1.7)

The school professional meets few or none of

the effective elements. (3.02.L7)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

3.03 Engages families in student learning

As well as meeting all of the effective
elements, the school professional:
(3.03.HE.T)

The schoal professional:  (3.03.E.7)

Strives to form relationships in which paremts  Proactively reaches out fo parents in a

are given ample opportunity to participate in
student [earning. (3.03.HE.2)

Is avafiable to address concerns in 2 timely
and positive manner, when necessary,
outside of required outreach events.
(3.03.HE.3)

variety of ways to engage them in student
leaming. (3.03.E.2)

Respends promptly to contact from parents.
(3.03.E.3)

Engages In all forms of parent cutreach
required by the school. (3.03.E4)

3.04 Manages caseload appropriately

As well as meeting all of the effective
elements, the school professional:
(3.04.HE.T)

Mentors others in appropriate management
of caseload. (3.04.HE.2)

Theschool professional: (3.04.£.7)

Futfilis alt TOR responsibilities. (3.04.E.2)

Frequently monitors progress and goals and
reconvenes case conferences asneeded.
(3.04.E.3)

Using progress monitoring and other data,
makes appropriate recommendations for
continuing in or.dismissal from special
education. (3.04.E.4)

3.05 Fulfills all documentation/ paperwork requirements

As well as annmﬂ._u all of the effective
elements, the school professional’s:
(3.05.HE.T)

The school professional: (3.05.E.7)

The school professional meets most, but not
all of the effective elements, (3.03.JN.7)

The school professlonal meets most, but not
all of the effective elements. (3.04.IN.1)

The school professional meets most, but not
all of the effective elements. (3.05.IN.7)

The scheol professional meets few or none:of
the effective elements. (3.03..7)

The school professional meets few or none of
the effective elements. (3.04.L7)

The school professional meets few or none of
the effective elements. (3.05..1)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

“Fling is completed weekly and organizedina Maintains files in an organized manner and

manner that provides for immediate assures all IEPs and progress monitoring
accessibility. (3.05.HE.2) mw.ﬁ are annually placed In student file. .
05.E.2)

Complies with the co-op or district's
documentation procedures including the
completion of IEPS, and the submission of
CH-21s and Medicald claims in a timely
manner. (3.05.£.3)

Documents clearly and objectively, all
activities and correspondence (including
parent correspondence) relating to children
on caseload. (3.05.E.4)

3.06 Provides appropriate supervision of others

As well 2s meeting all of the effective The school professional’s: (3.06.£.7) The school professional meets most, but not
elements, the school professional: all of the effective elements. (2.06.IN.7)
(3.06.HE.7)

Frequently evaluates the workload of the Expectations are clear and the SLPAs are

SLPA and initiates reassignment as assigned for maximum productivity.

indicated. (3.06.HE.2) (3.06.E.2)

Is creative and flexible in scheduling work SLPAs are evaluated regularly and

Ioad for paraprofessionals, behavior coaches  accurately. Areas for improvement are noted

and/or assistants. (3.06.HE.3) and unacceptable conduct is documented.
(3.06.E.3)

Principal and local and co-op supervisors are
informed of any areas of Improvement
needed and any unacceptable conduct.
(3.06.E.4)

3.07 Collaborates with others to promote student success

As well 2s meeting all of the effective The schoel professional: (3.07.£.7) The school professional meets most, but not
elements, the school professional: all of the effective elements. (3.07./N.7)
(3.07.HE.T)

Serves as a voluntary menter to peers. Communicates zll necessary information to

(3.07.HE.2) administration. (3.07.£.2)

The school professional meets few or none of

the effective elements. (3.06.1.7)

The school professional meets few or none of

the effective elements. (3.07.1.7)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 atf 12:28pm

Collaborates with other professionals in
matters relevant to case load. (3.07.E.3)

Maintains professionalism during interaction
with colleagues and others. (3.07.E.4)

3.08 Organizes systems for carrying out SLP/SLPA responsibilities

As well as meeting all of the effective
slements, the school professional:
(3.08.HE.1)

Takes on additional responsibilities to assist
with case load obligations of peers absent or
onleave. (3.08.HE.2)

The school professional: (3.08.£.1) The school professional meets most, but not

all of the effective elements. (3.08./N.1)

Develops-and maintains an efficient and
eflective schedule for meeting roles-and
responsibilities of a school based SLP.
(3.08.£.2)

Prioritizes work load. (3.08.E.3)
Organizes workspace, materials and

equipment to maximize instruction.
(3.08.E4)

3.09 Contributes to the school, disfrict and/or co-op

As well as meeting all of the effective
elements, the school professional:
(3.08.HE.T)

Takes initiative and provides leadership in
promoting a productive and colleglal cimate.
(3.09.HE.2)

Velunteers to participate in school and co-0p
committees and/or projects, making a
significant contribution by assuming a
leadership rofe.  (3.09.HE.3)

The school professional:  (3.09.E7) The school professional meets most, but not

all of the effective elements.  (3.08.IN.7)

Provides suppert and cooperation that
characterize relationships with colleagues.
(3.09.E.2)

Upholds all of the policles and procedures of
the assigned school and co-op.  (3.08.E.3)

Volunteers to participate in school or co-op
committees/projects, and actively
participates.  (3.09.E.4)

Displays interpersonal conduct with
colleagues and supervisors that is cordial,
collaborative and respectful.  (3.09.E.5)

The school professional meets few or none of

the effective elements, (3.08.L.7)

The school professional meets few or none of

the effeclive elements.  (3.05.L.7)
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 20716 at 12:28pm

3.10 Communicates professionally

As well as meeting all of the effective
elements, the school professienal:
(3.10.HE.1)

The school prefessional: (3.70.E.7)

Responds to communication and the
processing of information within 24 hours on
a routine basis. (3.70.HE.2)

All communication, whether voice mail, e-
mail, letter or phone is handled ina
professional manner. (3.70.£.2)

Provides communication that is handled with

All responses to inquiries or requests are
professionalism and sensitivity. (3.70.HE.3}

handled in a fimely manner, usually within 48
hours. (3.70.£.3)

All appropriate personnel are properly
informed about changes in students, staff or
programming. (3.70.E.4)

Communication is clearly written and
grammatically correct. (3.70.E.5)

The school professicnal meets most, but not
all of the effective elements.

The school professional meets mest, but not
all of the effective elements.

(3.10.IN.7)

3.11 Fosters others’ awareness of communication disorders

As well as meeting 2ll of the effective
elements, the school professional:
(3.11.HE.7)

The school professional: (3.717.£.17) The school professional meets most, but not

ali of the effective elements. (3.77.IN.7)

Provides inservice training on communication Provides developmental guidelines to general

disorders for peers, parents and/or students.
(3.11.HE.2)

Provides inservice to classroom
paraprofessionals. (3.71.HE.3)

educatlon teachers and offer to parents when
appropriate. (3.71.E.2)

Shares information on communication
diserders with peers and offer information to
parents and students. (3.77.E3)

Shares information of appropriate
referrals/guidelines. (3.71.E.4)

The school professional meets few or none of
the effective elements. (3.70.L1)

The school professional meets few or none of
the effective elements. (3.77.L7)
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Speech Language Pathologist Evaluation Rubric
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3.12 Seeks professional growth and learning oppoertunities to advance own knowledge and skill

As well as meeting all of the effective
elements, the school prefessional:
(3.12.HE.1)

Earns addltional hours or advanced degrees
inthe fleld. (3.72HE.2)

or (3.12.HE3)

Goes above-and beyond to assist others with
their professional growth (providing Inservice
after hours, voluntear to mentor or coach,
ete) (212.HE4)

The school professional: (3.72.£.7) The school professional meets most, but not

all of the effective elements.. (3.72./N.7)

ldentiffes needs and develops a plan for
continuing education. (3.72.£.2)

Responds to Supervisor suggestions for
professional growth. (3.12.E.3)

Shares new information and implements new
knowledge when opportunity arises.
(3.12.E.4)

3.13 Completes all case conference set up responsibilities, appropriately

Aswell 2s meeting all of the effective
elements, the school professional:
(3.13.HE.1)

Provides a draft IEP that Is appropriately
completed prior to all meetings and ready fo
present. (3.13.HE.2}

The school professionals:  (3.73.E.7) The schiosl professicnal meets most, but not

‘all of the effective elements. (3.13./N.7)

Students and/or Case Conference notices
are entered appropriafely into the IEP system
prior to-conference.  (3.73.E2)

Case conferences are set up at a mutually
agreed upen place and time or
documentation proves that parents were
unresponsive to attempts to set conference.
(3.13.E.3)

Case conferences are set up prior to the
expiration date of [EP. (3.13.E.4)

3.14 Meaningfully participates in case conferences

As well as meeting afl of the effective
elements, the school professional:
(3.14.HE.1)

The school professional: (3.74.E.7) The school professional meets most, but not

all of the effective elements. (3.74.IN.7)

The school professional meets few-or none of
the effective elements. (3.72.1.7)

The school professional meets few or none of
the effective elements. (3.73.L7)

The school professional meets few or none of
the effective elements.
(3.14.1.1}
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Speech Language Pathologist Evaluation Rubric
Printed: September 12, 2016 at 12:28pm

Takes the lead when necessary to keep case  Brings all appropriate records and

conference on track. (3.74.HE.2) documents to case conference. (3.74.£.2)

Defuses contentious situations during the Meaningfully, understandably and efficiently

case conference. (3.14.HE.3) participates in the case conference.
(3.14.E.3)

As chair, runs the meeting efficiently while Facilitates parent participation. (3.74.£.4)
allowing opportunity for all to participate.
(3.14.HE.4)

Assists with completing the IEP as needed.
(3.14.E.5)

When chairing 2 Case Conference, fellows
agenda and all appropriate procedures;
signatures collected as needed. (3.74.E.6)

3.15 Develops IEPS based on individual student needs and are completed using appropriate procedures

As well as meeting all of the effective The school professional's:  (3.15.E.1) The school professional meets most, butnot  The school professional meets few or none of
elements, the school professional: all of the effective elements.  (3.75./N.7) the effective elements.  (3.75.L7)
(3.15.HE.1)
Volunteers to train and assist others in the Goals are measurable and clearly written and
use of the |EP system. (3.75.HE.2) based on present levels of performance.
(3.15.E2)
Volunteers to review and evaluate IEPs. Services are aligned with goals. (3.75.E£.3)
(3.15.HE.3)
Provides |EPs that stand up during due Recommended accommodations are
process scrutiny.  (3.75.HE.4) mnw_,ou:.mﬁ_ and their use is clearly defined.
(3.15.E.4)

Notes clearly and succinctly capture relevant
discussions. (3.75.E.5)

Components of the |EP are accurately
completed and the document meets the
“stranger” test.  (3.75.E.6)
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Speech Language Pathologist Evaluation Rubric
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3.16 Carries out all Due Process Responsibilities (May not be applicable to all staff evaluated through this rubric)

As well as meeting all of the effective
elements, the school professional’s:
(3.16.HE.T)

Documents and testimony clearly supports
the school's position and advances the due
process case. (3.76.HE.2)

The'school professional's: (3.76.£.7)

Documents required for due process are
submitted to Supervisor within required time
frame. (3.16.E.2)

Documents submitted for due process
contain appropriate informatien.  (3.76.£.3)

Testimony Is factual, clear and without blas.
(3.16.E.4)

Domain 4: Core Professionalism

41 Attendance

School professional has demenstrated a
pattern of consistent attendance as defined
by the local school policy and relevant
collective bargaining agreement. (4.7.M4)

4.2 On-Time Arrival

School professional has demenstrated a
pattern of on time arrivals and departures for
school hours, meetings, and conferences.
(4.2.M)

School professional has. demonstrated a
pattern of unexcused or inconsistent
aftendance as defined by the local school
policy and refevant collective bargaining
agreement. (4,7,.0NM)}

School professicnal has demenstrated a
patiern of unexcused late arrivels or early
departures. (4.2.DNM)

The school professional meets most, but not
all of the effective elements. (3.16.IN.7)

“The scheol professional meets few cr none of
the effective elements. (3.76..7)
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4.3 Policies and Procedures

School professional fellows state, co-op, and
assigned schocl/corporation laws, policies
and procedures (including compliance with
Article 7 timefines). (4.3.M)

4.4 Respect

School professional Interacts with students,
colleagues, administrators, parent/families
and community members in a respectful
manner. (4.4.M)

4.5 Ethical

School professicnal performs the function of
the jeb in an ethical manner and maintains
confidentiality at all imes. (4.5.M)

School professional has demonstrated a
pattern of failing to follow state, co-op, and
assigned schocl/corporation laws, policies
and procedures (including compliance with
Article 7 timelines). (4.3.DNM)

School professional has demonstrated a
pattern of failing to interact with students,
colleagues, administrators, parent/families
andfor community members in a respectful
manner. (4.4.D0NM)

School professional has demonstrated a
pattern of performing the function of the job
in an unethical manner or breaking
confidentiality requirements. (4.5.DNM)

SP-15

page 15 of 15




Indiang Depattment of Education

liIndiana Principal
|Effectiveness Rubric

P-




Domain 1: Teacher Effectiveness

Great principals know that teacherquality is the most important in-school factor relating to student achievement. Principals drive-effactivenessthrough (1) theirroléasa human capital menagerand (2) by providing fristructional

teacher effectiveness.

: leadership, Ultimately, principals are-evéluated by their ability to difve teacherdevelopment and improvement based on a system that credibly differentiates the-performance of teachers based on Tigorous, fairdefinitionsof

Rl S U o

T Homan Capital Marager S REITT T T e T ) T A PR TS B R TR i Al i
T1L1 | Hiringand -AtLevel 4,2 principal fulfills the'criceriafor Level Principal recrults; hires, and supports teachers by: Principal recruits, hires, and supports effective Principal does not recruit, hire, or support effective
retention- 3-and additicmally: .~  Consistently using teachers" displayed levels of teachersbyz | teachers who share the school’s vision/mission by
— Monuoringthe'effectiveness of the systems effectiveness as'the primary factor in recrulting, - Occasionallyusingteachers’ displayed levels | —  Rarely ornever using teacher effectivenessas z
and approaches in'place used to recrult and firing, and assigning dedisions; of effectiveness:as the primary'factor in ] factor in recruiiting, hiring, or 2ssigning
ire teachers; Demonstrating ability to Increase most teachers” recrulting, hifing, and 2ssigning decisions OR: dacisions; ’
Demionstrating thé ability to'increzse the effectiveness:asevidenced by gainsin student using displayed levels of effectivenessasa ~  Rarely.or never demonstrating the 2bility'to
entirety.orsignificant majority of teachers’ achievement and growth; ‘secondary factor; increase tedchers” effectiveness by moving
effectiveness as evidenced by gainsin student (— Aligning personnel decisions with'the-vision and Demonstrating dbility to Increase some teachers zlong efféctiveness ratings;
achievement and teacher evahiation results; milssfon of the school. ‘teacheri”effectiveness; ~  Rarely.crneverapplyingthe school's
= Articulating, recrulting and leveraging the - Qecasionally-applying the school vision/mission’to HR decisions.
personal characteristics-associated withthe ‘ision/misslon'tc HR decisions.
school's stated vision (i.e-tiligent individuals
tofita rigorous school culture).
TI5 | BraimBonof | ALLEvel 3 principal ifilisthe citerfor Level | PrinGipal prioritizes and applies teacher evaluations by: Principal priotitizes and applies teacher Principal does not prioritize-and apply teacher
teachers Sand additionally: ‘ —  Creatingthe timeand/orresources necessatyto | evaliations. bz evahtions by
~ Monitoringthe use of time and/or evaltation ensure the accurate evaluztion of everytedcherin |~  Creatinig Insufficienit timie and/or rescurces - Failingto crezte the time and/cr resources,
procedures to consistently improve-the the building: necessary to enisure the accurate:.evaluation of necessary to ensure the accurate evaluation of
evaluation process. ~  Usingteacher evaluations to'credibly,differentiate. 'every'teachern the bullding everyteacher inthe building.
the performance of teachers as-evidénced by:an ~ .Using teacher evaluationsto partially = Rarely ornever using teacherevaluztion'to
ug»cwgﬂaﬂ&ﬂ. evaluation resaltsand differentiate theperférmance of teacher;; differentiate the performance of teachers;
building-level performance; ’ i= Following most processes.and procedures - Failingto follow all processes and processes
'~ Following processesand procedures outlined in outlined in the corporation evaluztion plan for outlined inthe corporation evaluation plan for
thie corporation evaluation plan forall staff all staff members., staff members.
members.

2 £or new taachsrs, the use of strdent teaching recommeéndations and data results’s
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ggugﬂ&gﬂ_ﬁiﬂ
ouuo—dﬂ.mﬂg staff needsby:

Providing generalized Tearning opportunities
aligned to the professional rieeds ofsome
teachiers based on'studentacademic

haﬁsm !mnu_ﬁ ﬁwcﬁﬁﬂmumuﬂg

~ Frequently nﬁmﬂgouﬁaaﬂa .
which :ﬁ.z&?ﬁﬁ»ﬂ&ahavo rtthelr

go%mﬂguﬂmnﬂ

- mm&guam% orchestrating
professiond] leaming opportunities in inorderto =
maamize ime and resources dedicated to
[samingopportunites,

performance data;
- Providing leaming.opportunitieswith little

Naoun_ develops leadershipand talent by:
1 [eg- Designing and Iniplementing succession plans-
inth non.nuon.nnnﬁy Teadinig 2o some positions’

- .vgﬁnn*.onua I and Informal opportunities to
mentor emerging leaders;
- ?oanmanﬂuoonau@n_ﬂouﬂnggn -
leadership-and.growth 3s-evidenced by the creation

- v.ds ing formal ‘and informdl opportunities
mentor E:Pvnnanﬁu.nqﬂﬁnw_snnﬂ

~ Recognizing 2 celebriting emerging leaders. of and assighmient to leadership positions or

leaming cpportunities.

Principzl dogsnot develop leadershipand talent by
= Rarely ornever designing and implementing.
Hnn%uiiﬂ.ﬂ.ﬂdﬁ.ﬁ&ﬁu.ﬁ ng.to

i
- _E.nz_oﬂ ever providés menzorship to emerging

5 AR Level 4,3 pAncipal fulfls the caiteria for Level

Egﬁn% members.to
annﬁ._ﬂu%
ngu:qgg afashlon .
.u_u Em%mnﬁ«umazsaﬁaanuagn - M

- unoﬂnwcﬁgnunoﬂa ;staff m embers for

-t whi -
. | = Previding support to staff members as needed. :
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TR T TR e ) Sl | M mproe | —~
: X % [ _uaunmun ﬁggigq incip e v_.manua muﬁuﬂﬁnuﬂmuﬁﬂuﬂn unuuon
assignment® | 3and additionally: - - ’Strategically assigning teachers and staff to instruction by: Instruction by:
- ~  Lleveraging teacher.effectivenessto further nun_nﬁaunuﬂmoﬁgsgnngﬂ —  Systematicallyassigningteachersandstaffto | — Assigningteachersand staffbased to
generate student success by 2s8igning performance, and demonstrated éffectiveness employment positions based on.several factors employment positions purely on qualifications,
teachers and staff to professional leaming ?__ﬁ_uo.ﬁwﬁ away that supports school goals withqut always holding student.academic such a5 license or education, or other.determiner
communities or other teams that complinient and maxdimizes achlevement for all students; needsasthefirst priority in‘assignment.when not directly relzted to swdent leaming.or
individuzal strengths and minimize — .Strategically-assigning support staff to teachers and. pessible. academic needs.
wezknésses. ‘classes a5 necessary to support student
chiievement.
117 | Addressing Atlevel 4,2 principal fulfilis the criteria for Level Principal addresses teachersin need of Improvement vggg need Principal does not address teachers inneed
teachers who and additionally: ineffective by: \ d ‘improvement or ineffective by: imiprovement or ineffective by:
areinneed Stzylngin frequent communication with Developing remediation plans with feacliersrated | —  Occasionally monltoring thesuctiess of ceasionally, rarely-or never developin
improvement teachers on remediation plans to ensure neffective or'ln need of improvement; remediation-plans; remediation plans with teachers rated
ineffactive’ necessary support; X ~ Monitoring the success of remediation plans; ~  Occasionally following.staturtory and effective orin need ofimprovement;
= Tracking remediation plansin ordertoinform: | — Following statatory and contractial anguage in- g oon»_unﬂn_ language In'counseling outor = Rarelyornever monitoring the successof
future dedisions about effectiveness-of certzin: counsaling cut or recommending for dismissal -recommending for dismissal ineffective remediation plans;
supports: Tncffective teachers. * teachers. —  Rarely ornever following statutory-and
contractu| language in counseling out
recommending for dismissal ineffective teachers.

2 This indicator chviously assumes thiere is abllity of leader to make these decisions.

Final—8/1/2012 45| Page




- i B_.nﬁ_ vmﬂnu_ﬁamﬁsnnmﬂ.umﬂg " Pringy s b
o uuaua&vnﬂ&. H&\E.Ew«-o:_* = = instructional vision and/or mission by:
~  Defining long, medium, 2nd short-term Creating 2 vision and/or mission uﬂ&S specific | —  Créatingavisionandfor mission basedion a ~  Falling to adopt 2'school-wide instructional
application of the visorand/or mission; measurable, ambltlous, rigorous; and imely; ‘specific measurable, ambitious, rigorous, dnid, ision and/ormission;
= Monitoringand nﬂﬁgﬁaﬂ.ﬂ«g instructional goal(s); timel{; instructienal goal(s); - Defininga schdol-wide instructional visien
‘the school’svision andjermission; ‘—  Definlg specificinstructional and behavioral = -Makingsignificant key decisions without -and/er mission that is not applied to decisions;
- woﬂgﬂ_ﬁmaﬂ& discussing the vision actions Iinked to the:school’s vislon and/or mission; alignment to the vision and/or mission; — Implementing a schoolwide instructional vision
B&Qaﬁssgg ~ Ensuringallkey decklonsarealignedtothevision | -~ Cultivetinga 3 level of commitment to and ‘withotit cultivating commitment to or ownership
andigor; and/or mission; “ownership of the school’sivision andfor “of thevision 2ndfor mission,as evidencsd by a,
~  Ciiltivating complete commitmentto and ~  Cultivating'commitment to and ownershilp:of the mission that encapsulates some, but notall, lack of studentand teacher awareness.
ovimersHip of the school’s vislomand/er school'svision and/for mission within themajority ‘teachersand students;
nitsslonFulfy withir'the school zind that of theteachers.and students, as evidenced by the
spreads to other stzkeholder groups. vision/mission belng communicated consistently
andinz variety of ways, such 2sin classrooms and
Gﬁ.ﬂ& In conversations with'teachers and
122 | Classroom Rgﬁninﬂ_mﬁmﬁﬁog?g g_ﬁggﬁg Principal uses classroom.observations to support. Principal uses classroom observationsto support
observations | 3.and additionally= -studentacademicachievement by: stident academic achisvement by stodent-academic achievement by:
—  Creatingsystemsand schedulesensuringall | —  Visiting alt teachi 7S frequently. dand = Otcasionally visking teachers toobsarve —  Rarelyor never visiting teachers to observe
teachiers aré frequiently observed,and these unannounced) to observeinstruction; instruction; instruction;
observations are understood by the pirincipal, | = Frequentlya analyzing student performance data - Occasicmally analyzing studentperformance = Rarely or never analyzing student performance
teachers; and students to bean absohuste © withteachers.to-drive Instruction and evaluate: data to drive instruction evaluate Instructional data OR lacking ability to derive meaning from
priotity; instructional quality; quality; analysis of data;
—  Monitoring the impact offeedbackprovided  |'=  Providingpromptand actionable feedback to —  Providing inconsistent orineffective feedback | =  Rarefiror never providing feedback to teachers
toteachers. teachersalmed at Improving student outcomes toteachers and/or thatis not 2imed 2t o consistently providing feedback to teachars
based'on oﬁuqﬂoﬂuinemﬂn_ﬁ.aaasﬂ Tmproving student outcomes. that is completely unrelated to student.
data. outcSmes.
123 | Teacher ! hngungnnn Tulfills the aitera fortevel | Principalsupports teachér collaboration by: %ggﬂﬂguﬁ vm_..nun does not support teacher collaboration by:
collaboration | S-2ndadditionally: ~  Establishlnga culture of collaboration with student Establishing:a culture'cFicollaboration without Failing 1o establlsh o support 2 citure of
- Monioring collaborative efforts to-ensurea leaming and-achicvement 2t the centeras a clear or'explicit focus on student.feaming-and ‘collaboration through not astablishing systems
constant focuson studerit léaming;- evidenced by systams such'as common planning achievement; .Em._ 2s common planning periods;
| = Tracking Best collaborative practicestosolve periods;. -~ Supporting: ﬁagﬂaiuﬁn ~  Discouraging teamwork, openness, and
specific challénges; A= Encouraging teamwork, refléction, conversation, colizboration’in a limited number of ways; collective.problem solving by falling to provide:
—  Holdingchllaberatingtéams accountable for -sharing; opeaness, and collective problem solving; | —  Occasionally aligning teacher collaborative staff with ﬁoaﬂnogiuwa problems-
thelr results. —  Aligningitezcher collaborative effortsto the schoal’s efforts to instructional practices. and/orignoring feedback;
vision/mission. = ‘Rarely.orneveraligning teacher collzborative
efforts to instructional practices.




131 | Planningand | Atlevels, g?ﬁwﬁﬁ%ag %2?!%& v;.-mnnunuuﬂuu. nﬂmoaonmauaag Principal does not support the cretion of Student
Develeping | 33ndadditionally: Student Learning Objectives (SLOs) by Objectives [SLOS} by: Learning Objectives by:

Student - cgﬁnﬁuﬂndmumﬁn{n. ~  Organizing and leadingopportunities for- — -Organizing, butonly occasionally leading or i~ Tailingto onganize/provide opportunkes for
Leaming goals,and/or thewision 2nd mission coltaboration within departments and across grades participating in cpportunities for collaboration; ﬁ&n.a__uaa&qa

Obiacts - Communicating with commizilty m E&oﬂ. i developing SLOS; -or developing thesystems and processes ~ Fallingto meet with teachersto lock at baseline
parents, and other stekeholdersthe purpose: | — noﬁvoﬂ.mnniﬁ.gnﬂa dentify standards or necessary forcollaberation to-oocur; dat3, select assessments, and set SLOS;
2nd progresstowards SLOS; slills to-be assessed: = Occasionally collaborating with teachers'to = Notmeeting with teachersthroughout the year
- Ensuringstidentsare aware of and can' —  Collaborating with teachers to develop/select Tdentify standards or sills to be assessed; +6 [ook at progress towards goals.
communicate the academic expectations assessments to evaluate overall student progress;, | —  Focusing on teacherswithi existing common
inherent Inteacher SLOs; utifizing assessments that accurately and refiabfy assessments, butfalling to help these wha
~ Empoweripgteachers, staff; 2nd studegtsto Ba‘lﬂuﬂ&nﬂ_ﬂﬂsw need themost helpin developing assessments;.
vucm_ﬂﬁ In the monitoring of progress - :%auﬁ&aﬂuuagﬂnnamuﬁs = ‘Working with teachers. only.occzsionally
drive the-developmient of SLOs that appropriately throughout the yearto ingasure progress
- wﬂﬁﬁd&nﬁn! ﬂ.a._umgn.un takestudents”starting poinitsinto account; towards goals;
schéol-wide tracking tools. ~  Systematicalty'Working With teachers to monitor ~  Occasionally ensuring most teachers utilize a
and revisitSLOs throughout year asnecessary. racking tool toshaw.student progress OR
- Utilzing xtracking tool to-monltorschockwide tracking tools utilized do not measure progress:
progress an StOs;. AowardsSLOs.

—  Ensuringteachersutiiize 3 tracking tool to show
-student ! Hmun:ﬂnwnrou.

132 | Rigorous: Etleveld,a princpal fulfills the creria for Level | Principal croates sigorin SLOs by: .| Principal creates rigorin SLOs by: Principal creztes rigor in SLOS by

Student .Zand additionally: ~  Ensuringteachers’ SLOs define desired outcomes; - gﬂ»ﬂ&guﬂnﬁngﬂm — Allowingfor outcomes to be:benchmarked to léss
‘Leaming. —  Usilizing rigorous SLOs ta define andleada — .Ensuringassessmentsused correspond tothe thie growth of some-students than others, and than typical growth;
Objectives school's culture'and sense of urgency; gg&aﬁauﬂaﬁﬂa | thiss refléctéd In'SLOs; — Failingto assess baseline knowledge of studénts;
- Eﬂwﬂﬂﬁiﬂﬁﬁ%oo@ﬁa » ‘Ensuring.outcomes are benchmarked to high = Assessing baseline dita that may not be —. Falling2o select assessments'that are
data and progresstowards SLOs Involvinigall .| expectations, such asinternational standards and/or effectively used to assess studentsstarting wnvawmﬁmwunnu&uuaaﬂngg
staff members inthe school regidarly raeeting typical to-high growth; points;
to talk about datzand Instructional practices: | — gﬂ%o«%i sstudentdaty | —  Selecting andallowing for 2ssessments that
v 1 Tnduded in the development of SLOs; may not be zppropriately aligned to state
~ ’Ensuring’SLOsare focused on demonstrable gainsin content standards.
; students’ mastery of academic standards as
measured by achievement and/or growth.
133 | Instroctional At Level &, 2 principal fulfills the criteria for Level vﬂu&!gggq vgu!gwuusncﬂn_manrﬂ Principal does not: Ttructonal fime by
fire 3 and2dditionally: Removingall sources ef distractions of Instructional .| ~ Remeving majorsources of distractions of ~  Failin Bnﬂwﬁs culture in which
—  Systematically monitors thie use of time; Instructional thme; instructional time is the priority, 2s-evidenced by
instructional timeto create Innavative —  Promotingthe sanctity of instructional ime; — Attempting to promote sanctity of disciphine fssues, attendance, interroptionsto-
apportinities for increased and/orenhanced | — Ensuring every minute of instructional time Is Instructional ime:but is hindered by issues the school day, et
instructional time- madmized inthe serviceof studentleaming and ‘such-2s school discipline; tack of high - .gagﬂgﬂanmﬁg&#om
. - ‘Occasionally allowing unnecessary non— - .gangﬁﬂ&ugun.
Iristructional events and activities to interrupt unnecessaty nonrinstructional-events and
inctnuctional ime. activities to interrupt instructional fime.
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Domain 2: Leadership Actions

Great principals are deliberate inmaking decisions o raise student outcomesand drive teacher effectiveness. Certaln.leadership actions are critical to achleving transformative results: {1) modeling the personal behavior that sets
the tone for all student and adult relationships-in the school; (2).bullding refétionships to ensure 21l kéy stakeholders work efféctivelywith one another; and (3) developinga school Wide culture of ochievement aligned to'the
school's vision of success for every'staderit

4, aprncipal riteria Eeﬁlnwvvﬁvﬂnﬂﬂﬂﬂmﬁ:w% 3 P . - e Principal does not support professionalism by:
3and addiienally: ] - gonmnﬂ?omﬂnon!anzﬂ_.ﬂm respectful - .Failing'to mede! professionalisi,atalltimes | =  Failing to model Pprofessionalism 2t all times,
—  Articulatesand communicatesappropriate: behaviorat2ll imes; but understanding of professional and occasionally modeling behaviors counter
behavicr'to all stzkeholders, induding parents | — mﬂo&dgaﬂnnn colleagues to display expectations as evidenced by notacting o professional expectations; 2
ggggg riy; professional, ethical; and respectful behavioratal counter tothese expectations; —  Rerelyor never holding students and
Creates mechanisms, systems, and/or times. —  Oceasionally holding students and colleagues:to professional, ethical, and
Incantives to mativate studentsand colleagues to professional, ethical, and respectful behavier expectations.
colleagues £o display professional, ethical, and . respectful behavior expectations.
respectiul behavioratall times I
212 | Time AF Level 4, 2 principa] falfills the criteria for Level. | Principal manages time effectively by: Principal manages time effectively by: Principal manages time effectively by:
mamgiment | 3andaddionally: ~  Establishing yeatly, monithly, weekly, and daily —  Establishing short-term and long-term. —  Rarely.or never establishingtimely objectives
—~  Monitoring progress toward established priocities and objectives; B objectivesthatare-not clearly aligned and or pricrities;
yearfy, morthly, weeky, and dally priorities- | —  Identifyingand consistently priaritizing activities with connected by ntermediate objectives; —  Regularly pricritizing-activities unrelated to
and objectives; the-highest-leverage on student achievement. = ‘Oeczsionally prieritizes.activities unrelated studentachievement’
nitoringuse of time to identify arezs that tostudent achievement.
are not effectively utilzed;
213 | Usingfeedback | AtLevel 4,3 principal folfilisthe teriaforLevel | Principaluses fesdback to irnprave student performance Principal usesfeedback to-improverstudent -Principal does not use feedback to improve
to improve 3 and additionally: by= . performance by: studentperformance by:
student —~  Developing and implementingsystems and - Adtively soliciting feedback and helpfrom.all key ~  Acceptsfeedbackfromy any stakeholder = Regulzrly avolding.or devaluing feedback;.
performance rhiechanisms that generate feedbackand stakeholders; .whenitis offered but doesnot actively seek | — Rarelyor.never applying feedback toshape
adiice from studerits; teachers, parents, ~  Actiigupon feedback to shape strategle priorities to out such input;- priorities. ’
community members, and other stakeholders beallgned o student achievement. ~  Oceasionallyacting upon feedback to shape
i o Improve student performance; strategic priorities aligned-to student.
- [denitifying the most efficient means through achievement.
which feedbackcan begenerated.
—  Establishing“feedback loops” In which these-
who provide feedbackare kept informed of
actionstaken based onthat feedback.
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At Level &; a-principal fulfills the criteria for Level Nﬂ%.nﬁvﬂﬁ?ﬁ&ﬁ!&vo.«wﬂaﬂwﬁ v:..nun disphysinitiative and persistence by: | Principal does notdisplay.initiative and
3and additionally: —  Consistently achleving expected goals; Achleving most; But not allexpettad goals;. uﬂaﬁﬁ&.
- mﬁo&ayiﬁuﬁoﬁnoﬂﬂuuﬂanﬂ. - gg.&ﬂiﬂ?ﬁmﬂﬂggﬂgﬂ — ' Ocexsionallytaking on additional, veluntary Rarely ormiever achieving &xpected goals;
amibiousgoals; o schodl success; g&ﬂuﬂmﬂﬁﬂﬁaﬂﬂ:ﬂém&& = ‘Rarelycrriever taking on additional, volunzary
— Regularlyldentifying, communicating, and — TaMingfisksto supportstudentsinachieving resiilts .success; K responsibilities that'contribute to school
addressing the school's mast'significant by identifyingand frequently 2ttemptingtoremove | =  Occasionally taking risks to support Sucoess;
Knnﬂéhﬁnna%u:uau the school’s mostsignificant obstacles tostudent studentsin achieving results by attempting | —  Rarely or nevertaking risks to support
—~  Engaging with key stakeholders at the district achievement; to remove the'school’s most significant students in achieving results;
-and-stztelevel, and within the'local = Sesking.out potential partnershipswith groups 2nd obstaclesto studentachievement; = Neverseeking out potential partnerships.
gﬁgnﬂﬂ%nﬂﬁ%&.&. ‘organikzztions with the intent of increasing student —  Infrequently seeking out potential -
: st significant, chstades to student achievement. partnershipswith groups and organizations
Jachievement. withthe intent of increasing student
achievemnent:
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2.2 Building:

221 | Culnreof ‘AtLevel 4, 2 principal fulfills the criteria for Level éﬂaggiﬂgagwﬂ Principal createsan organizational culture of Principal does not create an organizational culture
vrgency 3'and ddditionally: ~  Alighingthe éfforts of stutlents, parents, teachers, urgency by: of urgency by
-  Enstfingthe culture-of urgency is sustainable and other stakeholders toa shared understanding of | —  Aligriing major.efforts of sudentsand’ - Failingtoalign efforts of students and
by celebrating progress while haintaining 2 academicand behavioral expectations; ‘teachersto the shared understanding of teachers to ashared understanding of
focus on continued impravement; = Leading 2 relentless pursuit of these‘expectations.. academicand behavioral expectations, acadeniic uanv&ﬁs or expectations;
whilefalling toinchudé other stakeholders; | —  Faifingtoidentify the«efforts of students and
- Decasionallyleading a2 pursiic of these uﬁu..a.w.ﬁﬁﬂc_n.uounw&ﬁnﬁmﬂﬂ.
expectztions.,
222 | Communication S»En.?#vmaﬂﬂﬁ&mlﬁ%%g _va_ﬁuu &gﬂiggﬂﬂauﬁ Principal skillfully and clearly commumicates by: g&%@i clearly
3and additionally: g«rn...ﬁ:ﬁﬂ.ﬂ&ﬁﬂ.oa&ooﬂ goals, |— Messagingmost, utnotall, key concepts; ﬁauﬂaﬁﬂrﬁ
= Tothe extent possible, messaging key. :nnmu!u Egnmumﬁﬂ. = Interacting with xvariety of stakeholders % Rarelyer neverm Rﬂwm:mrn«oonﬂuq
concepts In real time; = Interactingwithava flety of stakeholders; induding .butnotyetreaching all Invested groupsand | —  Interacting with 2 imited number of
- Tracking the impact of Interactions with' students, families, community groups; central office; organizations; stakeholders and failing to reach several key
stakehiolders, revising approach and teacher associations, etc;, - Usizinga limited number of means and ‘groupsand organizations;
expanding scope of commuriications when' —  Utilizing avarlety of ineans and approaches of approaches to communication. = Nettilizinga variety of meansor.appreaches,
appropriate; communicating, such’as face-to-face conversations; 1o communication OR ineffectively otilzing
—~  ‘Monitering the success of different - newsléters, websites, etc. ’ several means of communication.

= - At level 4, 3 poncipalTalfills the critera for Level Principal.creates a consensus for change and Principal creates a consensus for.change.and NEQH_ERQH 2 consensus for change:
consensus for Sand additionally: improvement by: Improvement by: and improvement by:
change and -  Guidesothersthrough'chiange and-addresses | —  Using efféctive strategies to work toward 2 = Identifying areas where:agreement is Failing to identify areas in which 2greement
i hatchiange;’ ‘consensus for change and improvement; necessaryand has not yet begun to and/or-consensus is necessary;
mprovement —  Monitors the succsss of strategles and revises | — Systematically managing and monitoring change Implementstrategiesto achieve that —  Rarely or never managing or-developing 2
based on strengths2nd weaknesses; processes; e PSR RO I
—  Créates cultural changes that reflect and ~. Secring cooperationirom key stakeholdersin - Managing change and improvement = Rarelyor neverseeling out feedback or
‘bidding a: <for change. planningznd implementing change and driving .processeswithout biillding systems-and securingicooperation.—making unilateral,
o R improvement. “aflles Hecessary'to stpport te process; aritzary decisions.
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2341 | High expectations: | Atlevel 4, 2 principal fu 3 " |.Principal creates and supports high-academic and :
3and 2ddiSonally: behavior expectations, by: i ectati . b 5
- Incorporating community members arid other | = .Emj poweringteachers and staff to set high and - Setting dlear'expectations forstudent = Accepting poor acddemic parformance and/or
uua..o«u.ocwaﬁs.ﬂn.ﬁnmﬂﬂﬁﬂgm demanding 2cademic and behavior expectations for academics-and behavior but-occasionally student behavior;
support of high-academicand behavior every student;- . failing to hold students to these: Failing to set high-expectations orsets
expectations; —~  Empoweringstudents toset high and demanding expectations; unrezlisticor unattainable goals.
—  Benthimarkingexpectationsto the expectations for themselves; ~  Setting:expectations butfalling to'
performance of the state’s highest - m.ﬁ._.wﬁnﬂn&n_wudﬁﬂhmﬁ. earning, empower students and/orteacherstoset |
pesforming schocls; unvnnmc_.!&oag_n high expectations fer studentacaderhicand
- (Creatingsystems-and approaches tomenitor | — Setting clear expectations for studentacademics and. behavior.
the leve] of-academic and behavior behavior anid establishing consistent'practices across
expectations; classrooms;
Encouraginga culture in which students are Ensuring the-use of practices with proven
2bleto dearly.articulate-their diverse effectiveness in cresting success forall students,
persorial academicgaals. Includingthese with diverse characteristics and
needs.
232 | Academic “At Level 4, a principal fulfills the criteria for Level Principal establishesacademic rigor by: | Principal establishes academicrigor by: ' Principal has not establiched academicriger by:
rigor 3 and additionally: - Creatingambitiousacademicgoalsand prioritiesthat | — .Creatingacademicgoalsthatarenearing |~  Failingto create academicgoals or priorities
—  Creiting systemsto monitor'the progress are-accepted asfixed and immovable. therigor.required to meet the schools OR has created academic goals-and priorities
towards rigorous academic goals, ensuring: 2cademicgoals; thatare notambitious;
winsarecelebrated when goals are metand ~ Creatingacademicgoalsbut ccczsiomally | —  ‘Consistently sets and abandons ambitious
new goals reflact achlevements. deviates from these goals face of academicgoals.
233 | Dazwsxgein AeLevel 53 principal falfls the critera for Level | Principal utiizes data by: Principalutiies data by: Principal dogg notwtilize data by:
teams 3and additicrally: - .Orcliestrating frequentaridtmely.team ~  Occasionally supporting-and/or —  Rarly or never organizing effortsto analyze
D2t uséd-asbasis of decision making is 8__«33 n for datz analysis; orchestrating tearh collaboration for data data;
fransparent and commuricated to all - Developingand supporting others'in formuliting analysis; —  Rarelyer neverapplying data andlysis to
stakehdlders; action planicforimmediste implementationthatare | —  Occasionally developing and supporting. develop.action plans.
- Monitoriag the use of data In formulating based on data analysks. othersin formulating dction plans for
action plans to identify areas where implementation that-are based.on data
additional dita lsnaeded. analysks.
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'RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Domain 1.1: Teacher Effectiveness-Mission and Vision

1.1.1 Confributes to the achievement of the mission & vision

in addition to Level 3, the assistant principal:
(1.1.1.HE.1)

Calalyzes commitment to and vigorous
pursuit of the school's vision & mission
(1.1.1.HE.2)

The assistant principal: (1.1.1.E.7)

Warks through complex issues in ways that
energize stakeholder commitment
(1.1.1.E.2)

Contributes individual capabilities and
leading group inltiatives that consistently
achieve essential objectives (1.1.1.E.3)

Translates the vision and mission into daily
school practices (1.1.1.£.4)

The assistant principal: (1.7.7.IN.7)

Contribules individual capabilities to achieve
essentlal objectives  (1.7.7.IN.2)

Organizes people and reseurces towards the
pursult of key objectives, but the results of
these ventures are inconsistent (1.7.7.IN.3)

1.1.2 Assists the principal in hiring, developing and retaining effective teachers

In addition to Level 3, the assistant principal:
(1.1.2.HE.T)

Provides the student management
and/or instructional supporl necessary to
develop and retain effective early career
leachers (71.1.2.HE.2)

The assistant principal: (7.7.2.E.7)

Bases hiring recommendations primarily on
the teacher's level of eflectiveness
(1.1.2.£.2)

Takes specific actions {o facilltate the
development and retention of effective staff
members (1.1.2.E.3)

Aligns personnel recommendations with the
vision and mission of the school
(1.1.2.E.49)

The assistant principal: (1.7.2./N.7)

Examines a teacher's level of effectiveness,
but does not use it as the primary factor in
hiring recommendations  (7.7.2.IN.2)

Takes action steps that have a limited
effective on the development and/or retention
of effective teachers  (1.1.2.IN.3)

Occasionally aligns the school's
vision/mission to hiring recommendations
(1.1.2.IN.4)

The assistant principal: (1.7.7.L1)

Prioritizes personal gain over the attainment
of organizational goals in pursuit of the
mission and visien  (1.7.7..2)

Exhibits actions or behaviors that negatively
affect stakeholder commitment  (7.7.7.L.3}

The assistant principal: (7.7.2.L7)

Disregards or fails to examine teacher’s level
of effectiveness when making hiring
recommendations  (1.1.2.1.2)

Fails to take consistent steps to facilitate the
development and/or retention of effective
teachers (1.1.2..3)

fails to align hiring recommendations to the
mission and vision of the school  (7.7.2.1.4)

AP-1
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Domain 1.2: Teacher Effectiveness - Capital Management
1.2.1 Observes professional practice

In addition to Level 3, the assistant principal:
(1.2.1.HE.1)

Systematically tracks the number of

observations, type of feedback delivered, and

whether the feedback was implemented
(1.2.1.HE.2)

Differentiates the number of observations
based on observed levels of leacher
effectiveness (1.2.1.HE.3)

The assistant principal: (1.2.7.E.7)

Examines prior performance and student
achievement data to inform cbservations and
walkthroughs (7.2.1.£.2}

Accurately categorizes observed Instructional
practice (1.2.1.£3)

Tracks the number of observations and type
of feedback delivered and regularly
communicates observed deficiencies in
teacher practice to the principal (7.2.7.E.4)

1.2.2 Provides actionable feedback

In addition to Level 3, the assistant principal:
(1.2.2.HE. 1)

Models desired acticns or
schedules opportunities for the teacher to
learn from other teachers (7.2.2.HE.2)

Assists the teacher in rewriting lesson plans,
unit plans, assessments, ete. (7.2.2HE.3)

The assistant principal: (1.2.2.E.7)

Develops bite-sized actlion plans focused on
the highest leverage teacher actions
(1.2.2.E.2)

Provides clear directions for how to do the
most important tasks well (7.2.2.E.3)

Frequently follows up to ensure feedback is
implemented with fidelity (71.2.2.E.4)

1.2.3 Monitors student performance

In addition to Level 3, the asslstant principal:
(1.2.3.HE.1)

The assistant principal: (1.2.3.£.7)

The assistant principal: (7.2.7./N.7)

Frequently categorizes instructional practice
inaccurately (1.2.7.N.2)

Conducts the minimum number of required
observations, despite observed deficiencies
in professional practice (1.2.1.IN.3)

Tracks the number of observaticns and type
of feedback delivered, but falls to
communicate observation results to the
principal (1.21.IN.4)

The assistant principal: (1.22.IN.7)

Develops action plans, but fails to
consistently focus the plans on the highest
leverage teacher actions (7.2.2./N.2)

Leaves implementation of feedback to

chance by failing to consistently follow up
(1.2.2.IN.3)

The assistant principal: (7.2.3.IN.1)

The assistant principal: (7.2.1.L7)

Fails to conduct an adequate number of
observalions (1.2.1.1.2)

Fails to implement a system to track the
number of ebservations and/or the type of
feedback offered fo teachers (1.2.1..3)

The assistant principal: (1.2.2.1.1)

Provides limited, high-level feedback to
teachers or falls to provide post-observation
feedback altogether (7.2.2.1.2)

Fails to develop action plans with teachers
(1.22.1.3

The assistant principal: (7.2.3.l.7)
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Develops teachers’ collective ability
to positively impact student learning
(1.2.3.HE.2)

Collaborates with teachers to identify
students that may benefit from the school's
academic support or high ability programs
(1.2.3.HE.3)

Regularly analyzes student-level results from
classroom and formative assessments in
post- observation or other 1:1 teacher
meetings to identify instructional and
achievement gaps (1.2.3.£.2)

Collaboratively develops concrete action
steps aligned with student and teacher needs
(1.2.3.£.3)

Frequently follows _.__.u to ensure action plans
are implemented with fidelity (7.2.3.E.4)

Discusses results from formative
assessments In brozad terms, but fails fo
examine student-level data with teachers
(1.2.3.IN.2)

Allows teachers to establish action steps that
lack clarity or alignment to performance data
(1.2.3.IN.3)

Fails to frequently follow up to ensure proper
implementation (1.2.3.IN.4)

1.2.4 Demonstrates commitment to improve teacher performance

In addition to Level 3, the assistant principal:
(1.2.4.HE.T)

Identifies and facliitates
opportunities for teachers to share best
practices (1.2.4.HE.2)

Demonstrates the ability to increase the
teachers' effectiveness as evidenced by
positive gains in student achievement
(1.2.4.HE.3)

‘“The assistant principal: (1.2.4.E.7)

Facilitates frequent differentiated
opportunities for teachers to engage in
professional learning to increase their
effectiveness as instructors (1.24.£.2)

Facilitates frequent 1:1 assistance or
coaching to ensure proper implementation of
new instructional strategies (7.2.4.£.3)

Domain 1.3: Teacher Effectiveness- Talent Review
1.3.1 Assists the principal with the evaluation of teachers

In addition to Level 3, the assistant principal:
(1.3.1.HE 1)

Uses knowledge of teacher strengths and
weaknesses to assist the principal with
sirategic planning (7.3.1.HE.2)

’

The assistant principal: (7.3.7.E.7)

Ensures all evaluation processes and
expectations are transparent and clear
(1.3.1.E.2)

The assistant principal: (1.2.4.IN.1)

Facilitates general opportunities for teachers
to engage in professional learning to
increase their effectiveness as instructors
(1.2.4.IN.2)

Provides Individual assistance/coaching that
is infrequent (7.2.4.IN.3)

The assistant principal: (7.3.7.N.1)

Follows corporation policies and procedures,
but fails to make these explicit to staff
members evaluated (7.3.7.IN.2)

Primarily analyzes data only after statewide
achievement tests are complete (7.2.3.1.2)

Fails to identify action steps that are aligned
with interim or classroom assessment data
(1.2.3..3)

The assistant principal: (7.2.4.1.7)

Disregards the need for individualized
assistancelcoaching (1.2.4.1.2)

Provides limited opportunities for teachers to
engage in professional learning (7.2.4.1.3)

The assistant principal: (7.3.7.1.7)

Fails to allocate the necessary lime and
resources to complete teacher evaluations as
evidenced by Inconsistent or nonexistent
documentation (1.3.1..2)
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Allocates necessary time and resources to
complete thorough, accurate and defensible
evaluations (7.3.7.E.3)

Demonstrates the ability to Identify individual
teacher strengths and weaknesses
(1.3.1.E.4)

Uses 2]l available data to assign summative
ratings that clearly differentiate the
effectiveness of teachers (1.3.1.E.5)

Allocates necessary time and resources to

Incorporates limited student data and

complete thorough evaluation, but summative  evidence of teacher practice in evaluation

ratings fail to differentiate teacher
effectiveness (7.3.1.IN.3)

Domain 2.1: Leadership Actions - Professional Leadership
2.1.1 Effectively communicates

In addition to Level 3, the assistant principal:
(2.1.1.HE.1)

Uses communication to build commitment for
and establish a pressing sense of urgency to
achieve crganizational goals (2.1.1.HE.2)

Maintains high visibility, accessibility, and
establishes strong lines of communication
(2.1.1.HE.3)

The assistant princlpal: (2.1.7.E.7)

Communicates well with appropriate
audiences and responds in a timely manner
to resolve expressed concerns  (2.1.1.E.2)

Uses appropriate communication methods

+ and media (2.7.1.E.3)

Maintains appropriate visibility and
accessibllity to staff (2.1.7.£.4)

2.1.2 Reflects on practice and continually learns

In addition to Level 3, the assistant principal:
(2.1.2.HE.1)

Promotes a culture of self-reflection and
continuous improvement (2.7.2.HE.2)

The assistant principal: (2.1.2.£.7)

Expresses willingness to learn and openly
acknowledges areas for growth (2.1.2.£.2)

The assistant principal: (2.7.7./AL7)

Maintains inconsistent lines of
communication and/or selects
communication methods or media that have
limited effectiveness (2.71.1.IN.2)

Responds In an inconsistent manner to
resolve expressed concems (2.1.7.IN.3)

The assistant principal: (2.1.2.IN.7)

Expresses willingness to learn from others,
but is reluctant to admit own shortcomings
(2.1.2.IN.2)

ratings (71.3.1.L.3)

The assistant principal: (2.7.1.L.7)

Fails to keep appropriate audiences
Informed. Uses methods of communication
that are ineffective or Inappropriate for the
circumstance/audience (2.7.7.1.2)

The assistant principal: (2.1.2.L.7)

Resists changes to personal or leadership
behaviors (2.1.2.1.2)
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Engages self and others in professional
growth experiences that translate into a
demenstrable impact on student culture and
achievement (2.1.2.HE.3)

Learns from personal experiences and the
actions/insights of others (2.7.2.£.3)

Establishes prioritles and and achieves
action plans focused on high-leverage
leadership competencies (2.7.2.E.4)

2.1.3 Demonstrates resiliency and persistence

In additlon to Level 3, the assistant principal:
(2.1.3.HE.T)

Engages staff and self in a continuous
pursuit of professional growth and school
improvement (2.1.3.HE.2)

Anticipates problems and
confronts and solves problems that have yet
to be successfully addressed (2.1.3.HE.3)

° The assistant principal: (2.1.3.£.7)

Uses challenges and setbacks to inspire
creative problem solving a2nd renewed
commitment to accomplish ambitious goals
(2.1.3.£.2)

Identifies action steps and leverages
available resources to confront difficult
problems (2.1.3.£.3)

2.1.4 Monitors fime and task management

In addition to Level 3, the assistant principal:
(2.1.4.HE.T)

Prioritizes being an‘Instructional
leader above all else  (2.7.4.HE.2)

Is 2 model of punctuality and timeliness in
discharging his/her professional
responsibilites (2.1.4.HE.3)

The assistant principal: (2.1.4.E.7)

Consistently allocates the time and resources
necessary to achieve ambitlous goals
(2.1.4.E.2)

Spends time on high leverage activities
(2.1.4.£.3

Delegates applicable responsibilities to other
staff and helps them achieve success in
these activifies (2.1.4.E.4)

Establishes and achieves most personal
and/or professional growth goals, but
requires significant input from the principal in
establishing priorities and action steps
(2.1.2.IN.3)

The assistant principal: (2.1.3.IN.7)

Demonstrates the desire to produce great
results, but fzils o properly prioriize action
steps or leverage available resources fo
achieve ambltious goals (2.1.3./N.2)

The assistant principal: (2.7.4./N.7)

Establishes and monitors progress towards
goals, but fails to shield highest leverage
activities from low-level distractions
(2.1.4.IN.2)

Delegates applicable responsibilities to other
staff, but doesn't consistently provide the
support necessary for them to achieve
success in these activities (2.7.4.IN.3)

Fails to consistently achieve professional
growth geals as outlined in professional
growth plan (2.1.2.1.3)

The assistant principal: (2.7.3.L.7)

Reacts with visible frustration to challenging
problems or setbacks (2.1.3..2)

Easily loses focus on improving student
achievement (2.1.3..3)

The assistant principal: (2.7.4..7)

Rarely protects time for instructienal
leadership pricrities (2.1.4..2)

Is frequently distracted by activities that could
be delegated to others or that are unrelated
to achieving the school’s goals (2.7.4..3)
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Domain 2.2: Leadership Actions - School Leadership
2.2.1 Maintains a culture of excellence

In addltien to Level 3, the assistant principal:
(2.2.1.HE.1)

Instills the daily habits necessary to create a
culture of excellence (2.2.7.HE.2)

Is unwavering in maintaining high
expectations for everyone (2.2.7.HE.3)

The assistant principal: (2.2.7.E.7)

Contributes to the maintenance and/or
development of a student-centered culture
that Instills excellence and promotes learning
(2.2.1.E.2)

Provides students and staff the support, time,
and structures necessary to be successful
(22.1.E£.3)

Celebrates the accomplishments of others
and proactively resolves performance issues
(2.21.E4)

2.2.2 Enhances teacher coilaboration

In addition to Level 3, the assistant principal:
(2.2.2HE.T)

Assists the principal in establishing a culture
of collaboration that drives positive gains in
student achievement (2.2.2HE.2)

The assistant principal: (22.2.E.7)

Facilitates teacher collaboration to design
and implement student- centered Initiatives
aligned to the mission and vision of the
school (2.2.2E2)

Halds collaborating teams accountable for
achleving desired results (2.2.2.E.3)

2.2.3 Supports a universal code of conduct

In addition to Level 3, the assistant principal:
(2.2.3.HE.1)

The assistant principal: (2.2.3.E.7)

The assistant principal: (2.2.7./N.7)

Possesses posilive beliefs and assumptions
about the potential of students and staff to
learn and grow, but fails to contribute
consistently to the maintenance and/or
development of a student-centered culture
(2.2.1.IN.2)

Recognizes and celebrates the
accomplishments of others, but allows
smaller performance issues to go
uncorrected (2.2.7./N.3)

The assistant principal: (22.2./AL7)

Supports and encourages teamwork and
collaboration on student-centered initiatives,
but fails to hold teams to high performance
standards (2.2.2.IN.2)

The assistant principal: (2.2.3.IN.7)

The assistant principal: (2.2.1..7)

Fails to take the initiative to identify and
recognize the accomplishments of others
(2.2.1.1.2)

Consistently Ignores staff or student
performance issues (2.2.7.1.3)

The assistant principal: (2.2.2.1.7)

Fails to provide teacher teams the support
and/or resources necessary to achleve
desired results (2.2.2.1.2)

Fails to develop group relationships that
promote teamwork, openness, and/or
collective problem solving (22.2.1.3)

The assistan! principal: (2.2.3.L7)
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RISE 2.0 Assistant Principal with Optional Competencies
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Facilitates the creation of student and staff
culture that self-monitors and corrects
inappropriate behaviors (2.2.3.HE2)

2.2.4 Engage families and the community in student learning

Coaches a culture of excellence through
repeated practice and modeling of desired
behaviors (2.2.3.£.2)

Consistently and fairly applles positive and
negative consequences for behavior
{22.3.£.3)

Promotes a predictable, safe learning
environment through consistency of actions
(2.2.3.E4)

In addition to Level 3, the assistant principal: ~ The assistant principal: (2.2.4.E.7)

(2.2.4HE.T)

Demonstrates steadfast

commitment to engaging parents who are
traditionally uninvolved in their children’s
education (2.2.4.HE.2)

Fosters partnerships with families,
community agencies and/or the corporate
sector (2.2.4.E.2)

Capitalizes on the strengths of stakeholders
in the community to provide interventions,
supports and resources to meet student
needs (2.2.4.E.3)

Assists the principal in securing cooperation
from family and community members to
support school Improvement initiatives
(2.2.4.E.4)

Domain 3: Professional Development
3.1 Oversees school-wide professional development

In addition to Level 3, the assistant principal:

(3.1.HE.7)

The assistant principal: (3.7.£.7)

Supports the maintenance of routines,
procedures, and policies, but is primarily
reactive (2.2.3.JN.2)

Fails to consistently apply either positive
and/or negative consequences for behavior
(2.2.3.IN.3)

The assistant principal: (2.2.4./N.7)

Establishes relationships with key
stakeholders, but does not capitalize upon
their strengths to enhance student learning
(2.2.4.IN.2)

Inconsistently engages established parents
(2.2.4.IN.3)

The assistant principal: (3.7.IN.7)

Sends inconsistent messages about school
policy (2.2.3.1.2)

Tolerates discipline violations and allows
positive student and staff behavior to go
unrecognized (2.2.3.13)

The assistant principal: (2.2.4.1.7)

Rarely connects with stakeholders about
student learning or to build commitment to
key school improvement efforts  (2.2.4.1.2)

The assistant principal: (3.7..7)
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Leverages teacher leaders to provide
differentiated professional development
opportunities based on individual need
(3.1.HE.2)

Facilitates differentiated professional
development that consistently promote
improvements in observed teacher practice
and/or student achievement (3.1.HE.3)

Uses student performance data and teacher
evaluation results to develop a systemic plan
for professional development (3.1.E.2)

Assists the principal in providing teachers
and administrative team members
differentiated professional development
opportunities (3.7.E.3)

Monitors the impact of professional
development on student learning and teacher
effectiveness (3.1.£.4)

3.2 Builds productive professional learning communities

In addition to Level 3, the assistant principal:

(3.2.HE.T)

Builds 2 systemlc culture of inquiry into best
practice that has a demonstrable impact on
teacher practice and student achievernent
(3.2.HE.2)

The assistant principal: (2.2.E.1)

Strategically assigns teachers to each team
and ensures teachers have well-defined
leadership roles and expectations (3.2.£.2)

Assists teams in establishing pricrities and
developing ambitious and measurable goals
(3.2.E.3)

Provides each team with the
resources/support necessary for them to
achieve their goals (3.2.E.4)

Provides generalized learning cpportunities
aligned to the professional needs of some
teachers, based on student academic
performance data and teacher evaluation
results (3.1.IN.2)

Fails to effectively monitor the impact of

professional development on student leamning

and/or teacher effectiveness (3.7./N.3)

The assistant principal: (3.2./N.7)

Strategically assigns teachers to each team,
but fails to provide well-defined leadership
roles and/or expectations (3.2./N.2)

Assists the teams In establishing priorities
and developing goals, but those goals often
lack rigor and/or measurability (3.2./N.3)

Provides inconsistent support to teams
(3.2IN.4)

2.3 Addresses teachers rated ineffective or improvement necessary

In addition to Leve] 3, the assistant principal:

(3.3.HE.7)

The assistant principal: (3.3.E.1)

The asslistant princlpal: (3.3./N.7}

Fails to provide regular professional
development opportunities aligned to the
staff's learning needs (3.7.1.2)

The assistant principal: (3.2..7)

Places little emphasis on team composition

@.2.2)

Fails to held teams accountable for
establishing clear goals (3.2.1.3)

Provides little or no support to teams
(3.2.1.4)

The assistant principal: (3.3..7)
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Printed: September 12, 2016 at 12:42pm

Proactively assists teachers with achieving
the goals outlined in the teacher’s
remediation plan (3.3.HE.2)

Assists the principal with the development of
a remediation plan for teachers that

o Focuses on highest leverage teacher
actions

o Includes measurable goals and action
steps ,

o Contains 2 timeline and system to monitor
implementation

o Outlines consequences for failure to
improve performance (3.3.£.2)

Provides tools and the
assistance/coaching necessary to improve
performance (3.3.£.3)

Where appropriate, recommends termination
of underperforming teachers using
performance-based evidence (3.3.E.4)

Assists with the development of 2 Fails to develop a remediation plan, or
remediation plan that fails to provide the tools  develops a plan that is not compliant with
and/or assistance/coaching necessary to local or state policy (3.3..2)

improve performance (3.3./N.2)

Establishes goals or action steps that are
either immeasurable or fail to address the
highest leverage teacher actions (3.3./N.3)

3.4 Assists the principal with talent & leadership development

In addition to Level 3, the assistant principal:

The assistant principal: (3.4.E£.7)
(3.4.HE. T}

Capitalizes on the strengths of emerging
leaders to positively impact student and/or
staff performance (3.4.HE.2)

Collaboratively establishes ambitious
professional leaming goals with effective and
highly effective teachers (3.4.£.2)

Uses performance data to identify and
recommend emerging leaders for increased
teacher leadership roles (3.4.£.3)

Provides meaningful support to emerging
leaders in new teacher leadership roles
(3.4.£.4)

The assistant principal: (3.4./AL7) The assistant principal: (3.4..1)

Uses summative evaluations and other Bases talent management decisions on
available information to identify teachers with  personal preference rather than available
leadership potential, but provides limited data or demonstrated ability (3.4..2)
support to ensure their success (3.4./N.2)

Fails to provide meaningful support to
emerging leaders (3.4.1.3)

Domain 4: Curriculum and Instructional Leadership
4.1 Oversees aligned curricula, instruction and assessments

In addition to Level 3, the assistant principal:

The assistant principal: (4.1.E.7)
(4.1.HE.1)

The assistant principal: (4.7./N.7)

The assistant principal: (4.7.L.7) AP-O
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Uses common interim
assessments to define the rigor of the
academic program (4.1.HE.2)

Builds the capacity of the

leadership feam to analyze standards,
curricula, and aligned assessments to
improve teaching and learning (4.1.HE.3)

4.2 Supports the development and implementation of rigorous student learning objectives

Collaberates with teachers to ensure that the
curriculum, instructional strategies, and
interim assessments align with each other
and with state standards and end-goal
assessments in all subject areas (4.1.E.2)

Facilitates inter-grade level meetings to
ensure vertical arficulation of the curriculum
(4.1.£.3)

Engages teams of teachers in a systematic
analysis of student learning outcomes and
curriculum revisions (4.71.E.4)

In addition to Level 3, the assistant principal:  The assistant principal: (4.2.£.7)

(4.2.HE.1)

Builds the capacity of the

leadership team to provide teachers with
effective feedback on establishing and
monitoring rigorous SLOs (4.2.HE.2)

Develops and monitors systems and
processes lo ensure the development of
rigorous SLOs aligned to state or national
standards (4.2.E.2)

Leads collaborative work sessions to develop
and revisit SLOs with teachers throughout
the year as necessary (4.2.E.3)

4.3 Uses data to drive instruction

In addition to Level 3, the assistant principal:

(4.3.HE.1)

Develops teacher leaders’ capacity to drive
data-driven Instruction and decision making
(4.3.HE.2)

Facilitates the development of a culture of
data-driven decision making that has 2
demonstrable Impact on curriculum design
and student achievement (4.3.HE.3)

The assistant principal: (4.3.£.7)

Ensures the 2vailability of clear and intuitive
data reports for teacher analysis (4.3.£.2)

Orchestrates frequent and timely teacher
team collaboration for data analysls
(4.3.E.3)

Ensures that curriculum, instructional
strategies, and interim assessments align
with each other and with state standards and
end-goal assessments in most, but not all
subjects (4.7.IN.2)

Utilizes some available interim assessments,
but fails to implement interim assessments in
all courses (4.1.JN.3)

Allows time for teachers to analyze and
revise their curriculum, but does not take a
systematic approach te this process
(4.1.IN.4)

The assistant principal: (4.2.IN.7)

Develops and monitors systems and
processes to ensure the development of
SLOs, but fails to ensure they are implanted
with fidelity (4.2./N.2)

Fails to facilitate opportunities to the riger
and/or alignment with state or national
standards varies (4.2.IN.3)

The assistant principal: (4.3.IN.7)

Trains teachers in the use of data, but does
not develop, purchase, or institute systems to
make team or individual analysis of data an
efficient and teacher friendly process
(4.3.IN.2)

Supports teacher use of a curriculum thatis
not aligned to state standards, Instructional
strategies, or assessments (4.7.L2)

Resists revisions to the curriculum, even
when supported by student learning
outcomes (4.7.1.3)

The assistant princlpal: (4.2.1.7)

Diminishes the value of SLOs by allowing for
extreme variation In the riger and/or
alignment of SLOs with state or national -
standards (4.2.1.2)

The assistant principal: (4.3..7)

Limits analysis of data to year-end autopsies
(4.2.1.2)

Inadequately supports staff's use of data to
guide instruction (4.3..3}
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RISE 2.0 Assistant Principal with Optional Competencies
Printed: September 12, 2016 at 12:42pm

Provides teachers with the knowledge and
skills necessary to use data to drive
instructional improvements (4.3.£.4)

4.4 Implements appropriate academic interventions

In addition to Level 3, the assistant principal:
(4.4.HE.1)

Implements interventions that
have a proven ability to increase student
performance (4.4.HE.2)

Facllitates the development of a

culture in which students take the lead role in
tracking and communicating their
performance (4.4.HE.3)

The assistant principal: (4.4.E.1)

Ensures appropriate school-level and
classroom-level programs are In place to help
students meet their academic goals (4.4.£.2)

Frequently analyzes student data to Inform
the need for, or effectiveness of, academic
Interventions, and respends In a fimely
manner to students that fail to make
adequate progress (4.4.£.3)

Ensures parents are aware and provided the
opportunity to be actively involved in
menitoring progress toward academic goals
(44.E.4)

4.5 Implements and monitors instructional technology

In addition to Level 3, the assistant principal:
(4.5.HE.T)

Successfully promotes the use of
instructional technology that drives greater
levels of student achlevement (4.5.HE.2)

The 2ssistant principal: (4.5.£1)

Identifies and implements the most effective
instructional technelogy (4.5.E.2)

Develops teachers’ abllity to utilize
instructional technologies to suppert student
leaming (4.5.£.3)

Regularly monitors and reperts the impact of
instructional technology on student learning
(4.5.E.4)

The assistant principal: (4.4./N.7)

Ensures school-level and classroom-level
programs are In place to help most students
meet their academic goals (4.4./IN.2)

Examines student data, but fails to place
students and/or respond in a timely manner
to students struggling to make adequate
progress (4.4.IN.3)

Makes certain parents are aware of their
child's need and current academic supperts,
but falls to ensure parents receive regular
updates on progress (4.4./N.4)

The assistant principal: (4.5.IN.7)

Develops most, but not all, teachers’ abilities
to implement available instructional
technology (4.5.iN.2)

Pursues the implementation of cutting edge
technology, but does not monitor its impact
on student learning  (4.5./N.3)

The assistant principal: (4.4..1}

Falls to properly utilize and/or develop
appropriate academic interventions for
students that fail to make adequate progress
(4.4.1.2)

Fails to implement procedures for making
parents aware of their child’s placement
and/or progress in an academic support
program (4.4..3)

The assistant principal: (4.5..7)

Falls to provide teachers with the support
necessary to Integrate technology into lesson
and/or unit design  (4.5.1.2)
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Domain 5: Student Culture, Management, and Support Services
5.1 Implements effective school policies

In addition to Level 3, the assistant principal:
(5.1.HE.T)

Institutes operational procedures designed
and managed to maximize opportunities for
successful student learning (5.1.HE.2)

5.2 Monitors school culture

In addition to Level 3, the assistant principal:
(5.2.HE.1)

Builds capacity of the staff to engage ina
process of continuous Improvement,
ensuring classroom policies and procedures
reflect best practices (5.2.HE.2)

The assistant principal: (5.1.E.1)

Collaboratively establishes, implements, and
systematically reinforces school policles,
processes and routines in a firm, fair, and
consistent manner (5.7.£.2)

Handles student discipline and attendance
problems with a level of responsiveness
appropriate to the severity of the problem
(5.1.£.3)

Develops 2ll stakeholders’ understanding of
school policies and their consequences
(5.1.£.4)

The assistant principal: (5.2.E.7)

Institutes systems to assess the

. effectiveness of policy and detect miner

problems before larger issues emerge.
Tracks referral data to evaluate the
effectiveness of interventions (5.2.£.2)

Uses the data to engage stakeholders in 2
process of continuous improvement
(5.2.E.3)

5.3 Enhances a positive school culture

In addition to Level 3, the assistant principal:
(5.3.HE.T)

The assistant principal: (5.3.£.7)

The assistant principal: (5.7./N.7)

Establishes and implements school policies,
processes, and routines, but enforcement is

_ inconsistent (5.7./N.2)

Handles student discipline and attendance
problems, but occasionally responds In a
manner inappropriate for the circumstance
(5.1.IN.3)

Develops student and staff understanding of
school policies and their consequences
(5.1.IN.4)

The asslstant principal: (5.2./N.7}

Implements tracking systems to monitor
trends in student behavior and effectiveness
of interventions and support systems, but
fails to engage teachers in a process of
continuous improvement (5.2./N.2)

The assistant principal: (5.3./N.7)

The assistant principal: (5.7.1.7)

Inadequately develops stakeholders’
understanding of school pelicies and/or
consequences (5.7..2)

Fails to establish and/or enforce a set of
standard operating procedures and routines
to ensure the safe and efficient operatien of
the school (5.7.1.3)

Consistently fails to handle sludent discipline
and/or attendance problems in an
appropriate manner (5.7...4)

The assistant principal: (5.2.17)

Rarely uses data to evaluate effectiveness of
interventions (5.2..2)

The assistant principal: (5.3.1.7)
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Provides additional behavioral

interventions and/or supperts to students and
teachers who demonstrate an unwillingness
to comply with policy (5.3.HE.2)

Demonstrates the ability to positively impact
student achievement and culture (5.3.HE.3)

Implements systems, and/er incentives, to
motivate students to display appropriate,
ethical, and respectful behavior at all times
(5.3.£.2)

Challenges low expectations and holds alt
persons accountable for observing agreed
upon procedures (5.3.£.3)

Assists teachers with the implementation of
effective classroom management plans
(5.3.E.4)

5.4 Provides effecfive supervision

In addition to Level 3, the assistant principal:
(5.4.HE.1)

Volunteers to assist at school events and or
functions to which he/she is not directly
assigned (5.4.HE.2)

5.5 Supports student services

In addition to Level 3, the assistant principal:
(5.5.HE. ™)

Proactively works with teams cf teachers to
identify students that may benefit from
additional academic, behavioral, social, or
emotional support services (5.5.HE.2)

The assistant principal: (5.4.E.7)

Knows the students by name, regularly
greets students by name, and is proactive in
talking and fistening to students (5.4.£.2)

Maintalns high visibility at 21l supervisory
functions and is proactive In engaging in
positive conversation with both students and
parents (5.4.£.3)

The assistant principal: (5.5.£.1)

Ensures all students have access to
educational

opportunities/services that meet their
leamning needs (5.5.£.2)

Works with all school staff to ensure the
social, emofional, and behavioral needs of
each student are met (5.5.£.3)

Consistently applies positive and negative
consequences for behavior {5.3./N.2)

Occasionally engages with teachers in
discussions that reflect low expectations for
student achievement and/or behavior
(5.3.IN.3)

The assistant principal: (5.4./N.7)

Knows the students by name, regularly
greets students by name, and is proactive in
talking and listening to students (5.4./N.2)

Maintalns high visibility at all supervisory
functions and is proactive in engaging in
positive conversation with both students and
parents (5.4.IN.3)

The assistant principal: (5.5.IN.7)

Ensures all students have access to
educational

opportunities/services that meet their
learning needs, but fails to ensure these
services are made available in a timely
manner (5.5.IN.2)

Works with most school staff to ensure the
soclal, emotional, and behavioral needs of
most students are met (5.5.IN.3)

Inconsistently implements the student code
of conduct (5.3.1.2)

Allows irresponsible student behavior
(5.3.1.3)

The assistant principal: (5.4..1)

Rarely engages with students, parents, and
or community members (5.4.1.2)

Fails to maintain high visibility at supervisory
functions (5.4.1.3)

The assistant principal: (5.5.1.7)

Fails to ensure all students have access to
educational opportunities that meet thelr
needs (special education, 504, etc) (5.5..2)

Falls to ensure the social, emotional,
academic, and behavioral needs of each
student are met (5.5.1.3)
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Collaborates with service agencies in the Collaborates with some service agencies in Rarely or never collaborates with service
community to support student needs that the community to support some student agencles in the community to support
require interventions or additional supports needs that require interventions or additional  student needs that require interventlons or
(5.5.E.4) supports (5.5.IN.4) additional supports (5.5..4)
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NIAAA Athletic Director Effectiveness Rubric
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Domain 1: Professionalism
1.1 Implements a written philosophy statement outlining the principles and educational goals of the program.

Highly Effective  (7.7.HE) Effective (1.1.E) Improvement Necessary  (1.1.N)  Ineffective  (7.1.)) NA (1.1)

1.2 Cooperates with the staff and school administration in establishing, implementing and supporting school policies.
Highly Effective (1.2.HE) Effective (1.2.5) Improvement Necessary (7.2JN)}  Ineffective (1.2.]) NA (1.2)
1.3 Acts impartially in the execution of basic policies, and the enforcement of the conference, county, and state high school
association rules and regulations; implements and maintains all health and sport medical requirements and regulations.
Highly Effective  (1.3.HE) Effective (1.3.E) Improvement Necessary ~ (1.3./A)  Ineffeclive  (7.3.)) NA (1.3)
1.4 Implements prudent legal procedures. - Maintains proper records; Verifies coaches’ qualifications and certification as

necessary; Maintains a perpetual inventory of facility safety evaluations; Maintains a file of all athletic disciplinary actions;
Interprets rules and regulations regarding academic eligibility.

Highly Effective  (1.4.HE) Effective (1.4.5} Improvement Necessary  (1.4.IN} Ineffective  (1.4.]) NA (1.4)

1.5 Develops and maintains a comprehensive athletic program which seeks the highest development of all participants, and
which respects the individual dignity of every athlete.

Highly Effective  (1.5.HE) Effective (1.5.E) Improvement Necessary (1.5.IN)  Ineffective (1.5.]) NA (1.5.)

1.6 Considers the well-being of the entire student body as fundamental in all decisions and actions.

Highly Effective (7.6.HE) Effective (1.6.E) Improvement Necessary (1.6./N)  Ineffective (1.6.0) NA (1.6.) AD-1
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NIAAA Athletic Director Effectiveness Rubric
Printed: September 12, 2016 at 12:47pm

1,7 Supports the principle of due process and protects the civil and human rights of all individuals; is knowledgeable and
compliant with legal regulation of athletics. Insures the district is well informed and the athletic program is managed
according to legal regulations applicable to athletics.

Highly Effective  (7.7.HE) Effective (1.7.E) Improvement Necessary  (1.7.IN)  Ineffective  (1.7.]) NA (1.7)

1.8 Organizes, directs and promotes an interscholastic athletic program that is an integral part of the total educational
program.,

Highly Effective  (7.8.HE) Effeclive (1.8.E) Improvement Necessary (1.8./N)  Ineffective (71.8.) NA (1.8.)

1.9 Fulfills professional responsibilities with honesty and integrity.

Highly Effective  (1.9.HE) Effective (1.9.5) Improvement Necessary (7.9./N)  Ineffective (1.9.]) NA (1.9.)

1.10 Upholds the honor of the profession in all relations with students, colleagues, coaches, administrators, and the general
public.

Highly Effective  (7.70.HE) Effective (1.10.E) Improvement Necessary (1.70.IN)  Ineffective  (1.70.0) NA (1.70.)
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service programs and conferences. .

Highly Effective  (1.11.HE) Effective (1.711.5) Improvement Necessary  (1.11.IN}  Ineffective (7.77.0) NA (1.11)

1.12 Promotes high standards of ethics, sportsmanship and personal conduct by encouraging administration, coaches, staff,
student athletes and community to commit to these high standards.

Highly Effective  (7.712HE) Effective (1.12.E) Improvement Necessary (1.12./N) Ineffective (1.12.]) NA (7.12)
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